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Board of Trustees – Meeting Minutes 
Online Virtual Zoom Meeting  

April 20, 2020, 1:00 p.m. 

Attendance 

Present: Mrs. Christine Chapman, Mr. Terry Hadley, Vice-Chair, Mr. Matthew Kramer, Mr. Owen 
McCaul, Chair, Mrs. Pam Siguler, Dr. Thomas Zavelson. 

Call to Order 

Mr. Owen McCaul, Chair, convened the meeting of the Board of Trustees of the Florida School 
for the Deaf and the Blind at 1:13 p.m. The meeting was slightly delayed from the 1:00 p.m. 
scheduled start time because of technical difficulties some participants experienced. This 
meeting was an online virtual meeting held on the Zoom platform.  

Welcome and General Housekeeping 

Mr. McCaul welcomed the Board of Trustees, Administration, FSDB Staff Members, Students, 
Alumni, and the Public to the first FSDB Board of Trustees online virtual meeting. Mr. McCaul 
read a prepared statement regarding the Zoom meeting environment and how the public 
comment portion of the meeting would be conducted. He explained that the meeting would be 
closed captioned and interpreted in American Sign Language (ASL) for accessibility for the Deaf 
Community.  

Approval of Meeting Minutes 

Mr. Hadley moved to approve the Board Meeting Minutes of February 28, 2020.  The motion was 
seconded by Mr. Kramer and was carried unanimously by the Board.  

Public Comment 

Ms. Barbara Wood, 4850 A1A S, St. Augustine, FL  Ms. Wood gave an extensive description of her 
professional career in Massachusetts, New Mexico, and Colorado, and she is currently a part-
time resident of Florida. She addressed the Board about the lack of Deaf representation on the 
Board of Trustees. Ms. Wood explained that she has many years of experience assisting  Boards 
to be more inclusive and diversified. She has worked with several Boards and is currently on the 
Board of Attorney General of Massachusetts.  

Ms. Wood’s time expired before she was able to complete her comments. 
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Mr. Tim Wood, 6835 SW 112th Street, Miami, FL  Mr. Wood is the President of the Florida 
Association of the Deaf (FAD). Mr. Wood said that FAD would like to see the [Presidential] search 
expanded nationwide to include Deaf candidates with expertise in deafness and deafblindness 
as well as the school administration skills. If not a Deaf candidate, then someone who is a CODA 
(Child of a Deaf Adult) and who has strong sign language skills, a strong understanding of the Deaf 
culture, and a strong understanding of deafblindness.  He said that this would strengthen the 
connection to the Deaf community.  He recommended that if the Board uses a screening 
committee to assist in the search, then there should be at least two Deaf people included on the 
committee. He thanked the Board for their time and an opportunity to express his and FAD’s 
recommendations.  
 
Ms. Tamara Pellicer, 204 Roaring Brook Dr. St. Augustine, FL  Ms. Pellicer, introduced herself as 
a mother of two FSDB students. She would like for the Board to consider a Deaf person as the 
new President, or someone who is familiar with Deaf culture and can communicate in American 
Sign Language (ASL) at a “native” level.  She also stated the importance of a Deaf person on the 
Board of Trustees to represent the Deaf community. She thanked the Board for allowing her to 
speak.  
 

President’s Report 

Dr. Prickett indicated that she had sent the Board an updated Situation Report. Then Dr. Prickett’s 
report was interrupted because she had technical difficulties with the Zoom platform.   

 

Communications and Public Relations 

Ms. Nancy Bloch, Executive Director of Communications and Public Relations, reported that Ms. 
Lisa Luther has been the new Public Information Officer since the middle of March, and she has 
been working hard to centralize communications with students and their families. Ms. Luther has 
developed two new webpages that include the COVID-19 resource page that has information for 
families, including Frequently Asked Questions (FAQs), and that also includes official 
announcements. The Distance Learning page has the Instructional Continuity Plans (ICP), with all 
the key contacts for specific campus personnel, at-home family support, education enrichment 
activities, core and elective digital learning resources, letters from Dr. Prickett and Tracie Snow, 
and video messages from the Principals. FSDB is also using the same centralized communication 
approach to communicate with staff members, especially where we share specific information 
related to CoVid19 and staff FAQ.  We have had three positive news stories, all of which were 
posted to our website and were carried on First Coast News and News4Jax.  

 

Legislative Update 

Dr. Prickett reported that the budget was passed by the legislature, however, with the current 
situation that may change. We will keep sending you updates, but right now, we are closed for 
the remainder of this school year. She told the Board that she will continue sending them the 
Situation Report Updates as we have new information to share.  
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Action Items 

Action Item #1—Surplus Property 

Board approval was requested for the disposal of surplus property.  Every item had an original 
purchase value in excess of $1,000. 
 
Mrs. Chapman moved to accept Action Item #1, as presented.  The motion was seconded by Mr. 
Hadley and carried unanimously by the Board. 
 
Action Item #2—Annual Contract for Attorney Service 

Board approval was requested to enter into contracts for the 2020-2021 fiscal year for attorney 
services.  Currently, the school contracts with the following firms: 

Constangy, Brooks, Smith and Prophete, LLC – General Counsel and Human Resources Matters 
RISE, Inc. – Special Education Matters  
Foley and Lardner, LLP – Contracts and Negotiations 
 
NOTES: 
Included within the Constangy, Brooks, Smith, and Prophete, LLC contract is the subspecialty 
service of the Upchurch, Bailey, and Upchurch firm, specifically for Sidney Ansbacher, on an as-
needed basis. 

The Constangy, Brooks, Smith, and Prophete, LLC contract will reflect rate increases from 2019-
2020 (Partner/Senior Counsel at $210.00 and Associate at $195.00). These are $10 and $15, 
respectively. 

The RISE, Inc. (Resolutions in Special Education) contract will reflect a $15 per hour increase 
from 2019-2020 in the Paralegal rate (Attorney at $200.00 and Paralegal at $75.00). 

The Foley and Lardner, LLP contract has no change in rates per hour from 2019-2020 and 
expenditures are limited to $35,000 annually unless otherwise approved by the Board of Trustees 
(Partner at a range of $465 to $675 and Associate at a range of $260 to $440). 
 
Mrs. Siguler moved to accept Action Item #2, as presented.  The motion was seconded by Dr.  
Zavelson and carried unanimously by the Board. 

Discussion: 

Mr. Hadley commented that the rates quoted by the two primary firms are “excellent rates.” The 
Foley and Lardner firm’s rates are on the high end, and he recommended that we use this firm in 
a limited capacity.  Dr. Prickett added that we use the Foley and Lardner firm very little because 
we have such a good contract administrator and procurement officer in Chuck Meyers. 
 
Action Item #3—2019-2019 Campus/Facilities Master Plan – Amendment #1 

Board approval was requested for the 2019-2024 Campus/Facilities Master Plan – Amendment 
#1. 
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Mr. Kramer moved to accept Action Item #3, as presented.  The motion was seconded by Mr. 
Hadley and carried unanimously by the Board. 
 
Action Item #4—2021-2022 PECO Legislative Budget Request (LBR) 

Board approval was requested for the 2021-2022 Public Education Capital Outlay (PECO) 
Legislative Budget Request (LBR).  

Dr. Zavelson moved to accept Action Item #4, as presented.  The motion was seconded by Mrs. 
Siguler and carried unanimously by the Board. 

 

Unfinished Business 

Presidential Search - Review for Advertisement  

Ms. Carrie Arnold, Director of Human Resources,  sent all the information to the Board to start 
the presidential search. She asked if they wanted to make any changes to the position 
description, statement of agency organization, or qualifying questions before she advertises the 
position. The Board agreed no changes were needed and gave Ms. Arnold permission to proceed 
with the advertisement for the President's position. They decided that the position would be 
advertised for approximately 60 days from April 20, 2020. 

After a lengthy discussion regarding the use of a search committee, the Board decided not to use 
a committee until they find out how many qualified candidates we have.  Ms. Arnold and her 
staff will process the candidates and, during a public meeting, determine who meets the 
qualifications.  She will present the findings to the Board.  Based on the findings, the Board will 
determine if they need a search committee who will review the applicants and make a 
recommendation to the Board.  If a search committee is established, then all meetings will need 
to take place in the "Sunshine" in accordance with Florida Law.  The Board asked Ms. Arnold to 
be ready with a list of potential search committee names for the Board to discuss.   An invitation 
to serve on the search committee will be sent to a variety of stakeholders, including staff, parents, 
and alumni from both the Blind and the Deaf departments.  

Mr. McCaul asked the Board for a motion. Mr. Kramer moved to continue with the plan, as 
discussed.  The motion was seconded by Dr. Zavelson and carried unanimously by the Board.  

The Board feels that they may need to do interviews via Zoom (online) if there are still travel 
restrictions due to the pandemic.  Mr. McCaul said that we would need to see what happens as 
the process unfolds. Dr. Zavelson feels that candidates need to visit campus before they are 
interviewed.   
  

New Business 

Proposed 2020-2021 BOT Meeting dates 

Board approval was requested for the 2020-2021 Board of Trustees Meeting Dates. The dates 
presented were set according to the 2020-2021 School Calendar.  
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Dr. Zavelson moved to accept the 2020-2021 BOT meeting dates as presented with the exception 
that if modifications are needed to accommodate the Presidential search that changes can be 
made as needed. The motion was seconded by Mrs. Siguler and carried unanimously by the 
Board. 
 

Department Updates 

Business Services  
Ms. Julia Mintzer, Administrator of Business Services, read a prepared statement from Mr. Dave 
Hanvey, UBS Financial Services. The report was an update to Mr. Hanvey’s written report 
submitted to the Board.  

Ms. Mintzer reported that the Incident Command Team (ICT) is successfully carrying out its 
duties. They are engaged and are working to stay in communication with the Department of 
Education, the Department of Management Services, and the State and County Emergency 
Operations Centers.  She said, “I couldn’t be more proud of the team as we continue to respond 
with compassion and grace.”  

Instructional Services 

Ms. Tracie Snow, Administrator of Instructional Services, did not have any additions to her 
report; however, Mr. Kramer had a question regarding the percentage of students who are fully 
engaged in distance learning.   
 
Ms. Snow said that the principals and assistant principals are really on the front line with the 
distance learning. She said students are receiving services, and we are in constant contact with 
families. We are calling to see if there is anything they need, and we are seeing more students 
engage with their teachers online. Ms. Saunders said that in the Deaf department, there are 
only 14 students whom the schools have been unable to contact. Ms. Bogue noted that in the 
Blind department, all students had been contacted, and the engagement level is "surprisingly 
high." However, some students are struggling with assistive technology, but we're working with 
families and students to fix the issues. Overall a very high number of the students are 
independent and accessing the technology and logging-on every day.  
 
Mrs. Siguler asked about the free internet service. Ms. Bogue said that there were seven 
students that the School had to coordinate with various free internet service providers in the 
local areas to help students. 
 
Mrs. Siguler asked if CoVid19 impacted any of our students. Ms. Saunders said that two families 
were affected and one whose parent is in the hospital. Dr. Gustetic noted that the nurses are 
following up with the families, especially in the hotspots of south Florida.  
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Board Comments 

The Board gave their closing comments, each thanking everyone involved in setting up the online 
meeting, all the work with getting the distance learning established for the students, the public 
for their comments, and to everyone who participated in the meeting. 

 
Adjournment 

Meeting adjourned at 3:17 p.m.  
 
I hereby certify that, to the best of my knowledge, the foregoing minutes are accurate and 
complete. 

 
       
Jeanne Glidden Prickett, EdD, President 
 
 
       
Owen B. McCaul, Board Chair  
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      Report to the Board of Trustees 
May 22, 2020 

President’s Report 
 

 
Distance Learning for FSDB Students 
 
We have kept the Board updated on the media coverage of our distance learning efforts both on 
television and in print, which has been very positive and accurate.  Dr. Zavelson alerted us that the 
most recent article done by the St. Augustine Record on May 7, 2020 has also appeared in the 
Gainesville newspaper. Following that, we learned that it was in the digital versions of the Sarasota 
news and Tampa Bay news. It may also have appeared in print, however, our source is the digital 
alerts that we receive through Google Alerts, a special search feature of Google searches. 
 
Additionally, our Instructional Continuity Plan (ICP) has been shared with our wider community, 
including sister schools for the deaf and/or the blind, and has been received very positively because it 
is so comprehensive and aligned with standards.  The ICP “road map” has facilitated implementation 
of virtual instruction. Teachers have been able to move forward with their lesson planning and 
delivery effectively, despite challenges that the new modes of delivery can present. Later in this 
report is a more detailed description related to instruction. 
 
 
Telework, Virtual Meetings, and Virtual Instruction. 
 
Telework has been encouraged by the Governor wherever possible, and FSDB continues to 
implement as much as is feasible given the variety of positions on campus.  The campus has fewer 
people present on a daily basis with telework in effect, which in turn promotes effective social 
distancing throughout the campus. As we look to the coming months, a combination of telework 
where possible and on-campus work will be a useful strategy to continue social distancing.  
 
Telework lends itself well to online training and virtual meetings.  Our faculty and staff members 
already had become used to taking routine annual training for a number of years, for example, 
Bloodborne Pathogens in the Workplace, in online formats through Adobe Connect.  The systematic 
training covers a number of important workplace topics, and applies to all employees regardless of 
their roles. We have worked to ensure those required training modules are accessible to all, including 
the accessibility features for employees who are blind/visually impaired or deaf/hard of hearing.   
 
In the past two years, FSDB has begun the transition to using the digital work tools offered by 
Microsoft Office 365.  One that is now being used campus wide is “Teams,” with some Departments 
using the platform constantly and others just beginning their use, depending on the kind of work 
performed by the Department.   
 
The Teams application is part of the Microsoft Office 365 group of applications. Those applications 
allow such online/digital work as: cloud document-sharing (e.g., Sharepoint and OneNote); email 
(Outlook); document preparation with Word and Excel; which are the Microsoft flagship word 
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processing and spreadsheet applications; PowerPoint presentation development; and a number of 
other applications that are not as relevant for FSDB use.   
 
The MS Office Teams application incorporates a large variety of tasks possible.  The chat feature 
within Teams makes both video and audio “phone” conferences possible.  While in a video meeting, 
our Presidential Advisory Team can bring in FSDB interpreters readily when needed, although there 
are technical limitations because of the overlay of various meeting-related items that might be linked.  
For example, notes prepared in Word or Excel, for example, an agenda may be uploaded and linked. 
A PowerPoint presentation may also be linked, and the video/audio feature is linked.  These are 
features to which we are all becoming accustomed. Training for staff members has been available to 
facilitate our understanding of the many features and uses of these tools. With the current telework 
they have been very useful. 
 
Individuals or groups can chat within the Teams application or use text messaging in real time, also.  It 
allows us to store and/or link documents for the meeting, so none need to be reproduced in print, 
and all participants can use wherever they are as long as internet access is available.  The video/audio 
feature has live captioning built in with voice recognition that is relatively accurate. 
 
I have participated in a Spanish 1 class with Blind High School students via Google Classroom.  In the 
past week or two, the students in that class also are learning to use the MS Office Teams application 
for group meetings.  They can write into the application in a group live chat format, so the teacher 
can review their written Spanish and their peers can see what is written, and they can meet as a 
group with audio or video for spoken Spanish. I have “dropped in” with an invitation from the teacher 
to a written chat to see how their written Spanish is developing. This format encourages them to 
write quickly and accurately and it is one more instructional tool for the teachers in any class to use. 
 
Students using these platforms are gaining workplace knowledge and skills for future jobs.  Although 
all the distance learning applications available have inherent limitations, they nevertheless are 
allowing distance learning that would not have been as effective even a decade ago.  As we progress, 
the employees find the solutions and combinations that are most effective for any given task as a 
group or for individual work.  That learning helps us in the distance learning delivery for students, 
also. 
 
 
Jeanne Glidden Prickett, EdD  
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   Human Resources  

Board Report 
May 22, 2020 

 
 

 

Class Code Count 

Board of Trustees Administrator Positions    68 

Teacher Positions      113 

Specialist Positions          56 

Select Exempt Service Positions       53 

Career Service Positions     390 

 

General Revenue Positions     648 

Grant Funded Positions         32 
 
Add/Delete 
8685  Vocational Instructor II 11 months to 10 months    
8012  Accountant II to Fiscal Assistant II 
 
Service Awards    

25 Years 
Anita Raisor 

Carmelina Hollingsworth 

20 Years 
Glenna Spencer 
Kathleen Halkin 

Elisha Zuaro 

15 Years 
Elizabeth Benjamin 

Dennis Ramos 

10 Years 
Connie Oberman 
Saundra Busby 

5 Years 
Michael Nease 

Jennifer Klipstine 
Iris Guevara 

Franklin Smith 
Jennifer Shellhorn 
Jeannine Lawrence 

Judith Staub 
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Communications & Public Relations Department 

Report to the FSDB Board of Trustees 
May 22, 2020 
 

This report summarizes department activities and accomplishments in fulfillment of FSDB Strategic 
Plan 2017-2022 goals for the month of March and April 2020.  

Crisis Communications  

The Incident Command Team was activated at the beginning of the pandemic (early March) positioning 
the Public Information Officer (PIO) as the integration/coordination point for all organizational 
communications using a sequential approach to ensure key internal and external stakeholders are 
engaged via methods that are proactive, integrated, timely and relevant. The PIO approach focuses on 
the following: 

o Staying organized – ensure there is a single source/tools being used and referenced (internally 
and externally) 

o Communicating early and often – provide clear, fact-based information while maintaining a 
sense of calm 

o Delivering regular updates to staff and students’ families 
o Portraying our ‘human’ side – acknowledge that FSDB, like all schools, is in uncharted territory 
o Remaining flexible and willing to adjust direction, messaging, etc. 
o Streamlining our social media approach. Ensuring various departments and program page 

admins coordinate postings with C&PR. 

During this timeframe, the PIO drafted and implemented the organization’s COVID-19 Crisis 
Communications Plan. A variety of communication methods have been deployed with a focus on staff 
members and student families. For FSDB staff, ongoing Situation Reports and FAQs were shared via 
Yammer. Families continue to receive information through special COVID-19 and distance learning 
webpages which are highlighted in organizational emails, videos, social media and school-level 
communications. All organizational-level communications have been shared with families in English, 
Spanish and ASL. 

Earned Media  

FSDB received coverage April 10, 2020, on News4JAX (WJXT-TV) and First Coast News (WTLV-TV) 
regarding the St. Augustine Fire Department’s temporary residency in Bloxham Hall; both featured on-
camera interviews with Dr. Prickett.  First Coast News also aired a segment multiple times during April 
13-14, 2020, regarding our distance learning efforts; station conducted interviews with Dr. Prickett, 
Tracie Snow and the Hoffnagle family.  

FSDB was one of several schools featured via photography in the May edition of the School Nutrition 
Association’s digital magazine – School Nutrition: You’re All Heroes.  This feature was a result of our 
participation in the National School Breakfast Week in early March.  

Public service announcements (PSAs) about FSDB continue to air on Cox Media Group radio stations 
around the state free of charge.  
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Communication Infrastructure  

Discussions/planning to occur to further differentiate roles/functions between C&PR, Parent Services, 
Outreach Services, and schools/large programs (Parent-Infant, Early Learning Center) regarding 
communications for student families. The ICT process has highlighted several opportunities for 
increased collaboration and integration. 

Marketing Collateral 

FSDB-branded digital and print materials continue to be shared across the state of Florida and beyond 
by various campus departments.  

Photography/Videography 

No new photos taken in March or April. Produced Coronavirus Update announcements and Frequently 
Asked Question (FAQ) videos in ASL for the website and social media. Produced Student Climate 
Survey and Parent Climate Survey videos in ASL. 

Website 

Posted nine stories on the website in March, cross posted to social media. Generated additional social 
media posts (see below). The website had 8,504 visitors of which 82 percent were new.  
A total of 26,644 pages (26,007 in February) were viewed for an average of one minute and 48 
seconds. Of the visitors, 57.36 percent were mobile users, with 38.03 percent desktop, and 4.61 
percent tablet users. Forty-nine users reached out to FSDB key personnel via web email forms.  

In April, six stories were posted on the website, cross posted to social media. There were 6,234 visitors 
of which 81 percent were new. A total of 22,462 pages were viewed for an average of two minutes and 
29 seconds. Of the visitors, 45.93 percent were mobile users, with 49.65 percent desktop and 4.42 
percent tablet users. Thirty-six users reached out to FSDB key personnel via web email forms. 

Created two new webpages specific to the Coronavirus pandemic: Monitoring COVID-19 and Distance 
Learning. The Monitoring COVID-19 page includes school announcements, resource links and 
frequently asked questions in ASL, English and Spanish. The page has totaled 3,909 views with an 
average viewing time of 3:02 minutes. The Distance Learning page includes the Instructional Continuity 
Plan, important school contact numbers, at-home support for parents, enrichment activities and digital 
resources for students. The page has had 2,289 views with an average viewing time of 2:43 minutes. 

Social Media – Facebook 

Likes for the main page rose to 12,529 with 22 posts, reach of 51,665 (25,531 in February) and 76,203 
impressions (76,203 in February). The top post was the story a Video of girls’ flag football team pouring 
Gatorade on coach which reached 11,466 people with 460 reactions, 325 likes, 32 comments, and 34 
shares.  

In April, likes for the main page rose to 12,598 with 19 posts, reach of 36,891 and 61,156 impressions. 
The top post was a photo of FedEx boxes going out to student for distance learning which reached 
24,684 people with 1,960 reactions, 1,029 likes, 232 comments, and 184 shares. 

Social Media – Twitter 

Followers stayed at 1,523 with 22 posts, 9,575 tweet impressions (6,168 in February), 250 profile visits 
(95 in February), and 39 mentions (24 in February). The top tweet was FSDB celebrating National 
breakfast day which garnered 2,808 impressions.  

In April, followers went to 1,520 with 13 posts and 6,360 tweet impressions, 108 profile visits, and 20 
mentions. The top tweet was Submit your remote learning photos which garnered 320 impressions 
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Social Media – Instagram 

Followers rose to 1,725 with 15 posts and 1,193 likes in March. The top post was a video of Girls Flag 
Football team dumping Gatorade on their head coach, liked by 175 people and viewed 579 times.  

In April, followers rose to 1,761 with 10 posts and 659 likes. The top post a photo of FSDB shipping 
FedEx boxes to student to kick off distance learning, liked by 190 people. 

Social Media – Vimeo/Facebook Livestream 

29 videos were uploaded in March; our channel had 2,427 plays for 49,507 minutes. Two girls flag 
football games were streamed for a total of 3,410 views In April, 15 videos were uploaded with 2,323 
plays for 43,948 minutes. No events were streamed. 

Social Media – YouTube 

Three new videos were uploaded; our channel had a total of 215,11 impressions, 29 new subscribers, 
22,958 views (18% increase) for a total of 1,420 hours, and 13,125 unique viewers (14% increase). The 
Wizard of Oz, an ongoing favorite, had 7,828 views.  

Museum Visits & Campus Tours 

Seventeen people visited the museum during March up to campus closure due to the pandemic. 
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May 22, 2020 
Action Item Number 1 

FLORIDA SCHOOL FOR THE DEAF AND THE BLIND 
Board of Trustees Meeting 

SUBJECT:  FY 2021-2022 Legislative Budget Request 

PROPOSED BOARD ACTION 

Board approval is requested for the Legislative Budget Request for fiscal year 
2021-2022. 

Notes:   
The following issues are recommended for inclusion in the FY 2021-2022 LBR: 

1. Cost to Continue for General Revenue and the Trust Funds.

2. Workload increase of $797,358 in recurring General Revenue funds to
provide salary increases for 163 teachers and specialists in alignment with
the salary schedule included in the negotiated labor agreement and 448
support staff members who provide services and support to student
programs.  Funding for all staff members will provide consistency in the
implementation of salary increases.

3. Restoration of nonrecurring General Revenue funds of $189,143 to
continue on a recurring basis the current level of funding provided through
the Teacher Salary Increase Allocation as described in FY 2020-21 proviso
language.

4. Fund shift to redistribute existing trust fund appropriation based on
estimated expenditures, resulting in a net zero effect.

Presenter/Department:  Alison Crozier, Director of Budgets and Grants 
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May 22, 2020 
Action Item Number 2  

 
 

FLORIDA SCHOOL FOR THE DEAF AND THE BLIND 
Board of Trustees Meeting 

 
 

SUBJECT:  Board Member Contact – Summer Change Orders 
 

 
 

PROPOSED BOARD ACTION 
 
Designation of a Board Member is requested for communication of change orders 
associated with the bulkhead project that would exceed the signature authority of 
the President.  Change orders in this category shall be subject to retroactive 
approval by the Board in August 2020. 
 

 
 
Presenter/Department:  Julia Mintzer, Administrator of Business Services                  
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May 22, 2020 
Action Item No. 3 

 
FLORIDA SCHOOL FOR THE DEAF AND THE BLIND 

Board of Trustees Meeting 
 

 
Subject: 2020-2025 Reading Endorsement Add-on Program NEFEC  
 

 
 

PROPOSED BOARD ACTION 
 
Board approval is requested for the 2020-2025 Reading Endorsement Add-on 
Program NEFEC  
 
 

 
 
 
Attachment: 2020-25 Reading Endorsement Add-on Program changes 
 
Department/Presenter:  Tracie Snow, Administrator of Instructional Services  
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2020-2025 NEFEC Reading Endorsement Add-on Program 

School Board Approval for Five-Year Renewal Period 

 

The 2020-2025 NEFEC Reading Endorsement Add-on Program has received extensive revisions as an 
outcome of legislative mandates passed since 2017 requiring changes in reading curriculum, and 

additions of sections that are on the FLDOE endorsement add-on guidelines. Below is an outline of the 
changes with corresponding page numbers.: 
 
Program Rationale and Purpose  

 p. 2 Narrative changed  

Program Content/Curriculum p.3 

Competencies 

 pp.3-4  Addition of 2025 to end of each competency title 

Removed Section that was in 2014-2020 endorsement: District Add-On Reading Endorsement Plan 

Renewal (steps for renewal process) Not on the FLDOE endorsement add-on guidelines. 

Added the following sections included on the FLDOE endorsement add-on guidelines: 

 p.4 Specialization: 6A-4.0292 Specialization Requirements for the Reading Endorsement. 

pp.5-6 Nationally Recognized Guidelines 

Update: Reading Endorsement Competency Paths 2020-2025  

 pp.6-7 Included organizations with approved Just Read, Florida! Matrix. Can only use approved 

vendors. 

Added sections cont.: 

Instructional Design and Delivery  

 p.8  Includes description of the courses for the 5 Competencies and Instructional Strands 

chart w/new component # 

 p.9 Inservice Codes 

 p.10 Instructors – description of requirements 

pp.10-35  Training Components (see amendment to PLC for title and component numbers) 

All new sections to the Reading Endorsement: 

Program Completion Requirements p.36 

A. Program Completion 

B. Competency Demonstration 

C. Competency Verification 

Program Evaluation p.37 

A. Evaluation Plan 

B. Annual Review 

Program Management pp.37 

A. Candidate Application and Admission 

B. Advisement 

C. Attendance Requirement for Inservice Points 

D. Transfer and Utilization of Credit 

E. Certification of Completion 

School Board Approval p.39 

NEFEC 2020-2025 Reading Endorsement Alignment Matrix p.40 
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NEFEC DISTRICT ADD-ON READING ENDORSEMENT PROGRAM 

PROGRAM RATIONALE AND PURPOSE 

The North East Florida Educational Consortium (NEFEC) is comprised of fifteen small and rural school 

districts in the northeast part of the state. Additionally, FSU Lab School, Hernando, Madison, and Monroe 

districts subscribe to the NEFEC Instructional Program and are covered under this endorsement program.  

The 2020-2025 NEFEC District Reading Endorsement Add-on Program serves three important purposes 

for NEFEC member and participating districts. The first is to assure that the districts have a Reading 

Endorsement Program accessible to their teachers to meet the legislative mandates passed in House 

Bill 7069 (2017) and House Bill 7055 (2018). 

In Memo DPS: 2019-153 from Chancellor Jacob Olivia, district leaders were reminded of the statutory 

requirements for certain students to be provided a teacher who is certified or endorsed in reading 

beginning July 1, 2020. 

House Bill 7069 (2017) amended section (s.) 1008.25(7), Florida Statutes (F.S.), to require 

that beginning July 1, 2020, students who are retained in grade three, and attend the 

district summer reading camp, are provided a teacher who is certified or endorsed in 

reading. This bill became effective July 1, 2017, giving districts three years to plan for the 

implementation of this section. 

House Bill 7055 (2018) amended section 1011.62(9), F.S., to require that, beginning with 

the 2020-2021 school year, intensive reading interventions must be delivered by a teacher 

who is certified or endorsed in reading. This bill became effective July 1, 2018, giving 

districts two years to plan for the implementation of this section. 

While the first purpose is to meet legislative requirements, the second is to provide a quality reading 

program that will result in teachers acquiring the knowledge and skills to improve reading for all students. 

In addition to learning the appropriate skills and competencies to become highly qualified reading 

teachers, the professional learning will ensure they have the content knowledge and pedagogy to teach 

students who require intensive reading instruction that includes multisensory strategies and interventions. 

The 2020-2025 NEFEC District Reading Endorsement Add-on Program has been revised to include the 

mandates pursuant to Rule 6A-4.0163, F.A.C., amended on December 22, 2019. While the Reading 

Endorsement Competencies 2011 continue to be used as core competencies, an emphasis must be 

placed on the follow:   

(a) effective methods of identifying characteristics of conditions such as dyslexia, and a focus on 

multisensory interventions, and 

(b) instructional strategies to support explicit, systematic, and sequential approaches to teaching 

phonemic awareness, phonics, vocabulary, fluency and comprehension.  

For the 2020-2025 NEFEC District Reading Endorsement Program, curriculum and assessments were 
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revised and new content developed throughout each competency to ensure the professional learning 

provides participants with knowledge and skills to use multisensory interventions and instructional 

strategies to support explicit, systematic, and sequential approaches to teaching reading. As part of the 

renewal process, revisions that included these changes were made to the North East Florida 

Educational Consortium 2020-2025 Reading Endorsement Alignment Matrix, and it was approved by 

Just Read, Florida! on March 3, 2020. The Matrix is in the final section of this endorsement document. 

Finally, the NEFEC Reading Endorsement is offered through the NEFEC eLearning Network as a fully 

online program. By utilizing the NEFEC eLearning program, teachers have access to these courses when 

time out of the classroom and distance to attend professional learning opportunities are often barriers in 

rural districts. Even though the NEFEC Reading Endorsement courses are in a self-paced, online format, 

they are designed so that each participant dialogues with the course facilitator. Through the eLearning 

program management tool and email, facilitators and participants discuss implementation, and the 

facilitator becomes the gatekeeper for quality control. If a participant’s response is faulty, not detailed 

enough, or lacks the superior quality required, the facilitator responds and requires more from the 

participant. It is through this meaningful dialogue that learning is demonstrated, and quality is 

maintained for all learners, at any given time or location for the teacher. 

PROGRAM CONTENT/CURRICULUM 

A. COMPETENCIES 

GUIDING PRINCIPLE 

Teachers will understand and teach reading as an ongoing strategic process resulting in students 
comprehending diverse text. Teachers will understand how writing, listening, and speaking support the 
teaching of reading, and how family involvement supports student achievement in reading. Teachers 
will understand that all students have instructional needs and apply the systematic problem solving 
process:  use data to accurately identify a problem, analyze the problem to determine why it is 
occurring, design and implement instruction/interventions, and evaluate the effectiveness of 
instruction/interventions. Teachers will understand that the problem-solving process is recursive and 
ongoing, utilized for effective instructional decision making. 

COMPETENCY 1: FOUNDATIONS OF READING INSTRUCTION 2025 – 60 IN-SERVICE HOURS  

Teachers will develop substantive understanding of six components of reading as a process: 
comprehension, oral language, phonological awareness, phonics, fluency, and vocabulary.  

COMPETENCY 2: APPLICATION OF RESEARCH-BASED INSTRUCTIONAL PRACTICES 2025 -- 60 IN-
SERVICE HOURS  

Teachers will scaffold student learning by applying the principles of research-based reading instruction 
and integrating the six components of reading. Teachers will engage in the systematic problem-solving 
process. 

COMPETENCY 3: FOUNDATIONS OF ASSESSMENT 2025 -- 60 IN-SERVICE HOURS  

Teachers will understand how to select and administer appropriate assessments and analyze data to 
inform reading instruction to meet the needs of all students. Teachers will engage in the systematic 
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problem-solving process. 

COMPETENCY 4: FOUNDATIONS AND APPLICATIONS OF DIFFERENTIATED INSTRUCTION 2025 -- 60 
IN-SERVICE HOURS  

Teachers will have a broad knowledge of students from differing profiles in order to understand and 
apply research-based instructional practices by differentiating process, product, and context. Teachers 
will engage in the systematic problem-solving process. 

COMPETENCY 5: DEMONSTRATION OF ACCOMPLISHMENT 2025 -- 60 IN-SERVICE HOURS  

Teachers will, through a culminating practicum, demonstrate knowledge of the components of reading, 
as well as assessments and data analysis, to implement a comprehensive research-based reading plan 
of instruction for all students. Teachers will engage in the systematic problem-solving process.  

B. SPECIALIZATION 

6A-4.0292 Specialization Requirements for the Reading Endorsement. 
(1) A bachelor’s or higher degree with certification in an academic, degreed vocational, 

administrative, or specialty class coverage; and one of the following options: 
(a) Fifteen (15) semester hours in reading coursework based upon scientifically based reading 

research with a focus on both the prevention and remediation of reading difficulties to include the 
areas specified below: 

1. Six (6) semester hours in understanding reading as a process of student engagement in both 
fluent decoding of words and construction of meaning; 

2. Three (3) semester hours in the administration and interpretation of instructional 
assessments to include screening, diagnosis, and progress monitoring with purposes of prevention, 
identification, and remediation of reading difficulties; 

3. Three (3) semester hours in understanding how to prescribe, differentiate instruction, and 
utilize appropriate strategies and materials based upon scientifically based reading research in order to 
address the prevention, identification, and remediation of reading difficulties in order to increase 
reading performance; and 

4. Three (3) semester hours in a supervised practicum to obtain practical experience in 
increasing the reading performance of a student(s) with the prescription and utilization of appropriate 
strategies and materials based upon scientifically based reading research to address the prevention, 
identification, and remediation of reading difficulties. 

(b) The completion of an approved certificate meeting the criteria of Section 1012.586, F.S. The 
department will review such a certificate provided the following items are submitted by a program for 
review: 

1. Evidence the organization is internationally recognized for establishing standards for 
evidence-based interventions for struggling readers; 

2. A thorough description of the competencies to be mastered in the specific certificate 
program to ensure these competencies are comparable to the Florida Reading Endorsement 
Competencies; and 

3. A description of the clinical experience required to complete the certificate. 
(c) A passing score on the Reading Certification Exam as determined by Rule 6A-4.0021, F.A.C.  

Rulemaking Authority 1001.02, 1012.55, 1012.56 FS. Law Implemented 1001.02, 1012.54, 1012.55, 1012.56, 
1012.586 FS. History–New 7-30-02, Amended 12-22-19. 
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C. NATIONALLY RECOGNIZED GUIDELINES 

The foundational content for reading skills and the reading process included in the NEFEC Reading 

Endorsement courses is based on the seminal works of Marilyn Jager Adams (1990), Beginning to 

Read: Thinking and Learning About Print, the National Institute for Child Health and Development’s 

(1998), Preventing Reading Difficulties in Young Children, and the National Reading Panel’s Report 

(2000), Teaching Children to Read. 

Closely aligned with the Florida Reading Endorsement Competencies and Indicators, the standards 

from three nationally recognized associations served as resources when developing the competencies’ 

course work for the 2020-2025 NEFEC Reading Endorsement. 

Council for Exceptional Children (CEC): Professional Practice Standards for Special Educators 

The Practice Standards guide professional special educators “in ways that respect diverse 

characteristics and needs of individuals with exceptionalities and their families.” 

International Dyslexia Association (IDA): Knowledge and Practice Standards for Teachers of Reading 

“The standards aim to specify what individuals responsible for teaching reading should know and be 

able to do so reading difficulties, including dyslexia, may be prevented, alleviated, or remediated.” 

International Literacy Association (ILA): Standards for the Preparation of Literacy Professionals 2017  
“The standards… 

• set forth the criteria for developing and evaluating preparation programs for literacy 

professionals.  

• focus on the knowledge, skills, and dispositions necessary for effective educational practice in a 

specific role, 

• highlight contemporary research and evidence-based practices in curriculum, instruction, 

assessment, and leadership, and 

• address the need for a broader definition of literacy beyond reading to include writing, 

speaking, listening, viewing, and visually representing in both print and digital realms.” 

REFERENCES 

Adams, M.J. (1990). Beginning to read: Thinking and learning about print. Cambridge, MA: MIT Press. 

Council for Exceptional Children. (2015). What Every Special Educator Must Know: Professional Ethics 
and Standards. Arlington, VA: CEC  https://www.cec.sped.org/ 

International Dyslexia Association. (2018) Knowledge and Practice Standards for Teachers of Reading. 
Retrieved from https://dyslexiaida.org/knowledge-and-practices/ 

International Literacy Association. (2018). Standards for the preparation of literacy professionals 2017. 
Retrieved from https://literacyworldwide.org/get-resources/standards/standards-2017 

National Reading Panel (U.S.), & National Institute of Child Health and Human Development (U.S.). 
(2000). Report of the National Reading Panel: Teaching children to read: an evidence-based 
assessment of the scientific research literature on reading and its implications for reading 
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instruction: reports of the subgroups. Washington, D.C.: National Institute of Child Health and 
Human Development, National Institutes of Health. 

Snow, C. E., M. S. Burns, and P. Griffin, eds. Preventing Reading Difficulties in Young Children. 
Washington, DC: National Academy Press, 1998. 

D. READING ENDORSEMENT COMPETENCY PATHS 2020-2025 

The following providers listed for each competency, except for the Florida University System (see 2 

below), have been approved by Just Read, Florida!, and districts may elect to use their services.  

Competency 1 / Component # 1-013-023 / 60 Hours 

Course Provider Delivery  

Foundations of Reading Instruction 2025 NEFEC Online 

Reading 1: Foundations of Instruction Beacon Educator Online 

Foundations of Language and Cognition Shultz Center Online 

Instructional Foundations of Language and Reading University of Florida Literacy Matrix Online 

Foundations of Reading Instruction, K-12,  
No. RL-ED-130 

Literacy Solutions and More, Inc. Online 

Foundations of Reading Instruction EdHub of Florida, Inc. Online 

Integrates all five competencies into one comprehensive 
PL course1 

LETRS1 (Voyager Sopris Learning) Combination 

Foundations of Language and Cognition EPI 009 EPI Faculty at various state colleges Varies  

Foundations of Reading Instruction Florida University System2 Varies 

Competency 2 / Component # 1-013-024 / 60 Hours 

Course Provider Delivery  

Application of Research-Based Instructional Practices 
2025 

NEFEC Online 

Reading 2: Evidence-Based Practices Beacon Educator Online 

Foundations of Reading Research-Based Practices Shultz Center Online 

Applications of Reading Research-Based Instruction University of Florida Literacy Matrix Online 

Application of Research-Based Instructional Practices for 
Grades, No. RL-ED-123  

Literacy Solutions and More, Inc. Online 

Application of Research-Based Instructional Practices EdHub of Florida, Inc. Online 

Integrates all five competencies into one comprehensive 
PL course1 

LETRS1 (Voyager Sopris Learning) Combination 

Foundations of Reading Research-Based Instruction EPI 
0010 

EPI staff at various state colleges Varies 

Application of Research-Based Instructional Practices Florida University System2 Varies 

Competency 3 / Component # 1-013-025 / 60 Hours 

Course Provider Delivery  

Foundations of Assessment 2025 NEFEC Online 

Reading 3: Assessment Beacon Educator Online 

Foundations of Assessment Shultz Center Online 

Foundations of Assessment University of Florida Literacy Matrix Online 

Board of Trustees Virtual Meeting - May 22, 2020 
Page 23



7 
 

Foundations of Assessment and Tiered Intervention 
Strategies, No. RL-ED-221 

Literacy Solutions and More, Inc. Online 

Foundations of Assessment EdHub of Florida, Inc. Online 

Integrates all five competencies into one comprehensive 
PL course1 

LETRS1 (Voyager Sopris Learning) Combination 

Foundations of Assessment EPI 0011 EPI staff at various state colleges Varies 

Foundations of Assessment Florida University System2 Varies 

Competency 4 / Component # 1-013-026 / 60 Hours 

Course Provider Delivery  

Foundations and Applications of Differentiated 
Instruction 2025 

NEFEC Online 

Reading 4: Differentiated Instruction Beacon Educator Online 

Foundations of Differentiation Shultz Center Online 

Foundations and Application of Differentiated Instruction University of Florida Literacy Matrix Online 

Differentiating Instruction and Assessments: Foundations 
of Differentiation, No. RL-ED-112 

Literacy Solutions and More, Inc. Online 

Foundations and Applications of Differentiated 
Instruction 

EdHub of Florida, Inc. Online 

Integrates all five competencies into one comprehensive 
PL course1 

LETRS1 (Voyager Sopris Learning) Combination 

Foundations and Application of Differentiated Instruction EPI staff at various state colleges Varies 

Differentiated Reading Instruction for Students:  Making 
It Explicit PDA 

FDLRS 
Online; 
hybrid 

Foundations and Applications of Differentiated 
Instruction 

Florida University System2 Varies 

Competency 5 / Component # 1-013-027 / 60 Hours 

Course Provider Delivery  

Demonstration of Accomplishment 2025 NEFEC Online 

Reading 5: Demonstration of Accomplishment Beacon Educator Online 

Practicum Shultz Center Online 

Demonstration of Accomplished Practices in Reading University of Florida Literacy Matrix Online 

Demonstration of Accomplished Practices in Reading, No. 
RL-ED-256 

Literacy Solutions and More, Inc. Online 

Demonstration of Accomplished Teaching Practices EdHub of Florida, Inc. Online 

Integrates all five competencies into one comprehensive 
PL course1 

LETRS1 (Voyager Sopris Learning) Combination 

Demonstration of Accomplishment Florida University System2 Varies 

1 LETRS includes 8 Units of course work, every 2 Units is equivalent to 1.25 competencies. To meet the 2 
competencies per year requirement, 4 LETRS Units would need to be completed. 

2 Equivalent or higher-level college credit from an accredited institution of higher education may be used to 
satisfy component requirements; credit hours can be converted to inservice points (See Transfer and 
Utilization of Credit). 
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INSTRUCTIONAL DESIGN AND DELIVERY 

The NEFEC Reading Endorsement is delivered through NEFEC’s eLearning Network as online reading 

courses. These courses are learner-centered, curriculum-focused and instructor-guided.  NEFEC's 

online professional learning provides meaningful and authentic experiences, access to a variety of 

research-based best practices, mentoring by the state's experts, and practical application for increased 

student performance. 

Competency 1 provides educators with the foundational knowledge base of language structure and 

function, as well as the five major components of the reading process. In addition, participants develop 

an understanding of reading as a process of student engagement in both fluent decoding of words and 

construction of meaning. 

Competency 2 is designed to help teachers improve reading instruction for learners in grades preK-12 

through applying the learning in the classroom. Teachers will practice using multisensory interventions 

and reading strategies for the five essential elements of teaching reading: phonemic awareness, 

phonics, vocabulary, comprehension, and fluency. 

Competency 3 will provide teachers with skills and knowledge in using the results of screening, 

diagnosis, progress monitoring and outcome reading assessments to guide instructional decision 

making in grades K-12. 

Competency 4 will provide teachers with knowledge and skills to identify the needs of students with 

differing profiles and use this knowledge for instructional decision making to meet the needs of all 

students. Participants will gain an understanding of how to prescribe, differentiate instruction, and 

utilize appropriate strategies and materials from scientifically based reading research in order to 

address prevention, identification, and remediation. 

Competency 5 is the culminating practicum for teachers to demonstrate the knowledge and skills 

developed in the previous four competencies. Participants will teach lessons incorporating all the 

components of reading and using research-based multisensory interventions and strategies to support 

struggling readers and students with English as a second language, as well as administration of related 

assessments and data analysis. 

A. INSTRUCTIONAL STRANDS 

Component Number 
Inservice 

Points 

Foundations of Reading Instruction 2025 1-013-023 60 

Application of Research-Based Instructional Practices 2025 1-013-024 60 

Foundations of Assessment 2025 1-013-025 60 

Foundations and Applications of Differentiated Instruction 2025 1-013-026 60 

Demonstration of Accomplishment 2025 1-013-027 60 

Total Inservice Points for Reading Endorsement 300 

 

Board of Trustees Virtual Meeting - May 22, 2020 
Page 25



9 
 

B. INSERVICE CODES 

PRIMARY PURPOSE IMPLEMENTATION METHODS 

A. Add-on Endorsement  
B. Alternative Certification  
C. Florida Educators Certificate Renewal  
D. Other Professional Certificate/License Renewal  
E. Professional Skills Building – Non-Instructional   
F. W. Cecil Golden Professional Development 

Program for School Leaders 
G. Approved District Leadership Development 

Program 
H. No Certification, Job Acquisition, or Retention 

Purposes   
 

M. Structured Coaching/Mentoring 
N. Independent Learning/Action Research  
O. Collaborative Planning 
P. Participant Product  
Q. Lesson Study 
R. Electronic, Interactive  
S. Electronic, Non-Interactive  
T. Evaluation of Practice 

LEARNING (DELIVERY) METHODS EVALUATION (STAFF/PARTICIPANT) 

A. Knowledge Acquisition 
B. Electronic, Interactive  
C. Electronic, Non-Interactive  
D. Learning Community/Lesson Study Group  
F. Independent Inquiry  
G. Structured Coaching/Mentoring  
H. Implementation of “High Effect” Practice(s)  
I. Job Embedded  
J. Deliberate Practice  
K. Problem Solving Process  

A. Changes in Instructional or Learning Environment 
Practices  

B. Changes in Instructional Leadership or Faculty 
Development Practices  

C. Changes in Student Services/Support Practices  
D. Other Changes in Practices  
E. Fidelity of Implementation of the Professional 

Learning Process  
F. Changes in Observed Educator Proficiency in 

Implementing Targeted State Standards or 
Initiatives  

G. Changes in Observed Educator Proficiency in 
Practices that Occur Generally without Students 
Present 

 

FLORIDA EDUCATOR ACCOMPLISHED PRACTICES 
(FEAP) 

EVALUATION (STUDENTS) 

A.  Quality of Instruction 
A1. Instructional Design and Lesson Planning 
A2. The Learning Environment 
A3. Instructional Delivery and     Facilitation 
A4. Assessment 

B.  Continuous Improvement, Responsibility and 
Ethics 

B1. Continuous Professional Improvement 
B2. Professional Responsibility and Ethical 

Conduct 

A. Results of State or District-
Developed/Standardized Student Growth 
Measure(s) 

B. Results of School/Teacher-Constructed Student 
Growth Measure(s) That Track Student Progress  

C. Portfolios of Student Work  
D. Observation of Student Performance  
F. Other Performance Assessment(s)  
G. Did Not Evaluate Student Outcomes (evaluated 

with staff evaluation) 
Z.    Did Not Evaluate Student Outcomes 
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C. INSTRUCTORS 

NEFEC’s eLearning Network uses facilitators for the online courses of the Reading Endorsement Add-on 
Program. Selection of facilitators is based on the following minimum criteria: 

• Current Florida teaching certificate (or the equivalent) with reading 

endorsement, current Florida teaching certificate with Reading are certification (or the 

equivalent) or Reading degree from an accredited institution. 

• Background of successful staff development and/or adult professional learning expertise. 

• Minimum three years successful teaching experience in reading education. 

• Commitment to carry out the number of hours of instruction, individual participant 

consultation, and follow-up specified in each learning module. 

• Commitment to use and maintain the integrity of the published learning materials known 

collectively as the Reading Add-On Endorsement. 

• Commitment to the District Alternative Program for Add-On Certification: Reading 

Endorsement and learning program, and to the delivery of learning at times and places 

convenient to the participants. 

 

D. TRAINING COMPONENTS 
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COMPETENCY 1:  INSTRUCTIONAL FOUNDATIONS OF LANGUAGE AND READING 2025 

COMPONENT NUMBER:  1-013-023 

Function:  1 – Subject Content/Academic Standards 
Focus Area:  013 – Reading Content 
Local Sequence Number:  023 

POINTS TO BE EARNED:  60 

DESCRIPTION 

Participants will develop an understanding of reading as a process of student engagement in both 

fluent decoding of words and construction of meaning. The purpose of this component is to provide 

substantive knowledge of language structure and function, as well as cognition for each of the six 

components of reading as a process:  comprehension, oral language, phonological awareness, phonics, 

fluency, and vocabulary. 

LINKS TO PRIORITY INITIATIVES 

☒Assessment and tracking student progress 

☒ Digital Learning/Technology Infusion 

☒ Instructional design and lesson planning 

☒ Learning environment 

☒ Mastery of a specific instructional practice:  

☒ Multi-tiered System of Supports (MTSS) 

FLORIDA PD PROTOCOL STANDARDS SUPPORTED BY THIS COMPONENT 

 Educator School District 

Planning 

 

Learning  

 

Implementing  

Evaluating 

☒ 1.1.1 

 

☒ 1.2.2, 1.2.3, 1.2.4 

 

☒ 1.3.1, 1.3.2, 1.3.3 

☒ 1.4.2, 1.4.3, 1.4.4 

☒ 2.1.1, 2.1.2, 2.1.3 

 

☒ 2.2.1, 2.2.2, 2.2.3, 2.2.4,  

2.2.5 ,2.2.6 

☒ 2.3.1, 2.3.2, 2.3.3 

☒ 2.4.1, 2.4.2, 2.4.3, 2.4.4, 2.4.5 

☒ 3.1.1, 3.1.2, 3.1.3, 3.1.4, 

3.1.5, 3.1.6, 3.1.8 

☒ 3.2.1, 3.2.2, 3.2.3, 3.2.4, 

3.2.5, 3.2.6, 3.2.8, 3.2.9 

☒ 3.3.1, 3.3.2, 3.3.3 

☒ 3.4.1, 3.4.2, 3.4.3, 3.4.5 

IMPACT AREA(S):  

Study leading to deep understanding of the practice(s), standard(s), and/or process(es) targeted 
Repetitive practice leading to changes in proficiency of educator or leader on the job  
Tracking improvements in student learning growth supported by the professional learning 

SPECIFIC OBJECTIVES 

Upon completion of one or more of the professional learning activities delivered in accordance with 
the delivery methods, participants will: 
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PERFORMANCE INDICATOR A:  COMPREHENSION 

1. Understand that building oral and written language facilitates comprehension. 
2. Understand the importance of learning syntax, semantics, pragmatics, vocabulary, and text 

structures required for comprehension of formal written language of school, often called 
“academic language.” 

3. Understand the impact of text upon reading comprehension (e.g., genre, readability, 
coherence, text structure, and text complexity). 

4. Understand how the interaction of reader characteristics, motivation, purpose of reading, and 
text elements impacts comprehension and student engagement. 

5. Identify cognitive targets (e.g., locate/recall; integrate/interpret; critique/evaluate) and the role 
of cognitive development in the construction of meaning of literary and informational texts.  

6. Understand reading as a process of constructing meaning from a wide variety of print and 
digital texts and for a variety of purposes.  

7. Understand the reading demands posed by domain specific texts.  
8. Understand that effective comprehension processes rely on well developed language, strong 

inference making, background knowledge, comprehension monitoring and self-correcting. 
9. Understand how English language learners’ linguistic and cultural background will influence 

their comprehension. 
10. Understand the role of formal and informal assessment of comprehension in making 

instructional decisions to meet individual student needs. 

PERFORMANCE INDICATOR B:  ORAL LANGUAGE 

1. Understand how the students’ development of phonology, syntax, semantics, and pragmatics 

relates to comprehending written language. 

2. Understand the differences between social and academic language. 

3. Understand that writing enhances the development of oral language. 

4. Understand that the variation in students’ oral language exposure and development requires 

differentiated instruction. 

5. Recognize the importance of English language learners home languages, and their significance 

for learning to read English. 

6. Understand the role of formal and informal oral language assessment to make instructional 

decisions to meet individual student needs. 

PERFORMANCE INDICATOR C:  PHONOLOGICAL AWARENESS 

1. Understand phonology as it relates to language development and reading achievement (e.g., 

phonological processing, phonemic awareness skills, phonemic analysis and synthesis). 

2. Recognize the phonological continuum beginning with sensitivity to large and concrete units of 

sound (i.e., words & syllables) and progressing to small and abstract units of sound (onset-rimes 

and phonemes). 

3. Understand that writing, in conjunction with phonological awareness, enhances reading 

development. 

4. Distinguish both phonological and phonemic differences in language and their applications in 
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written and oral discourse patterns (e.g., language & dialect differences). 

5. Understand how similarities and differences in sound production between English and other 

languages affect English language learners’ reading development in English. 

6. Understand the role of formal and informal phonological awareness assessment to make 

instructional decisions to meet individual student needs. 

PERFORMANCE INDICATOR D:  PHONICS 

1. Understand that phonological units (words, syllables, onset-rimes, and phonemes) map onto 

orthographic units (words, rimes, letters) in alphabetic languages. 

2. Understand sound-spelling patterns and phonics (grapheme-phoneme correspondence rules). 

3. Understand structural analysis of words. 

4. Understand that both oral language and writing can be used to enhance phonics instruction. 

5. Understand the role of formal and informal phonics assessment to make instructional decisions 

to meet individual student needs. 

PERFORMANCE INDICATOR E:  FLUENCY 

1. Understand that the components of reading fluency are accuracy, expression, and rate which 

impact reading endurance and comprehension. 

2. Understand that effective readers demonstrate flexibility by adjusting their reading rate to 

accommodate the kinds of texts they are reading in order to facilitate comprehension.  

3. Understand the relationships among fluency, word recognition, and comprehension. 

4. Understand that both oral language and writing enhance fluency instruction. 

5. Understand the role of formal and informal fluency assessment to make instructional decisions 

to meet individual student needs. 

PERFORMANCE INDICATOR F:  VOCABULARY 

1. Understand the goal of receptive and expressive vocabulary instruction is the application of a 

student’s understanding of word meanings to multiple oral and written contexts.    

2. Understand morphology as it relates to vocabulary development (e.g., morphemes, inflectional 

and derivational morphemes, morphemic analysis).   

3. Identify principles of semantics as they relate to vocabulary development (e.g., antonyms, 

synonyms, figurative language, etc.). 

4. Understand the domain specific vocabulary demands of academic language. 

5. Understand that writing can be used to enhance vocabulary instruction. 

6. Understand the role of formal and informal vocabulary assessment to make instructional 

decisions to meet individual student needs. 

PERFORMANCE INDICATOR G:  INTEGRATION OF THE READING COMPONENTS 

1. Identify language characteristics related to social and academic language. 

2. Identify phonemic, semantic, and syntactic variability between English and other languages. 
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3. Understand the interdependence between each of the reading components and their effect 

upon reading as a process for native speakers of English and English language learners. 

4. Understand the impact of oral language, writing, and an information intensive environment 

upon reading development. 

5. Understand the importance of comprehension monitoring and self-correcting to increase 

reading proficiency. 

6. Understand the role of formal and informal reading assessment to make instructional decisions 

to meet individual student needs. 

PRIMARY PURPOSE: B-ALTERNATIVE CERTIFICATION 

LEARNING PROCEDURES (METHODS):  

Participants will be engaged in one or more of the following types of professional learning activities. 
Learning Methods Code:  B-Electronic Interactive 

WHAT WILL OCCUR DURING THIS PROFESSIONAL DEVELOPMENT COMPONENT DELIVERY?  

Educators will: 

• Participate in discussions based on content and readings 

• Discuss and apply research-based practices 

• Engage in research for web-based resources 

• Research case studies 

• Create collaborative learning activities 

• Utilize collaborative practices within various contexts 

• Engage in activities that use interactive technology 

HOW WILL THE EXPERIENCES BE PROVIDED TO PARTICIPANTS DURING THE DELIVERY?  

• Collaborative practice in online learning communities 

• Online coursework 

• Online support for instructional practice and critical reflection 

KEY ISSUES TO BE INCLUDED IN PARTICIPANT IMPLEMENTATION AGREEMENTS:  

Educators will complete follow-up implementation activity designed as an application of course 
objectives, i.e.: 

• Apply newly acquired knowledge and skills as job-embedded activities  

• Design and deliver lesson applying newly acquired professional knowledge, skills, and behaviors 

to improve practice 

• Participate in online collaborative conversations, feedback sessions, and reflective discussions, 

as appropriate 

• Share best practices with colleagues, as appropriate 

  

Board of Trustees Virtual Meeting - May 22, 2020 
Page 31



15 
 

IMPLEMENTATION/MONITORING PROCEDURES 

Implementation/Monitoring Code: N-Independent Learning/Action Research  

Implementation Support:  Participants will complete elements of their individual implementation 
agreements. 

Monitoring Procedures:  Facilitator support provides ongoing feedback to participants. 

IMPACT EVALUATION PROCEDURES:   A: Changes in instructional or learning environment practices 
implemented in the classroom or directly with students (observed or measured impact on educator 
proficiency thru the district’s instructional or school leader evaluation system indicators, components, 
and/or domains, and/or deliberate practice or IPDP/ILDP growth targets, and/or district or school level 
processes for tracking student progress. 

Evaluation Methods for Staff Code:  A-Changes in Instructional Practice, B-Changes in instructional 

leadership or faculty development practices, C-Changes in student services/support practices, D-Other 

changes in practice supporting effective implementation of job responsibilities, E-Fidelity of 

Implementation of the Professional Learning Process, F-Changes in Observed Educator Proficiency in 

Implementing Targeted State Standards or Initiatives, G-Changes in Observed Educator Proficiency in 

Practices that Occur Generally without Students Present 

Evaluation Methods for Students Code: A-Results of State or District-Developed/Standardized Student 

Growth Measure(s), B-Results Of School/Teacher-Constructed Student Growth Measure(s), C-Portfolios 

of Student Work, D-Observation of Student Performance, F-Other Performance Assessment, G-Did Not 

Evaluate Student Outcomes (evaluated with staff evaluation), Z-Did Not Evaluate Student Outcomes 

WHO WILL USE THE EVALUATION IMPACT DATA GATHERED?  

At the classroom level, individual educators will use the impact data to assess the level of student 

mastery of objectives and to determine the effectiveness of their instruction.  Impact data will also 

inform decisions with regard to needed additional professional learning based upon reflective 

opportunities. 

Through school and district instituted support of data reflection, all stakeholders will review the results 

of state and district-developed assessments to evaluate the impact data.  These stakeholders include 

school and district leaders, teacher support colleagues, academic coaches, and educators. 

PROCEDURES FOR USE OF THE COMPONENT’S EVALUATION FINDINGS:  

WHAT OTHER FORMS OF EVALUATION DATA WILL BE GATHERED: 

A. WHAT EVALUATION DATA ADDRESSES VALUE OF THE PD DESIGN? 

To evaluate the value of the PD design presented, an immediate evaluation form is accessed 

electronically.   

When appropriate to use, the NEFEC Professional Learning Evaluation includes a self-assessment of 

knowledge, a rating of facilitator quality, and commentary.  The results of the evaluation are reviewed 

by the facilitator and NEFEC eLearning staff.  This information is used as a metric in the NEFEC internal 
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evaluation system for the eLearning instructional programs. 

Other evaluation data may be gathered and used as deemed appropriate by the school or district.  

B. WHAT EVALUATION DATA ADDRESSES QUALITY OF IMPLEMENTATION OF THE PD? 

To evaluate the quality of implementation of the professional development and student use of 
strategies, academic coaches, teacher support colleagues, and/or school administrators will conduct 
informal observations.  Quality of professional development is also addressed by the following: 

• Discussion board entries, when relevant 

• Alignment and quality of student artifacts that participants submit 

• Quality of instruction that teachers demonstrate 

• Development of implementation plan, reflection, journal entries, logs, surveys, and/or lesson 

plans 

C. WHO WILL USE THESE ASPECTS OF PD EVALUATION DATA? 

NEFEC, school-based, and/or district level stakeholders will examine evaluation data to determine the 
success of the PD. In addition, all stakeholders will review the results of state and district-developed 
assessments to evaluate the impact data.  These stakeholders include school and district leaders, 
academic coaches, and educators. Stakeholders will adjust programs according to implementation 
feedback. 
 
Developed by NEFEC 

Spring 2020 
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COMPETENCY 2:  APPLICATIONS OF RESEARCH-BASED INSTRUCTION 2025 

COMPONENT NUMBER:  1-013-024 

Function:  1 – Subject Content/Academic Standards 
Focus Area:  013 – Reading Content 
Local Sequence Number:  024 

POINTS TO BE EARNED:  60 

DESCRIPTION 

Participants will develop an understanding of how to apply the five essential elements of teaching 

reading to the reading process: phonemic awareness, phonics, vocabulary, comprehension, and 

fluency. The purpose of this component is to provide the participants the opportunity to scaffold 

student learning by applying the principles of research-based reading instruction and integrating the 

components of reading. Teachers will engage in the systematic problem-solving process. 

LINKS TO PRIORITY INITIATIVES 

☒Assessment and tracking student progress 

☒ Digital Learning/Technology Infusion 

☒ Instructional design and lesson planning 

☒ Learning environment 

☒ Mastery of a specific instructional practice:  

☒ Multi-tiered System of Supports (MTSS) 

FLORIDA PD PROTOCOL STANDARDS SUPPORTED BY THIS COMPONENT 

 Educator School District 

Planning 

 

Learning  

 

Implementing  

Evaluating 

☒ 1.1.1 

 

☒ 1.2.2, 1.2.3, 1.2.4 

 

☒ 1.3.1, 1.3.2, 1.3.3 

☒ 1.4.2, 1.4.3, 1.4.4 

☒ 2.1.1, 2.1.2, 2.1.3 

 

☒ 2.2.1, 2.2.2, 2.2.3, 2.2.4,  

2.2.5 ,2.2.6 

☒ 2.3.1, 2.3.2, 2.3.3 

☒ 2.4.1, 2.4.2, 2.4.3, 2.4.4, 2.4.5 

☒ 3.1.1, 3.1.2, 3.1.3, 3.1.4, 

3.1.5, 3.1.6, 3.1.8 

☒ 3.2.1, 3.2.2, 3.2.3, 3.2.4, 

3.2.5, 3.2.6, 3.2.8, 3.2.9 

☒ 3.3.1, 3.3.2, 3.3.3 

☒ 3.4.1, 3.4.2, 3.4.3, 3.4.5 

IMPACT AREA(S):  

Study leading to deep understanding of the practice(s), standard(s), and/or process(es) targeted 
Repetitive practice leading to changes in proficiency of educator or leader on the job  
Tracking improvements in student learning growth supported by the professional learning 

SPECIFIC OBJECTIVES 

Upon completion of one or more of the professional learning activities delivered in accordance with the 
delivery methods, participants will: 
  

Board of Trustees Virtual Meeting - May 22, 2020 
Page 34



18 
 

PERFORMANCE INDICATOR A:  COMPREHENSION 

1. Apply intentional, explicit, and systematic instructional practices for scaffolding development of 

higher order thinking, comprehension skills, comprehension monitoring and self-correcting 

(e.g., reciprocal teaching, “think aloud,” etc.). 

2. Use both oral language and writing experiences to enhance comprehension.  

3. Apply appropriate instructional practices determined by the student’s strengths and needs, text 

structure, and the reading demands of domain specific text. 

4. Provide opportunities for student extended text discussion to enhance comprehension, 

promote motivation and student engagement. 

5. Select narrative or informational print or digital texts that are appropriate to the 

comprehension instruction to be provided. 

6. Provide comprehension instruction that supports students’ ability to read multiple print and 

digital texts and to synthesize information within, across and beyond those texts. 

7. Scaffold discussions to facilitate the comprehension of text and higher order thinking skills for 

students with varying English proficiency levels. 

8. Model a variety of strategic activities students can use to foster comprehension monitoring and 

self-correcting. 

9. Recognize, describe, and incorporate appropriate comprehension assessments to guide 

instruction. 

PERFORMANCE INDICATOR B:  ORAL LANGUAGE 

1. Apply intentional, explicit, and systematic instructional practices for scaffolding development of 
oral/aural language skills (e.g., language experience approach, Socratic questioning). 

2. Create an environment where students practice appropriate social and academic language to 
discuss diverse texts 

3. Recognize and apply an English language learner’s home language proficiency as a foundation 
and strength to support the development of oral language in English. 

4. Use writing experiences to enhance oral language (e.g., interactive writing, student to teacher 
sentence dictation). 

5.  Recognize, describe, and incorporate appropriate oral language assessments to guide 
instruction. 

PERFORMANCE INDICATOR C:  PHONOLOGICAL AWARENESS 

1. Apply intentional, explicit, systematic instructional practices to scaffold development of 
phonological awareness. (e.g., blending and segmenting syllables, onset-rimes, and phonemes). 

2. Provide opportunities for students to use oral/aural language to enhance phonological 
awareness (e.g., rhyming and alliteration). 

3.   Understand and apply knowledge of how variations in phonology across languages affect 
English language learners’ reading and writing development. 

4. Use writing experiences, in conjunction with phonological instruction, to enhance reading 
achievement (e.g., Elkonin boxes or magnetic letters, individual response whiteboards). 
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5. Recognize, describe, and incorporate appropriate phonological awareness assessments to guide 
instruction. 

PERFORMANCE INDICATOR D:  PHONICS 

1. Apply intentional, explicit, systematic instructional practices for scaffolding phonics 

development on a continuum from the individual phoneme-grapheme level through the multi-

syllabic word level. 

2. Recognize and apply an English language learner’s home language as a foundation and strength 

to support the development of phonics in English. 

3. Use oral/aural language and writing experiences to enhance phonics instruction (e.g., sentence 

strip words, phrases, and pocket charts). 

4. Recognize, describe, and incorporate appropriate phonics assessments to guide instruction 

PERFORMANCE INDICATOR E:  FLUENCY 

1. Apply intentional, explicit, systematic instructional practices to scaffold accuracy, expression, 

rate, and reading endurance (e.g., paired reading, repeated reading, echo reading, reader’s 

theater, etc.). 

2. Use oral/aural language and writing experiences to enhance fluency (e.g., poetry charts, song 

lyrics). 

3. Recognize, describe, and incorporate appropriate fluency assessments to guide instruction.  

PERFORMANCE INDICATOR F:  VOCABULARY 

1. Apply intentional, explicit, systematic instructional practices to scaffold vocabulary and concept 

development (e.g., shared reading, semantic mapping, etc. 

2. Provide for continual integration, repetition, and meaningful use of domain specific vocabulary 

to address the demands of academic language. 

3. Incorporate vocabulary instruction through analogies (e.g., cognates, Greek and Latin roots). 

4. Provide an environment that supports wide reading of print and digital texts, both 

informational and literary, to enhance vocabulary. 

5. Incorporate instructional practices that develop authentic uses of English to assist English 

language learners in learning academic vocabulary and content. 

6. Use oral/aural language and writing experiences to enhance vocabulary (e.g., interactive word 

walls, word sorts, word charts for secondary). 

7. Use multiple methods of vocabulary instruction (e.g. multiple contexts, examples and non-

examples, elaborations, etc.). 

8. Recognize, describe, and incorporate appropriate vocabulary assessments to guide instruction. 

PERFORMANCE INDICATOR G:  INTEGRATION OF THE READING COMPONENTS 

1. Apply comprehensive instructional practices, including writing experiences, that integrate the 

reading components. 

2. Identify instructional practices to develop students’ metacognitive skills in reading (e.g., text 
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coding such as INSERT, two column notes). 

3. Use resources and research-based practices that create information intensive environments 

(e.g., diverse classroom libraries, inquiry reading). 

4. Use research-based guidelines for selecting literature and domain specific print and digital text 

appropriate to students’ age, interests and reading proficiency (e.g., young adult literature, 

informational texts). 

5. Demonstrate understanding of similarities and differences between home language and second 

language reading development. 

6. Triangulate data from appropriate reading assessments to guide instruction. 

PRIMARY PURPOSE: B-ALTERNATIVE CERTIFICATION 

LEARNING PROCEDURES (METHODS):  

Participants will be engaged in one or more of the following types of professional learning activities. 
Learning Methods Code:  B-Electronic Interactive 

WHAT WILL OCCUR DURING THIS PROFESSIONAL DEVELOPMENT COMPONENT DELIVERY?  

Educators will: 

• Participate in discussions based on content and readings 

• Discuss and apply research-based practices 

• Engage in research for web-based resources 

• Research case studies 

• Create collaborative learning activities 

• Utilize collaborative practices within various contexts 

• Engage in activities that use interactive technology 

HOW WILL THE EXPERIENCES BE PROVIDED TO PARTICIPANTS DURING THE DELIVERY?  

• Collaborative practice in online learning communities 

• Online coursework 

• Online support for instructional practice and critical reflection 

KEY ISSUES TO BE INCLUDED IN PARTICIPANT IMPLEMENTATION AGREEMENTS:  

Educators will complete follow-up implementation activity designed as an application of course 
objectives, i.e.: 

• Apply newly acquired knowledge and skills as job-embedded activities  

• Design and deliver lesson applying newly acquired professional knowledge, skills, and behaviors 

to improve practice 

• Participate in online collaborative conversations, feedback sessions, and reflective discussions, 

as appropriate 

• Share best practices with colleagues, as appropriate 
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IMPLEMENTATION/MONITORING PROCEDURES 

Implementation/Monitoring Code: N-Independent Learning/Action Research  

Implementation Support:  Participants will complete elements of their individual implementation 
agreements. 

Monitoring Procedures:  Facilitator support provides ongoing feedback to participants. 

IMPACT EVALUATION PROCEDURES:   A: Changes in instructional or learning environment practices 
implemented in the classroom or directly with students (observed or measured impact on educator 
proficiency thru the district’s instructional or school leader evaluation system indicators, components, 
and/or domains, and/or deliberate practice or IPDP/ILDP growth targets, and/or district or school level 
processes for tracking student progress. 

Evaluation Methods for Staff Code:  A-Changes in Instructional Practice, B-Changes in instructional 

leadership or faculty development practices, C-Changes in student services/support practices, D-Other 

changes in practice supporting effective implementation of job responsibilities, E-Fidelity of 

Implementation of the Professional Learning Process, F-Changes in Observed Educator Proficiency in 

Implementing Targeted State Standards or Initiatives, G-Changes in Observed Educator Proficiency in 

Practices that Occur Generally without Students Present 

Evaluation Methods for Students Code: A-Results of State or District-Developed/Standardized Student 

Growth Measure(s), B-Results Of School/Teacher-Constructed Student Growth Measure(s), C-Portfolios 

of Student Work, D-Observation of Student Performance, F-Other Performance Assessment, G-Did Not 

Evaluate Student Outcomes (evaluated with staff evaluation), Z-Did Not Evaluate Student Outcomes 

WHO WILL USE THE EVALUATION IMPACT DATA GATHERED?  

At the classroom level, individual educators will use the impact data to assess the level of student 

mastery of objectives and to determine the effectiveness of their instruction.  Impact data will also 

inform decisions with regard to needed additional professional learning based upon reflective 

opportunities. 

Through school and district instituted support of data reflection, all stakeholders will review the results 

of state and district-developed assessments to evaluate the impact data.  These stakeholders include 

school and district leaders, teacher support colleagues, academic coaches, and educators. 

PROCEDURES FOR USE OF THE COMPONENT’S EVALUATION FINDINGS:  

WHAT OTHER FORMS OF EVALUATION DATA WILL BE GATHERED: 

A. WHAT EVALUATION DATA ADDRESSES VALUE OF THE PD DESIGN? 

To evaluate the value of the PD design presented, an immediate evaluation form is accessed 

electronically.   

When appropriate to use, the NEFEC Professional Learning Evaluation includes a self-assessment of 

knowledge, a rating of facilitator quality, and commentary.  The results of the evaluation are reviewed 

by the facilitator and NEFEC eLearning staff.  This information is used as a metric in the NEFEC internal 
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evaluation system for the eLearning instructional programs. 

Other evaluation data may be gathered and used as deemed appropriate by the school or district.  

B. WHAT EVALUATION DATA ADDRESSES QUALITY OF IMPLEMENTATION OF THE PD? 

To evaluate the quality of implementation of the professional development and student use of 
strategies, academic coaches, teacher support colleagues, and/or school administrators will conduct 
informal observations.  Quality of professional development is also addressed by the following: 

• Discussion board entries, when relevant 

• Alignment and quality of student artifacts that participants submit 

• Quality of instruction that teachers demonstrate 

• Development of implementation plan, reflection, journal entries, logs, surveys, and/or lesson 

plans 

C. WHO WILL USE THESE ASPECTS OF PD EVALUATION DATA? 

NEFEC, school-based, and/or district level stakeholders will examine evaluation data to determine the 
success of the PD.  In addition, all stakeholders will review the results of state and district-developed 
assessments to evaluate the impact data.  These stakeholders include school and district leaders, 
academic coaches, and educators. Stakeholders will adjust programs according to implementation 
feedback. 
 
Developed by NEFEC 

Spring 2020 
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COMPETENCY 3:  FOUNDATIONS OF ASSESSMENT FOR TEACHERS AND PRINCIPALS 2025 

COMPONENT NUMBER:  1-013-025 

Function:  1 – Subject Content/Academic Standards 
Focus Area:  013 – Reading Content 
Local Sequence Number:  025 

POINTS TO BE EARNED:  60 

DESCRIPTION 

Participants will develop skills and knowledge in using the results of screening, diagnosis, progress 
monitoring and outcome reading assessments to guide instructional decision making in grades K-12. 
The purpose of this component is to provide the participants with an understanding of how to select 
and administer appropriate assessments and analyze data to inform reading instruction to meet the 
needs of all students. Participants will engage in the systematic problem-solving process. 

LINKS TO PRIORITY INITIATIVES 

☒Assessment and tracking student progress 

☒ Digital Learning/Technology Infusion 

☒ Instructional design and lesson planning 

☒ Learning environment 

☒ Mastery of a specific instructional practice:  

☒ Multi-tiered System of Supports (MTSS) 

FLORIDA PD PROTOCOL STANDARDS SUPPORTED BY THIS COMPONENT 

 Educator School District 

Planning 

 

Learning  

 

Implementing  

Evaluating 

☒ 1.1.1 

 

☒ 1.2.2, 1.2.3, 1.2.4 

 

☒ 1.3.1, 1.3.2, 1.3.3 

☒ 1.4.2, 1.4.3, 1.4.4 

☒ 2.1.1, 2.1.2, 2.1.3 

 

☒ 2.2.1, 2.2.2, 2.2.3, 2.2.4,  

2.2.5 ,2.2.6 

☒ 2.3.1, 2.3.2, 2.3.3 

☒ 2.4.1, 2.4.2, 2.4.3, 2.4.4, 2.4.5 

☒ 3.1.1, 3.1.2, 3.1.3, 3.1.4, 

3.1.5, 3.1.6, 3.1.8 

☒ 3.2.1, 3.2.2, 3.2.3, 3.2.4, 

3.2.5, 3.2.6, 3.2.8, 3.2.9 

☒ 3.3.1, 3.3.2, 3.3.3 

☒ 3.4.1, 3.4.2, 3.4.3, 3.4.5 

IMPACT AREA(S):  

Study leading to deep understanding of the practice(s), standard(s), and/or process(es) targeted 
Repetitive practice leading to changes in proficiency of educator or leader on the job  
Tracking improvements in student learning growth supported by the professional learning 

SPECIFIC OBJECTIVES 

Upon completion of one or more of the professional learning activities delivered in accordance with 
the delivery methods, participants will: 

1. Understand and apply measurement concepts and characteristics of reading assessments. 
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2. Understand the purposes of various informal assessments (e.g., informal reading inventories, 

analyzing writing samples) including an emphasis on matching reader to text. 

3. Understand the purpose of various formal assessments including the differences between 

norm-referenced and criterion-referenced assessments and how to interpret data reports.   

4. Understand the meaning of test reliability, validity, and standard error of measurement and 

describe major types of derived scores from standardized tests. 

5. Demonstrate knowledge of the characteristics, administration, and interpretation of both 

quantitative and qualitative instructional assessments (to include each of the following: 

screening, progress monitoring, diagnosis and outcome measures). 

6. Analyze data to identify trends that indicate adequate progress in student reading 

development. 

7. Understand how to use data within a systematic problem-solving process to differentiate 

instruction, intensify intervention and meet the needs of all students. (e.g., grouping practices, 

appropriate curriculum materials). 

8. Identify appropriate criteria for selecting materials to include in portfolios for monitoring 

student progress over time. 

PRIMARY PURPOSE: B-ALTERNATIVE CERTIFICATION 

LEARNING PROCEDURES (METHODS):  

Participants will be engaged in one or more of the following types of professional learning activities. 
Learning Methods Code:  B-Electronic Interactive 

WHAT WILL OCCUR DURING THIS PROFESSIONAL DEVELOPMENT COMPONENT DELIVERY?  

Educators will: 

• Participate in discussions based on content and readings 

• Discuss and apply research-based practices 

• Engage in research for web-based resources 

• Research case studies 

• Create collaborative learning activities 

• Utilize collaborative practices within various contexts 

• Engage in activities that use interactive technology 

HOW WILL THE EXPERIENCES BE PROVIDED TO PARTICIPANTS DURING THE DELIVERY?  

• Collaborative practice in online learning communities 

• Online coursework 

• Online support for instructional practice and critical reflection 

KEY ISSUES TO BE INCLUDED IN PARTICIPANT IMPLEMENTATION AGREEMENTS:  

Educators will complete follow-up implementation activity designed as an application of course 
objectives, i.e.: 
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• Apply newly acquired knowledge and skills as job-embedded activities  

• Design and deliver lesson applying newly acquired professional knowledge, skills, and behaviors 

to improve practice 

• Participate in online collaborative conversations, feedback sessions, and reflective discussions, 

as appropriate 

• Share best practices with colleagues, as appropriate 

IMPLEMENTATION/MONITORING PROCEDURES 

Implementation/Monitoring Code: N-Independent Learning/Action Research  

Implementation Support:  Participants will complete elements of their individual implementation 
agreements. 

Monitoring Procedures:  Facilitator support provides ongoing feedback to participants. 

IMPACT EVALUATION PROCEDURES:   A: Changes in instructional or learning environment practices 
implemented in the classroom or directly with students (observed or measured impact on educator 
proficiency thru the district’s instructional or school leader evaluation system indicators, components, 
and/or domains, and/or deliberate practice or IPDP/ILDP growth targets, and/or district or school level 
processes for tracking student progress. 

Evaluation Methods for Staff Code:  A-Changes in Instructional Practice, B-Changes in instructional 

leadership or faculty development practices, C-Changes in student services/support practices, D-Other 

changes in practice supporting effective implementation of job responsibilities, E-Fidelity of 

Implementation of the Professional Learning Process, F-Changes in Observed Educator Proficiency in 

Implementing Targeted State Standards or Initiatives, G-Changes in Observed Educator Proficiency in 

Practices that Occur Generally without Students Present 

Evaluation Methods for Students Code: A-Results of State or District-Developed/Standardized Student 

Growth Measure(s), B-Results Of School/Teacher-Constructed Student Growth Measure(s), C-Portfolios 

of Student Work, D-Observation of Student Performance, F-Other Performance Assessment, G-Did Not 

Evaluate Student Outcomes (evaluated with staff evaluation), Z-Did Not Evaluate Student Outcomes 

WHO WILL USE THE EVALUATION IMPACT DATA GATHERED?  

At the classroom level, individual educators will use the impact data to assess the level of student 

mastery of objectives and to determine the effectiveness of their instruction.  Impact data will also 

inform decisions with regard to needed additional professional learning based upon reflective 

opportunities. 

Through school and district instituted support of data reflection, all stakeholders will review the results 

of state and district-developed assessments to evaluate the impact data.  These stakeholders include 

school and district leaders, teacher support colleagues, academic coaches, and educators. 

PROCEDURES FOR USE OF THE COMPONENT’S EVALUATION FINDINGS:  

WHAT OTHER FORMS OF EVALUATION DATA WILL BE GATHERED: 
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A. WHAT EVALUATION DATA ADDRESSES VALUE OF THE PD DESIGN? 

To evaluate the value of the PD design presented, an immediate evaluation form is accessed 

electronically.   

When appropriate to use, the NEFEC Professional Learning Evaluation includes a self-assessment of 

knowledge, a rating of facilitator quality, and commentary.  The results of the evaluation are reviewed 

by the facilitator and NEFEC eLearning staff.  This information is used as a metric in the NEFEC internal 

evaluation system for the eLearning instructional programs. 

Other evaluation data may be gathered and used as deemed appropriate by the school or district.  

B. WHAT EVALUATION DATA ADDRESSES QUALITY OF IMPLEMENTATION OF THE PD? 

To evaluate the quality of implementation of the professional development and student use of 
strategies, academic coaches, teacher support colleagues, and/or school administrators will conduct 
informal observations.  Quality of professional development is also addressed by the following: 

• Discussion board entries, when relevant 

• Alignment and quality of student artifacts that participants submit 

• Quality of instruction that teachers demonstrate 

• Development of implementation plan, reflection, journal entries, logs, surveys, and/or lesson 

plans 

C. WHO WILL USE THESE ASPECTS OF PD EVALUATION DATA? 

NEFEC, school-based, and/or district level stakeholders will examine evaluation data to determine the 
success of the PD.  In addition, all stakeholders will review the results of state and district-developed 
assessments to evaluate the impact data.  These stakeholders include school and district leaders, 
academic coaches, and educators. Stakeholders will adjust programs according to implementation 
feedback. 
 
Developed by NEFEC 
Spring 2020  
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COMPETENCY 4:  FOUNDATIONS AND APPLICATIONS OF DIFFERENTIATED INSTRUCTION 2025 

COMPONENT NUMBER:  1-013-026 

Function:  1 – Subject Content/Academic Standards 
Focus Area:  013 – Reading Content 
Local Sequence Number:  026 

POINTS TO BE EARNED:  60 

DESCRIPTION 

Participants will develop knowledge and skills to identify the needs of students with differing profiles 

and use this knowledge for instructional decision making to meet the needs of all students. 

Participants will gain an understanding of how to prescribe, differentiate instruction, and utilize 

appropriate strategies and materials from scientifically based reading research in order to address 

prevention, identification, and remediation. The purpose of this component is to provide the 

participants with broad knowledge of students from differing profiles in order to understand and apply 

research-based instructional practices by differentiating process, product, and context. Participants will 

engage in the systematic problem-solving process. 

LINKS TO PRIORITY INITIATIVES 

☒Assessment and tracking student progress 

☒ Digital Learning/Technology Infusion 

☒ Instructional design and lesson planning 

☒ Learning environment 

☒ Mastery of a specific instructional practice:  

☒ Multi-tiered System of Supports (MTSS) 

FLORIDA PD PROTOCOL STANDARDS SUPPORTED BY THIS COMPONENT 

 Educator School District 

Planning 

 

Learning  

 

Implementing  

Evaluating 

☒ 1.1.1 

 

☒ 1.2.2, 1.2.3, 1.2.4 

 

☒ 1.3.1, 1.3.2, 1.3.3 

☒ 1.4.2, 1.4.3, 1.4.4 

☒ 2.1.1, 2.1.2, 2.1.3 

 

☒ 2.2.1, 2.2.2, 2.2.3, 2.2.4,  

2.2.5 ,2.2.6 

☒ 2.3.1, 2.3.2, 2.3.3 

☒ 2.4.1, 2.4.2, 2.4.3, 2.4.4, 2.4.5 

☒ 3.1.1, 3.1.2, 3.1.3, 3.1.4, 

3.1.5, 3.1.6, 3.1.8 

☒ 3.2.1, 3.2.2, 3.2.3, 3.2.4, 

3.2.5, 3.2.6, 3.2.8, 3.2.9 

☒ 3.3.1, 3.3.2, 3.3.3 

☒ 3.4.1, 3.4.2, 3.4.3, 3.4.5 

IMPACT AREA(S):  

Study leading to deep understanding of the practice(s), standard(s), and/or process(es) targeted 
Repetitive practice leading to changes in proficiency of educator or leader on the job  
Tracking improvements in student learning growth supported by the professional learning 
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SPECIFIC OBJECTIVES 

Upon completion of one or more of the professional learning activities delivered in accordance with 
the delivery methods, participants will: 

1. Understand and apply knowledge of socio-cultural, socio-political and psychological variables to 

differentiate reading instruction for all students. 

2. Understand the stages of English language acquisition for English language learners and 

differentiate reading instruction for students at different levels of English language proficiency. 

3. Understand and apply current theories of second language acquisition to differentiate 

instruction for English language learners of diverse backgrounds and various levels of prior 

education. 

4. Identify factors impeding student reading development in each of the reading components or 

the integration of these components. 

5. Recognize how characteristics of both language and cognitive development impact reading 

proficiency. 

6. Recognize the characteristics of proficient readers to more effectively differentiate instruction. 

7. Compare language, cognitive, and reading acquisition of different age groups (primary, 

intermediate, secondary levels) and abilities. 

8. Select and use developmentally appropriate materials that address sociocultural and linguistic 

differences. 

9. Plan for instruction that utilizes increasingly complex print and digital text, embeds assessment, 

includes scaffolding, and provides re-teaching when necessary for individuals and small groups. 

10. Differentiate reading instruction for English language learners with various levels of first 

language literacy. 

11. Scaffold instruction for students having difficulty in each of the components of reading. 

12. Implement a classroom level plan for monitoring student reading progress and differentiating 

instruction. 

13. Monitor student progress and use data to differentiate instruction for all students. 

14. Implement research-based practices in comprehension, oral language, phonological awareness, 

phonics, fluency and vocabulary to differentiate instruction for all students. 

15. Implement research-based instructional practices for developing students’ higher order 

thinking. 

16. Implement research-based instructional practices for developing students’ ability to read 

critically. 

17. Implement research-based instructional practices using writing to develop students’ 

comprehension of text. 

18. Implement appropriate and allowable instructional accommodations as specified in the 

Individual Education Plan or 504 Plan when differentiating instruction for students with 

disabilities. 
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PRIMARY PURPOSE: B-ALTERNATIVE CERTIFICATION 

LEARNING PROCEDURES (METHODS):  

Participants will be engaged in one or more of the following types of professional learning activities. 
Learning Methods Code:  B-Electronic Interactive 

WHAT WILL OCCUR DURING THIS PROFESSIONAL DEVELOPMENT COMPONENT DELIVERY?  

Educators will: 

• Participate in discussions based on content and readings 

• Discuss and apply research-based practices 

• Engage in research for web-based resources 

• Research case studies 

• Create collaborative learning activities 

• Utilize collaborative practices within various contexts 

• Engage in activities that use interactive technology 

HOW WILL THE EXPERIENCES BE PROVIDED TO PARTICIPANTS DURING THE DELIVERY?  

• Collaborative practice in online learning communities 

• Online coursework 

• Online support for instructional practice and critical reflection 

KEY ISSUES TO BE INCLUDED IN PARTICIPANT IMPLEMENTATION AGREEMENTS:  

Educators will complete follow-up implementation activity designed as an application of course 
objectives, i.e.: 

• Apply newly acquired knowledge and skills as job-embedded activities  

• Design and deliver lesson applying newly acquired professional knowledge, skills, and behaviors 

to improve practice 

• Participate in online collaborative conversations, feedback sessions, and reflective discussions, 

as appropriate 

• Share best practices with colleagues, as appropriate 

IMPLEMENTATION/MONITORING PROCEDURES 

Implementation/Monitoring Code: N-Independent Learning/Action Research  

Implementation Support:  Participants will complete elements of their individual implementation 
agreements. 

Monitoring Procedures:  Facilitator support provides ongoing feedback to participants. 

IMPACT EVALUATION PROCEDURES:   A: Changes in instructional or learning environment practices 
implemented in the classroom or directly with students (observed or measured impact on educator 
proficiency thru the district’s instructional or school leader evaluation system indicators, components, 
and/or domains, and/or deliberate practice or IPDP/ILDP growth targets, and/or district or school level 
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processes for tracking student progress. 

Evaluation Methods for Staff Code:  A-Changes in Instructional Practice, B-Changes in instructional 

leadership or faculty development practices, C-Changes in student services/support practices, D-Other 

changes in practice supporting effective implementation of job responsibilities, E-Fidelity of 

Implementation of the Professional Learning Process, F-Changes in Observed Educator Proficiency in 

Implementing Targeted State Standards or Initiatives, G-Changes in Observed Educator Proficiency in 

Practices that Occur Generally without Students Present 

Evaluation Methods for Students Code: A-Results of State or District-Developed/Standardized Student 

Growth Measure(s), B-Results Of School/Teacher-Constructed Student Growth Measure(s), C-Portfolios 

of Student Work, D-Observation of Student Performance, F-Other Performance Assessment, G-Did Not 

Evaluate Student Outcomes (evaluated with staff evaluation), Z-Did Not Evaluate Student Outcomes 

WHO WILL USE THE EVALUATION IMPACT DATA GATHERED?  

At the classroom level, individual educators will use the impact data to assess the level of student 

mastery of objectives and to determine the effectiveness of their instruction.  Impact data will also 

inform decisions with regard to needed additional professional learning based upon reflective 

opportunities. 

Through school and district instituted support of data reflection, all stakeholders will review the results 

of state and district-developed assessments to evaluate the impact data.  These stakeholders include 

school and district leaders, teacher support colleagues, academic coaches, and educators. 

PROCEDURES FOR USE OF THE COMPONENT’S EVALUATION FINDINGS:  

WHAT OTHER FORMS OF EVALUATION DATA WILL BE GATHERED: 

D. WHAT EVALUATION DATA ADDRESSES VALUE OF THE PD DESIGN? 

To evaluate the value of the PD design presented, an immediate evaluation form is accessed 

electronically.   

When appropriate to use, the NEFEC Professional Learning Evaluation includes a self-assessment of 

knowledge, a rating of facilitator quality, and commentary.  The results of the evaluation are reviewed 

by the facilitator and NEFEC eLearning staff.  This information is used as a metric in the NEFEC internal 

evaluation system for the eLearning instructional programs. 

Other evaluation data may be gathered and used as deemed appropriate by the school or district.  

E. WHAT EVALUATION DATA ADDRESSES QUALITY OF IMPLEMENTATION OF THE PD? 

To evaluate the quality of implementation of the professional development and student use of 
strategies, academic coaches, teacher support colleagues, and/or school administrators will conduct 
informal observations.  Quality of professional development is also addressed by the following: 

• Discussion board entries, when relevant 

• Alignment and quality of student artifacts that participants submit 

• Quality of instruction that teachers demonstrate 
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• Development of implementation plan, reflection, journal entries, logs, surveys, and/or lesson 

plans 

F. WHO WILL USE THESE ASPECTS OF PD EVALUATION DATA? 

NEFEC, school-based, and/or district level stakeholders will examine evaluation data to determine the 
success of the PD.  In addition, all stakeholders will review the results of state and district-developed 
assessments to evaluate the impact data.  These stakeholders include school and district leaders, 
academic coaches, and educators. Stakeholders will adjust programs according to implementation 
feedback. 
 
Developed by NEFEC 
Spring 2020  
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COMPETENCY 5:  DEMONSTRATION OF ACCOMPLISHED PRACTICES IN READING 2025 

COMPONENT NUMBER:  1-013-027 

Function:  1 – Subject Content/Academic Standards 
Focus Area:  013 – Reading Content 
Local Sequence Number:  027 

POINTS TO BE EARNED:  60 

DESCRIPTION 

Participants will demonstrate research-based instructed strategies for all of the components of 

reading, as well as administration of related assessments and data analysis. Participants will also 

demonstrate skill in student engagement and differentiation for learners from diverse backgrounds. 

The purpose of this component is to provide the participants a culminating practicum to demonstrate 

knowledge of the components of reading, as well as assessments and data analysis, to implement a 

comprehensive research-based reading plan of instruction for all students.  Participants will engage in 

the systematic problem-solving process. 

LINKS TO PRIORITY INITIATIVES 

☒Assessment and tracking student progress 

☒ Digital Learning/Technology Infusion 

☒ Instructional design and lesson planning 

☒ Learning environment 

☒ Mastery of a specific instructional practice:  

☒ Multi-tiered System of Supports (MTSS) 

FLORIDA PD PROTOCOL STANDARDS SUPPORTED BY THIS COMPONENT 

 Educator School District 

Planning 

 

Learning  

 

Implementing  

Evaluating 

☒ 1.1.1 

 

☒ 1.2.2, 1.2.3, 1.2.4 

 

☒ 1.3.1, 1.3.2, 1.3.3 

☒ 1.4.2, 1.4.3, 1.4.4 

☒ 2.1.1, 2.1.2, 2.1.3 

 

☒ 2.2.1, 2.2.2, 2.2.3, 2.2.4,  

2.2.5 ,2.2.6 

☒ 2.3.1, 2.3.2, 2.3.3 

☒ 2.4.1, 2.4.2, 2.4.3, 2.4.4, 2.4.5 

☒ 3.1.1, 3.1.2, 3.1.3, 3.1.4, 

3.1.5, 3.1.6, 3.1.8 

☒ 3.2.1, 3.2.2, 3.2.3, 3.2.4, 

3.2.5, 3.2.6, 3.2.8, 3.2.9 

☒ 3.3.1, 3.3.2, 3.3.3 

☒ 3.4.1, 3.4.2, 3.4.3, 3.4.5 

IMPACT AREA(S):  

Study leading to deep understanding of the practice(s), standard(s), and/or process(es) targeted 
Repetitive practice leading to changes in proficiency of educator or leader on the job  
Tracking improvements in student learning growth supported by the professional learning 
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SPECIFIC OBJECTIVES 

Upon completion of one or more of the professional learning activities delivered in accordance with 
the delivery methods, participants will: 

1. Use assessment and data analysis to monitor student progress and guide instruction over time 

to ensure an increase in student learning. 

2. Demonstrate research-based instructional practices for facilitating reading comprehension. 

3. Demonstrate research-based instructional practices for developing oral/aural language 

development. 

4. Demonstrate research-based instructional practices for developing students’ phonological 

awareness. 

5. Demonstrate research-based instructional practices for developing phonics skills and word 

recognition.   

6. Demonstrate research-based instructional practices for developing reading fluency and reading 

endurance. 

7. Demonstrate research-based instructional practices for developing both academic and domain 

specific vocabulary. 

8. Demonstrate research-based instructional practices to facilitate students’ monitoring and self-

correcting in reading. 

i.  

PRIMARY PURPOSE: B-ALTERNATIVE CERTIFICATION 

LEARNING PROCEDURES (METHODS):  

Participants will be engaged in one or more of the following types of professional learning activities. 
Learning Methods Code:  B-Electronic Interactive 

WHAT WILL OCCUR DURING THIS PROFESSIONAL DEVELOPMENT COMPONENT DELIVERY?  

Educators will: 

• Participate in discussions based on content and readings 

• Discuss and apply research-based practices 

• Engage in research for web-based resources 

• Research case studies 

• Create collaborative learning activities 

• Utilize collaborative practices within various contexts 

• Engage in activities that use interactive technology 

HOW WILL THE EXPERIENCES BE PROVIDED TO PARTICIPANTS DURING THE DELIVERY?  

• Collaborative practice in online learning communities 

• Online coursework 

• Online support for instructional practice and critical reflection 
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KEY ISSUES TO BE INCLUDED IN PARTICIPANT IMPLEMENTATION AGREEMENTS:  

Educators will complete follow-up implementation activity designed as an application of course 
objectives, i.e.: 

• Apply newly acquired knowledge and skills as job-embedded activities  

• Design and deliver lesson applying newly acquired professional knowledge, skills, and behaviors 

to improve practice 

• Participate in online collaborative conversations, feedback sessions, and reflective discussions, 

as appropriate 

• Share best practices with colleagues, as appropriate 

IMPLEMENTATION/MONITORING PROCEDURES 

Implementation/Monitoring Code: N-Independent Learning/Action Research  

Implementation Support:  Participants will complete elements of their individual implementation 
agreements. 

Monitoring Procedures:  Facilitator support provides ongoing feedback to participants. 

IMPACT EVALUATION PROCEDURES:   A: Changes in instructional or learning environment practices 
implemented in the classroom or directly with students (observed or measured impact on educator 
proficiency thru the district’s instructional or school leader evaluation system indicators, components, 
and/or domains, and/or deliberate practice or IPDP/ILDP growth targets, and/or district or school level 
processes for tracking student progress. 

Evaluation Methods for Staff Code:  A-Changes in Instructional Practice, B-Changes in instructional 

leadership or faculty development practices, C-Changes in student services/support practices, D-Other 

changes in practice supporting effective implementation of job responsibilities, E-Fidelity of 

Implementation of the Professional Learning Process, F-Changes in Observed Educator Proficiency in 

Implementing Targeted State Standards or Initiatives, G-Changes in Observed Educator Proficiency in 

Practices that Occur Generally without Students Present 

Evaluation Methods for Students Code: A-Results of State or District-Developed/Standardized Student 

Growth Measure(s), B-Results Of School/Teacher-Constructed Student Growth Measure(s), C-Portfolios 

of Student Work, D-Observation of Student Performance, F-Other Performance Assessment, G-Did Not 

Evaluate Student Outcomes (evaluated with staff evaluation), Z-Did Not Evaluate Student Outcomes 

WHO WILL USE THE EVALUATION IMPACT DATA GATHERED?  

At the classroom level, individual educators will use the impact data to assess the level of student 

mastery of objectives and to determine the effectiveness of their instruction.  Impact data will also 

inform decisions with regard to needed additional professional learning based upon reflective 

opportunities. 

Through school and district instituted support of data reflection, all stakeholders will review the results 

of state and district-developed assessments to evaluate the impact data.  These stakeholders include 

school and district leaders, teacher support colleagues, academic coaches, and educators. 
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PROCEDURES FOR USE OF THE COMPONENT’S EVALUATION FINDINGS:  

WHAT OTHER FORMS OF EVALUATION DATA WILL BE GATHERED: 

A. WHAT EVALUATION DATA ADDRESSES VALUE OF THE PD DESIGN? 

To evaluate the value of the PD design presented, an immediate evaluation form is accessed 

electronically.   

When appropriate to use, the NEFEC Professional Learning Evaluation includes a self-assessment of 

knowledge, a rating of facilitator quality, and commentary.  The results of the evaluation are reviewed 

by the facilitator and NEFEC eLearning staff.  This information is used as a metric in the NEFEC internal 

evaluation system for the eLearning instructional programs. 

Other evaluation data may be gathered and used as deemed appropriate by the school or district.  

B. WHAT EVALUATION DATA ADDRESSES QUALITY OF IMPLEMENTATION OF THE PD? 

To evaluate the quality of implementation of the professional development and student use of 
strategies, academic coaches, teacher support colleagues, and/or school administrators will conduct 
informal observations.  Quality of professional development is also addressed by the following: 

• Discussion board entries, when relevant 

• Alignment and quality of student artifacts that participants submit 

• Quality of instruction that teachers demonstrate 

• Development of implementation plan, reflection, journal entries, logs, surveys, and/or lesson 

plans 

C. WHO WILL USE THESE ASPECTS OF PD EVALUATION DATA? 

NEFEC, school-based, and/or district level stakeholders will examine evaluation data to determine the 
success of the PD.  In addition, all stakeholders will review the results of state and district-developed 
assessments to evaluate the impact data.  These stakeholders include school and district leaders, 
academic coaches, and educators. Stakeholders will adjust programs according to implementation 
feedback. 
 
Developed by NEFEC 
Spring 2020 
  

Board of Trustees Virtual Meeting - May 22, 2020 
Page 52



36 
 

PROGRAM COMPLETION REQUIREMENTS 

A. PROGRAM COMPLETION 

The endorsement requirements for teachers of reading include professional preparation as specified in 
State Board Rule 6A-4.0292. Reading Endorsement may be added to a standard coverage through the 
earning of college course credit or district add-on program using inservice points or a combination of 
inservice and college work. This program uses only inservice points to add a reading endorsement. 
College course credits may be reported directly to the state teacher certification office if the 
endorsement is to be granted using college coursework alone. If a college course is to be substituted 
for one of the inservice courses listed, the NEFEC or district Reading Coordinator must compare the 
course syllabus to the specific objectives (indicators) in the inservice course to ensure that all indicators 
are met within the college course. 
Satisfactory completion of individual components for add-on purposes may be demonstrated through: 

• Instructor’s verification of successful demonstration of all applicable competencies and products 

within the component of the approved add-on program; 

• Verification of successful demonstration of all applicable competencies within a component of 

another district’s Reading Endorsement add-on program shall be conducted by personnel from 

the district’s staff development office and will apply when reasonable equivalency between the 

components can be established through a review of the approved program; or 

• Successful completion of a college or university course documented by official transcript, where 

reasonable equivalence can be established between the component and the course through 

review of the course catalog description and course materials. 

This review shall be conducted by personnel from the district’s staff development office. 

B. COMPETENCY DEMONSTRATION 

All those attempting to add the Reading Endorsement to their Florida Educator’s Certificates must earn 
a minimum of 300 inservice points by successfully completing the prescribed set of inservice 
components including the demonstration of all competencies required for the endorsement or through 
documented evaluation means. 
In general, competency demonstration will be done through products, tests, classroom demonstrations, 
and/or portfolios; however, procedures for evaluation of competency achievement within components 
will vary depending on the nature of the competency. These variations are outlined in the North East 
Florida Educational Consortium 2020-2025 Reading Endorsement Alignment Matrix, (end of 
document).    
Inservice points for those completing the add-on program will be awarded on the basis of a candidate’s 
successful completion of the components, practicum (when applicable), and implementation activities.  

C. COMPETENCY VERIFICATION 

Credit earned in college courses from an accredited institution of higher education may be considered 
for transfer of credit to this add-on certification program. College courses are converted to inservice 
points with each semester credit hour equivalent to 20 inservice points. Participants must request an 
official college transcript from the institution of higher education for courses they wish to transfer; 
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course syllabi will be analyzed to determine correlation to the appropriate Reading inservice course 
within the chosen plan of study. Certificates will be issued to successful completers as a record of 
competency completion. 

PROGRAM EVALUATION 

A. EVALUATION PLAN 

Program assessment techniques, training components, and competency acquisition by individual 

participants will be used to evaluate the Reading Endorsement Program. Methods by which the 

component coordinator will determine successful completion of individual participants are described 

for each component. 

Individual participants will be evaluated on the basis of having acquired the necessary competencies as 

verified by the instructor in accordance with approved methods and criteria. Participants, using district 

staff development program procedures, will evaluate each training component. 

The program may be assessed by participants, instructors, staff development personnel, district reading 

director, principals, or school-level coaching specialists to determine program effectiveness and 

program efficiency in terms of management, operation, and delivery. 

Methods by which the component coordinator will determine the impact of the component on the 

individual’s job performance and/or classroom, school, work setting are described as part of each 

component evaluation. Impact of more qualified and trained teachers on student performance will be 

investigated. 

B. ANNUAL REVIEW 

Data described below will be reviewed and analyzed per Rule 6A-5.071(7), F.A.C.: 
1. Descriptive Data: Number of teachers who are out-of-field in Reading Endorsement, Number 

and percentages of out-of-field that have enrolled in the add-on program, Number of enrollees 

dropped for non-performance, and Number and percentage of program completers. 

2. Client Satisfaction: Data Attitudes of candidates will be surveyed to determine the extent to 

which: Program is meeting candidate needs, Quality of instruction is consistent with 

professional learning standards, Curriculum is pertinent to their coaching and professional 

learning needs, and Pace, quantity, and quality of assessments are compatible with their 

primary coaching responsibilities. 

3. Supervisory Evaluation Data: Add-on certification program is meeting school and program 

needs, Skills acquired in add-on training are practiced and shared with others, and Evidence 

exists of tangible benefits to students accruing from add-on training. 

The data collected during the annual review will be used to determine overall program performance 
and the carry-over effects of the inservice education and training into the reading classroom.  

PROGRAM MANAGEMENT 
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The NEFEC Organization of Educational Leaders (NOEL) Key District Contacts, along with the NEFEC 
Professional Learning Catalog /Endorsement Coordinator will be responsible for the overall 
management of the add-on program. The North East Florida Educational Consortium will be 

responsible for: Updating and reviewing the courses offered by the consortium, Advertising the 

availability of the courses to the individual districts, and providing qualified facilitators. Inservice 
training may also be offered by districts, state institutions, and regional service providers through 
Reading Endorsement programs with Just Read, Florida! approved Reading Endorsement Alignment 
Matrix (see Reading Endorsement Competency Paths 2020-2025 chart).  

A. CANDIDATE APPLICATION AND ADMISSION 

The individuals designated above will share the process for application, admission, and verification of 
the Reading Endorsement Program. Eligibility to participate in the program is predicated on a 
candidate’s holding a valid Florida Professional or Temporary Certificate based upon a bachelor’s 
degree or higher with certification in an academic, degreed vocational, administrative, or specialty class 
coverage, and being currently employed by the School District. A candidate who enters the program 
based on a temporary certificate must show proof of eligibility for a Professional Certificate prior to the 
district’s verification of completion of the program. Permanent substitutes with valid full-time Florida 
Temporary or Professional Education Certificates are eligible to enroll in the program. Enrollment 
preference will be given to educators that are currently classified as in need of Reading endorsement to 
meet employment requirements. Other participants will be admitted to the Reading Endorsement 
Program as part of their professional learning plans or to earn inservice credit for recertification 
purposes. 

B. ADVISEMENT 

Each applicant will receive access to the Reading Endorsement requirements and orientation will be 
provided. Each applicant will meet with the district’s designee and complete a Plan of Study that will be 
agreed upon by both the district and the applicant. Continuing advisement will be provided by the 
appropriate district office personnel on matters related to endorsement add-on offerings, training 
requirements, and progress toward completion of the Reading Endorsement Program. The district will 
ensure that staff members are available to assist candidates with the initial program orientation, the 
developments of a Plan of Study, inservice training information, and follow-up advisement for 
successful program completion. 

C. ATTENDANCE REQUIREMENT FOR INSERVICE POINTS 

Attendance is mandatory unless, because of serious illness or extreme emergency, the instructor 
excuses the absence. Excused absence class hours must be satisfied through a schedule approved by 
the instructor. 

D. TRANSFER AND UTILIZATION OF CREDIT 

Credit earned in college courses from an accredited institution of higher education may be considered 
for transfer of credit to this add-on endorsement program. College courses are converted to inservice 
points with each semester credit hour equivalent to 20 inservice points. Participants must request an 
official college transcript from the institution of higher education for courses they wish to transfer; 
course syllabi will be analyzed to determine correlation to the appropriate Reading inservice course 
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within the chosen plan of study. Inservice credit earned in other school districts may be applied to the 
Reading Endorsement program provided that (1) the component is of equivalent or higher content 
level, and (2) the component was earned as part of an approved Add-On Endorsement Program for 
Reading.  Participants must request an official Inservice Transfer Record be sent from the previous 
employer to the district staff development director. 

E. CERTIFICATION OF COMPLETION 

It is the participant’s responsibility to complete each component within the timelines established by the 
Florida Consent Decree and School Board Rule 6A-1.0503, Definition of Qualified Instructional 
Personnel. When participants have completed all program completion requirements, thereby 
demonstrating mastery of competencies and objectives, program completion is verified. Since records 
are kept during each step of the Reading Endorsement Program by district staff development 
personnel, the professional learning tracking system, or other inservice tracking systems, 
documentation is easily accessed by district staff to verify successful completion of all components.  
After verification, district documentation on behalf of the participant will be submitted to the Florida 
Department of Education using Form CG-10, along with the appropriate processing fee. 

SCHOOL BOARD APPROVAL 

In order for the Reading Add-On Program to receive state approval, a statement signed by the district 
superintendent and chairman of the School Board stating that it has been approved locally for 
submission is included with this document. 
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NEFEC 2020-2025 READING ENDORSEMENT ALIGNMENT MATRIX 

Reading Endorsement Guiding Principle: Teachers will understand and teach reading as an ongoing strategic process resulting in students 
comprehending diverse text. Teachers will understand how writing, listening and speaking support the teaching of reading, and how family involvement 
supports student achievement in reading. Teachers will understand that all students have instructional needs and apply the systematic problem solving 
process:  use data to accurately identify a problem, analyze the problem to determine why it is occurring, design and implement 
instruction/interventions, and evaluate the effectiveness of instruction/interventions. Teachers will understand that the problem solving process is 
recursive and ongoing, utilized for effective instructional decision making.  
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COMPETENCY 1: FOUNDATIONS OF READING INSTRUCTION 

FOUNDATIONAL READING SKILL: COMPREHENSION 

Teachers will develop substantive understanding of six components of reading as a process: comprehension, oral language, phonological awareness, phonics, 
fluency, and vocabulary. 
Course Number 

and Name 
Required Course Reading(s) 

Indicator 
Code 

Specific Indicator 
Curriculum Study Assignment at Indicator Level with 

Built-In Formative Assessment 
Summative Assessment 

1-013-023 
Instructional 
Foundations 
of Language 
and Reading 

Course Content: The Role 
of Language in 
Comprehension 
 

1.A.1 Understand that building oral 
and written language facilitates 
comprehension.  

Read the course content (Module 2, Unit 2, 
Lesson 1).  
Watch the video interview with Dr. Paula Tallal, 
Part 1 and use the Video Reflection Sheet to share 
your understanding about how building oral and 
written language facilitates comprehension. 

Unit 1 Oral Language 
Assessment (scenario-based) 
Unit Summary Reflection 
 
 

Course Content:  
Academic Language 

1.A.2* Understand the importance of 
learning syntax, semantics, 
pragmatics, vocabulary and text 
structures required for 
comprehension of formal 
written language of school, 
often called “academic 
language.” 

Read the course content (Module 3, Unit 2, 
Lesson 2).  
Use the Double Entry Journal to explain the 
importance of learning syntax, semantics, 
pragmatics, vocabulary and text structures for 
comprehension of academic language.  

Unit 1 Oral Language 
Assessment (scenario-based) 
Unit Summary Reflection 
 
 

Course Content: The 
Impact of Text on 
Comprehension 
 

1.A.3 Understand the impact of text 
upon reading comprehension 
(e.g., genre, readability, 
coherence, text structure and 
text complexity). 

Read the course content (Module 2, Unit 2, 
Lesson 3). 
Complete Reflection Sheet to check for 
understanding the impact of text upon reading 
comprehension (e.g., genre, readability, 
coherence, text structure and text complexity). 

Unit 1 Oral Language 
Assessment (scenario-based) 
Unit Summary/Reflection 
 
 

Course Content: 
Interaction of Reader 
Characteristics 

1.A.4 Understand how the interaction 
of reader characteristics, 
motivation, purpose of reading 
and text elements impacts 
comprehension and student 
engagement.  

Read the course content (Module 2, Unit 2, 
Lesson 4). 
Using the Discussion Board, explain how the 
interaction of reader characteristics, motivation, 
purpose of reading and text elements impacts 
comprehension and student engagement. 

Unit 1 Oral Language 
Assessment (scenario-based) 
 
 

Course Content: 
Cognitive Targets and 
Development 

1.A.5 Identify cognitive targets (e.g., 
locate/recall, 
integrate/interpret, 
critique/evaluate) and the role 
of cognitive development in the 
construction of meaning of 
literary and informational texts. 

Read the course content (Module 2, Unit 2, 
Lesson 5). 
Complete Reflection Sheet to check for 
understanding the cognitive targets and the role 
of cognitive development in the construction of 
meaning of literary and informational texts. 

Unit 1 Oral Language 
Assessment (scenario-based) 
Unit Summary/Reflection 
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Course Content: Reading 
as a Process 
 

1.A.6 Understand reading as a 
process of constructing meaning 
from a wide variety of print and 
digital texts and for a variety of 
purposes. 

Read the course content (Module 2, Unit 2, 
Lesson 6). 
Complete Reflection Sheet to check for 
understanding that reading is a process of 
constructing meaning from a wide variety of print 
and digital texts and has a variety of purposes. 

Unit 1 Oral Language 
Assessment (scenario-based) 
Unit Summary/Reflection 
 
 

Course Content: 
Challenges of Content-
Area Text 

1.A.7 Understand the reading 
demands posed by domain 
specific texts.   

Read course content (Module 2, Unit 2, Lesson 6) 
Using the Discussion Board, explain the reading 
demands posed by domain specific texts. 

Unit 1 Oral Language 
Assessment (scenario-based) 
Unit Summary/Reflection 

Course Content: Complex 
Comprehension 
 

1.A.8 Understand that effective 
comprehension processes rely 
on well-developed language, 
strong inference making, 
background knowledge, 
comprehension monitoring and 
self-correcting.  

Read the course content (Module 3, Unit 2, 
Lesson 8).  
Use the Double Entry Journal to explain the effect 
of language, inference making, background 
knowledge, comprehension monitoring and self-
correcting on comprehension.   

Unit 1 Oral Language 
Assessment (scenario-based) 
Unit Summary/Reflection 
 

Course Content: English 
Language Learners and 
Comprehension 
 

1.A.9 Understand how English 
language learners’ linguistic and 
cultural background will 
influence their comprehension.  

Read the course content (Module 2, Unit 2, 
Lesson 9). 
Complete Reflection Sheet to check for 
understanding about how the English Language 
Learners’ linguistic and cultural background will 
influence their comprehension. 

Unit 1 Oral Language 
Assessment (scenario-based) 
Unit Summary/Reflection     
 
 

Course Content: 
Comprehension 
Assessment 
 

1.A.10 Understand the role of formal 
and informal assessment of 
comprehension in making 
instructional decisions to meet 
individual student needs.  

Read course content (Module 2, Unit 2, Lesson 
10) 
Using the Discussion Board, explain the role of 
formal and informal assessment of 
comprehension in making instructional decisions 
to meet individual student needs. 

Unit 1 Oral Language 
Assessment (scenario-based) 
Unit Summary/Reflection 
 

FOUNDATIONAL READING SKILL: ORAL LANGUAGE 

Course Number 
and Name 

Required Course Reading 
Indicato
r Code 

Specific Indicator 
Curriculum Study Assignment at Indicator Level with 

Built-In Formative Assessment 
Summative Assessment 

1-013-018 
Instructional 
Foundations 
of Language 
and Reading 

Course Content: 
Development of Oral 
Language 
 

1.B.1 Understand how the students’ 
development of phonology, 
syntax, semantics and 
pragmatics relates to 
comprehending written 
language.  

Read course content (Module 1, Unit 1, Lesson 1) 
Complete Reflection Sheet to check for 
understanding how the students’ development of 
phonology, syntax, semantics and pragmatics 
relates to comprehending written language. 

Unit Summary/Reflection 
Module 1 Oral Language 
Assessment (scenario-based) 
 
 

Course Content: Social 
and Academic Language 

1.B.2 Understand the differences 
between social and academic 
language.  

Read course content (Module 1, Unit 1, Lesson 2) 
Use the Discussion Board to explain the 
differences between social and academic 
language. 

Unit Summary/Reflection 
Module 1 Oral Language 
Assessment (scenario-based) 
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Course Content: Writing 
and Oral Language 
Development 
 

1.B.3 Understand that writing 
enhances the development of 
oral language.  

Read course content (Module 1, Unit 1, Lesson 3) 
Complete Reflection Sheet to check for 
understanding about how writing enhances the 
development of oral language. 

Unit Summary/Reflection 
Module 1 Oral Language 
Assessment (scenario-based) 
 

Course Content: 
Differentiated Instruction 
in Oral Language 
 

1.B.4 Understand that the variation in 
students’ oral language 
exposure and development 
requires differentiated 
instruction.  

Read the course content (Module 1, Unit 1, 
Lesson 4). 
Use the Double Entry Journal to explain why 
differentiated instruction is required according to 
variations in students’ oral language exposure and 
development. 

Unit Summary/Reflection 
Module 1 Oral Language 
Assessment (scenario-based) 
 
 

Course Content: 
Importance of Home 
Language for ELL 
Students 

1.B.5 Recognize the importance of 
English language learners’ home 
languages, and their significance 
for learning to read English.  

Read course content (Module 1, Unit 1, Lesson 5) 
Complete Reflection Sheet to check for 
understanding about the importance of the 
English language learners’ home language and its 
relationship to learning to read English. 

Unit Summary/Reflection 
Module 1 Oral Language 
Assessment (scenario-based) 
 
 

Course Content: Oral 
Language Assessment 

1.B.6 Understand the role of formal 
and informal oral language 
assessment to make 
instructional decisions to meet 
individual student needs. 

Read course content (Module 1, Unit 1, Lesson 6) 
Use the Discussion Board to explain the role of 
formal and informal oral language assessment to 
make instructional decisions to meet individual 
student needs. 

Unit Summary/Reflection 
Module 1 Oral Language 
Assessment (scenario-based) 
 
 

FOUNDATIONAL READING SKILL: PHONOLOGICAL AWARENESS 

Course Number 
and Name 

Required Course Reading 
Indicator 

Code 
Specific Indicator 

Curriculum Study Assignment at Indicator Level with 
Built-In Formative Assessment 

Summative Assessment 

1-013-018 
Instructional 
Foundations 
of Language 
and Reading 

Course Content: What Is 
Phonology? 

1.C.1 Understand phonology as it 
relates to language 
development and reading 
achievement (e.g., phonological 
processing, phonemic 
awareness skills, phonemic 
analysis and synthesis). 

Read course content (Module 1, Unit 2, Lesson 1) 
Complete Reflection Sheet to check for 
understanding about phonology as it relates to 
language development and reading achievement. 

Unit Summary/Reflection 
Module 1 Oral Language 
Assessment (scenario-based) 
 
 

Course Content: The 
Phonological Continuum 
 

1.C.2 Recognize the phonological 
continuum beginning with 
sensitivity to large and concrete 
units of sound (i.e., words and 
syllables) and progressing to 
small and abstract units of 
sound (onset-rimes and 
phonemes).  

Read course content (Module 1, Unit 2, Lesson 2) 
Complete Reflection Sheet to check for 
recognition of the phonological continuum. 

Unit Summary/Reflection 
Module 1 Oral Language 
Assessment (scenario-based) 
 
 

Course Content: 
Phonological Awareness 
and Writing 

1.C.3 Understand that writing, in 
conjunction with phonological 
awareness, enhances reading 

Read course content (Module 1, Unit 2, Lesson 3) 
Use the Discussion Board to explain your 
understanding that writing, in conjunction with 

Unit Summary/Reflection 
Module 1 Oral Language 
Assessment (scenario-based) 
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development.  phonological awareness, enhances reading 
development. 

 
 

Course Content: 
Language and Dialect 
Differences 

1.C.4 Distinguish both phonological 
and phonemic differences in 
language and their applications 
in written and oral discourse 
patterns (e.g., language and 
dialect differences). 

Read course content (Module 1, Unit 2, Lesson 4). 
Complete Reflection (formative) to check for 
understanding of language and dialect 
differences. 

Unit Summary/Reflection 
Module 1 Oral Language 
Assessment (scenario-based) 
 
 

Course Content: ELL 
Sound Production 

1.C.5 Understand how similarities and 
differences in sound production 
between English and other 
languages affect English 
language learners’ reading 
development in English.  

Read the course content (Module 1, Unit 2, 
Lesson 5). 
Use the Double Entry Journal to reflect on how 
similarities and differences in sound production 
between English and other languages affect ELLs’ 
reading development in English. 

Unit Summary/Reflection 
Module 1 Oral Language 
Assessment (scenario-based) 
 
 

Course Content: 
Phonological Awareness 
Assessment 

1.C.6 Understand the role of formal 
and informal phonological 
awareness assessment to make 
instructional decisions to meet 
individual student needs. 

Read course content (Module 1, Unit 2, Lesson 6) 
Complete Reflection Sheet to check for 
understanding of the role of formal and informal 
phonological awareness assessment to make 
instructional decisions. 

Unit Summary/Reflection 
Module 1 Oral Language 
Assessment (scenario-based) 
 
 

FOUNDATIONAL READING SKILL: PHONICS 
Course Number 

and Name 
Required Course Reading 

Indicator 
Code 

Specific Indicator 
Curriculum Study Assignment at Indicator Level with 

Built-In Formative Assessment 
Summative Assessment 

1-013-018 
Instructional 
Foundations 
of Language 
and Reading 

Course Content: 
Phonological and 
Orthographic Units 

1.D.1 Understand that phonological 
units (words, syllables, onset-
rimes and phonemes) map onto 
orthographic units (words, 
rimes, letters) in alphabetic 
languages. 

Read the course content (Module 2, Unit 1, 
Lesson 1). 
Use the Double Entry Journal to explain your 
understanding of how phonological units map 
onto orthographic units in alphabetic languages. 

Unit Summary/Reflection 
Module 1 Oral Language 
Assessment (scenario-based) 
 
 

Course Content: Phonics 1.D.2 Understand sound-spelling 
patterns and phonics 
(grapheme-phoneme 
correspondence rules).  

Read course content (Module 2, Unit 1, Lesson 2). 
Complete Reflection Sheet to check for 
understanding of sound-spelling patterns and 
phonics. 

Unit Summary/Reflection 
Module 1 Oral Language 
Assessment (scenario-based) 

Course Content: 
Structural Analysis 

1.D.3 Understand structural analysis 
of words. 

Read course content (Module 2, Unit 1, Lesson 3) 
Complete Reflection Sheet to check for 
understanding of the structural analysis of words. 

Unit Summary/Reflection 
Module 1 Oral Language 
Assessment (scenario-based) 

Course Content: 
Language and Phonics 

1.D.4 Understand that both oral 
language and writing can be 
used to enhance phonics 
instruction.   

Read course content (Module 2, Unit 1, Lesson 4). 
Use the Discussion Board to explain your 
understanding that both oral language and writing 
can be used to enhance phonics instruction. 

Unit Summary/Reflection 
Module 1 Oral Language 
Assessment (scenario-based) 
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 Course Content: Phonics 
Assessment 

1.D.5 Understand the role of formal 
and informal phonics 
assessment to make 
instructional decisions to meet 
individual student needs.  

Read course content (Module 2, Unit 1, Lesson 5) 
Complete Reflection Sheet to check for 
understanding of formal and informal phonics 
assessment to make instructional decisions. 

Unit Summary/Reflection 
Module 1 Oral Language 
Assessment (scenario-based) 
 
 

FOUNDATIONAL READING SKILL: FLUENCY 

Course Number 
and Name 

Required Course Reading 
Indicator 

Code 
Specific Indicator 

Curriculum Study Assignment at Indicator Level with 
Built-In Formative Assessment 

Summative Assessment 

1-013-018 
Instructional 
Foundations 
of Language 
and Reading 

Course Content: 
Components of Fluency 

1.E.1 Understand that the 
components of reading fluency 
are accuracy, expression and 
rate which impact reading 
endurance and comprehension. 

Read course content (Module 3, Unit 1, Lesson 1). 
Use the Video Reflection Sheet to connect with 
Dr. Joe Torgesen’s comments about fluency 
instruction for adolescent readers, especially 
reading with accuracy and endurance to impact 
comprehension. Complete Reflection Sheet to 
check for understanding of the components of 
reading fluency. 

Unit Summary/Reflection 
 

 

Course Content: 
Components of Fluency 

1.E.2 Understand that effective 
readers demonstrate flexibility 
by adjusting their reading rate 
to accommodate the kinds of 
texts they are reading in order 
to facilitate comprehension.  

Read course content (Module 3, Unit 1, Lesson 2). 
Complete Reflection Sheet to check for 
understanding that effective readers adjust their 
reading rate to accommodate the kinds of texts 
they are reading in order to facilitate 
comprehension. 

Unit Summary/Reflection 
 

Course Content: The 
Fluency Connection 

1.E.3 Understand the relationships 
among fluency, word 
recognition and comprehension.  

Read course content (Module 3, Unit 1, Lesson 3) 
Use the Discussion Board to explain your 
understanding about the relationships among 
fluency, word recognition and comprehension. 

Unit Summary/Reflection 
 

Course Content: The Role 
of Oral Language in 
Fluency 

1.E.4 Understand that both oral 
language and writing enhance 
fluency instruction.  

Read course content (Module 3, Unit 1, Lesson 4). 
Use the Discussion Board to explain your 
understanding that both oral language and 
writing can be used to enhance fluency 
instruction. 

Unit Summary/Reflection 
 

 Course Content: Fluency 
Assessment 

1.E.5 Understand the role of formal 
and informal fluency 
assessment to make 
instructional decisions to meet 
individual student needs.   

Read course content (Module 3, Unit 1, Lesson 5). 
Use the Video Reflection Sheet to make 
connections about fluency assessment tools and 
fluency instruction. 

Unit Summary/Reflection 
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FOUNDATIONAL READING SKILL: VOCABULARY 

Course Number 
and Name 

Required Course Reading 
Indicator 

Code 
Specific Indicator 

Curriculum Study Assignment at Indicator Level with 
Built-In Formative Assessment 

Summative Assessment 

1-013-018 
Instructional 
Foundations 
of Language 
and Reading 

Course Content: 
Vocabulary in Multiple 
Contexts 

1.F.1 Understand the goal of 
receptive and expressive 
vocabulary instruction is the 
application of a student’s 
understanding of word 
meanings to multiple oral and 
written contexts.  

Read course content (Module 3, Unit 2, Lesson 1). 
After watching the Professor Daniel Willingham 
video, use the Video Reflection Sheet to describe 
why content knowledge is essential to reading 
with comprehension and why teaching reading 
strategies alone is not enough for good 
comprehension. 

Unit Summary/Reflection 
 

Course Content: 
Morphology in 
Vocabulary 

1.F.2 Understand morphology as it 
relates to vocabulary 
development (e.g., morphemes, 
inflectional and derivational 
morphemes, morphemic 
analysis). 

Read course content (Module 3, Unit 2, Lesson 2). 
Complete Reflection Sheet to check for 
understanding of how morphology relates to 
vocabulary development. 

Unit Summary/Reflection 
 

 

Course Content: 
Semantics 

1.F.3 Identify principles of semantics 
as they relate to vocabulary 
development (e.g., antonyms, 
synonyms, figurative language, 
etc.).   

Read course content (Module 3, Unit 2, Lesson 3). 
Using the designated reflection format, describe 
the classroom strategies you use to promote 
deeper meaning of vocabulary words. 

Unit Summary/Reflection 
 

Course Content: 
Academic Language 

1.F.4 Understand the domain specific 
vocabulary demands of 
academic language.  

Read course content (Module 3, Unit 2, Lesson 4). 
Complete Reflection Sheet to check for 
understanding the demands academic language 
has on domain specific vocabulary. 

Unit Summary/Reflection 
 

Course Content: Writing 
and Vocabulary 

1.F.5 Understand that writing can be 
used to enhance vocabulary 
instruction.  

Read course content (Module 3, Unit 2, Lesson 5). 
Answer the following question on the Discussion 
Board: How can writing be used to enhance 
vocabulary instruction? 

Unit Summary/Reflection 
 

Course Content: 
Vocabulary Assessment 

1.F.6 Understand the role of formal 
and informal vocabulary 
assessment to make 
instructional decisions to meet 
individual student needs. 

Read course content (Module 3, Unit 2, Lesson 6).  
Use the Double Entry Journal to reflect on your 
understanding about making instructional 
decisions through assessment results. 

Unit Summary/Reflection 
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FOUNDATIONAL READING SKILL: INTEGRATION OF THE READING COMPONENTS 

Course Number 
and Name 

Required Course Reading 
Indicato
r Code 

Specific Indicator 
Curriculum Study Assignment at Indicator Level with 

Built-In Formative Assessment 
Summative Assessment 

1-013-018 
Instructional 
Foundations 
of Language 
and Reading 

Course Content: 
Language Characteristics 

1.G.1 Identify language characteristics 
related to social and academic 
language 

Read course content (Module 4, Unit 1, Lesson 1). 
Use the Video Reflection Sheet to share your 
thoughts about academic language gleaned from 
the Dr. Robin Scarcella webcast.  

Unit Summary/Reflection 
Final Comprehensive 
Assessment (each reading 
component) 

Course Content: 
Variability Among 
Languages 

1.G.2 Identify phonemic, semantic, 
and syntactic variability 
between English and other 
languages. 

Read course content (Module 4, Unit 1, Lesson 2). 
Use the Discussion Board to identify ways 
phonological, semantic, and syntactic features 
vary between English and other languages. 

Unit Summary/Reflection 
Final Comprehensive 
Assessment (each reading 
component) 

Course Content: 
Interdependence 

1.G.3 Understand the 
interdependence between each 
of the reading components and 
their effect upon reading as a 
process for native speakers of 
English and English language 
learners. 

Read course content (Module 4, Unit 1, Lesson 3). 
Use the Discussion Board to answer the following 
question: Which is more essential to reading, 
decoding the text or comprehending the message 
contained within the text? How are the processes 
different for native speakers of English and 
English language learners? Explain your answers.  

Unit Summary/Reflection 
Final Comprehensive 
Assessment (each reading 
component) 
 

Course Content: Oral 
Language and Reading 
Development 

1.G.4 Understand the impact of oral 
language, writing, and an 
information intensive 
environment upon reading 
development. 

Read course content (Module 4, Unit 1, Lesson 4). 
Use Discussion Board to explain how oral 
language, writing, and an information intensive 
environment has an impact on reading 
development. 

Unit Summary/Reflection 
Final Comprehensive 
Assessment (each reading 
component) 
 

Course Content: Self-
Monitoring 

1.G.5 Understand the importance of 
comprehension monitoring and 
self-correcting to increase 
reading proficiency.  

Read course content (Module 4, Unit 1, Lesson 5). 
Use the Double Entry Journal to convey your 
understanding of the importance of 
comprehension monitoring and self-correcting to 
increase reading proficiency. 

Unit Summary/Reflection 
Final Comprehensive 
Assessment (each reading 
component) 
 

 Course Content: 
Assessment 

1.G.6 Understand the role of formal 
and informal reading 
assessment to make 
instructional decisions to meet 
individual student needs. 

Read course content (Module 4, Unit 1, Lesson 6). 
Use the Discussion Board to answer the following 
question: How do I know what reading instruction 
is appropriate for my students?  

Unit Summary/Reflection 
Final Comprehensive 
Assessment (each reading 
component) 
 

  

Board of Trustees Virtual Meeting - May 22, 2020 
Page 64



48 
 

COMPETENCY 2: APPLICATION OF RESEARCH-BASED INSTRUCTIONAL PRACTICES 

FOUNDATIONAL READING SKILL: COMPREHENSION 

Teachers will scaffold student learning by applying the principles of research-based reading instruction and integrating the six components of reading. Teachers 
will engage in the systematic problem solving process. 
Course Number 

and Name 
Required Course Reading(s) 

Indicato
r Code 

Specific Indicator 
Curriculum Study Assignment at Indicator Level with 

Built-In Formative Assessment 
Summative Assessment 

1-013-019 
Applications 
of Research-
Based 
Instruction 

Module 2 Content: 
Introduction to 
Comprehension; 
Matching the Reader to 
the Text; Getting Ready 
to Read; Connecting the 
Reader and the Text 

2.A.1 Apply intentional, explicit, and 
systematic instructional 
practices for scaffolding 
development of higher order 
thinking, comprehension skills, 
comprehension monitoring and 
self-correcting (e.g., reciprocal 
teaching, “think aloud,” etc.). 

Read Module Content. 
View at least one of the instruction-in-action 
videos. 
List the video you viewed on the Video Reflection 
Sheet and comment about use in the classroom 
including multisensory strategies you observed. 
Model a Think Aloud to scaffold development of 
higher order thinking, comprehension skills, 
monitoring and self-correcting. Write a reflection 
of the experience. Use the Discussion Board to 
post your reflection. 

Lesson Plan: Creating, 
Revising, Delivering, and 
Reflecting 
Discussion Board 
Reflection of video about 
comprehension strategies 
Participants will continue to 
develop their unit lesson 
plan throughout 
Competency 2. Using the 
appropriate grade level 
standards, the participant 
will design five ______ 
activities that incorporate 
intentional, explicit, 
systematic multisensory 
_____ strategies that are 
connected to the established 
learning goals and meet the 
needs of students with 
dyslexia and other reading 
challenges. The activities 
should be differentiated to 
address the needs of 
individual students 
performing at various levels 
according to the results of 
appropriate assessments. 

Module 2 Content: 
Enhancing 
Comprehension Through 
Oral and Written 
Experiences and Writing  

2.A.2 Use both oral language and 
writing experiences to enhance 
comprehension. 

Read Module Content. 
Use the Double Entry Journal to monitor reading 
and understanding of how oral language and 
writing experiences enhance comprehension, 
include ways multi-sensory strategies may be  

Lesson Plan and Delivery 
Double Entry Diary 
Reflection on a classroom 
instruction video 
Discussion Board 
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 to Learn Strategies   used to meet the needs of students with dyslexia 
and other reading challenges. 
Implement a lesson that uses both oral language 
and writing experience and include a multisensory 
strategy. Write a reflection of the experience. 
Use the Discussion Board to post your reflection. 

 

Module 2 Content: 
Introduction to 
Comprehension; 
Matching the Reader to 
the Text; Getting Ready 
to Read; Connecting the 
Reader and the Text 

2.A.3 Apply appropriate instructional 
practices determined by the 
student’s strengths and needs, 
text structure and the reading 
demands of domain specific 
text. 

Read Module Content. 
Watch at least one of the instruction-in-action 
videos. 
List the video watched on the Video Reflection 
Sheet and comment on instructional practices 
determined by student need, text structure and 
the reading demands of domain specific text. 
Include multisensory strategies you observed. 
Model a multisensory strategy to increase 
comprehension for domain specific text. Select 
the strategy based on student’s strengths and 
needs, text structure, and reading demands. 
Write a reflection of the experience. 
Use the Discussion Board to post your reflection. 

Lesson Plan: Creating, 
Revising, Delivering, and 
Reflecting 
Discussion Board 
Reflection of video about 
comprehension strategies 

 Module 2 Content: 
Introduction to 
Comprehension; 
Matching the Reader to 
the Text; Getting Ready 
to Read; Connecting the 
Reader and the Text 
Module 3 Content: Using 
Instructional 
Conversations 

2.A.4 Provide opportunities for 
student extended text 
discussion to enhance 
comprehension, promote 
motivation and student 
engagement.  

Read Module Content. 
Watch instruction-in-action videos: 
Post a Discussion Board entry about the use of 
comprehension strategies (including extended 
text discussion) in the classroom. 
Implement a close reading lesson that includes 
text-dependent discussions. Write a reflection on  
how student comprehension, motivation and 
engagement was impacted. 
Use the Discussion Board to post your reflection. 

Lesson Plan and Delivery 
Double Entry Diary 
Reflection on a classroom 
instruction video 
Discussion Board 

Module 2 Content: 
Matching the Reader to 
the Text 

2.A.5 Select narrative or 
informational print or digital 
texts that are appropriate to the 
comprehension instruction to 
be provided.  

Read Module Content. 
Use the Double Entry Journal to monitor reading 
and understanding. Include reflections about the 
access to text in your classroom and what 
changes might be needed. 
Select narrative or informational print or digital 
text that would be grade level appropriate to use 
during a comprehension lesson. Write a reflection 
how the selected text would support 
comprehension instruction. 
Use the Discussion Board to post your reflection. 

Lesson Plan and Delivery 
Double Entry Diary 
Reflection on a classroom 
instruction video 
Discussion Board 
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 Module 2 Content:  
Introduction to 
Comprehension; 
Matching the Reader to 
the Text; Getting Ready 
to Read; Connecting the 
Reader and the Text 

2.A.6 Provide comprehension 
instruction that supports 
students’ ability to read 
multiple print and digital texts 
and to synthesize information 
within, across and beyond those 
texts. 

Read Module Content. 
Watch instruction-in-action videos. 
Use the Double Entry Journal to monitor reading 
and understanding. Include reflections about the 
various note-taking methods to synthesize 
information. 
Implement a lesson that has students synthesize 
information between texts to enhance 
comprehension.  
Write a reflection that compares the impact your 
lesson had on comprehension and your 
knowledge of comprehension instruction that 
supports students’ ability to read multiple print 
and digital texts and to synthesize information.  
Use the Discussion Board to post your reflection. 

Lesson Plan and Delivery 
Double Entry Diary 
Reflection on a classroom 
instruction video 
Discussion Board 

 Module 2 Content:  
Introduction to 
Comprehension; 
Matching the Reader to 
the Text; Getting Ready 
to Read; Connecting the 
Reader and the Text 
Module 3 Content: 
Differentiating for English 
Language Learners 

2.A.7 Scaffold discussions to facilitate 
the comprehension of text and 
higher order thinking skills for 
students with varying English 
proficiency levels.  

Read Module Content. 
View the video on Scaffolding Discussion Skills 
with A Socratic Circle. 
On the Video Reflection Sheet, include your 
thoughts about how this strategy would be 
appropriate for students with varying English 
proficiency levels.  
Use the Socratic Circle during a text-based 
discussion to scaffold ELL students’ 
comprehension.  
Write a reflection of the experience and its impact 
on the ELL students’ comprehension. Add to the 
reflection other strategies to facilitate 
comprehension of text and higher order thinking 
skills for students with varying English proficiency 
levels. Post Reflection to the Discussion Board. 

Lesson Plan and Delivery 
Double Entry Diary 
Reflection on a classroom 
instruction video 
Discussion Board 

Module 2 Content:  
Introduction to 
Comprehension; 
Matching the Reader to 
the Text; Getting Ready 
to Read; Connecting the 
Reader and the Text 

2.A.8 Model a variety of strategic 
activities students can use to 
foster comprehension 
monitoring and self-correcting. 

Read Module Content. 
Watch instruction-in-action videos. 
List the videos you viewed on the Video 
Reflection Sheet and comment about use in the 
classroom and how the strategies foster 
comprehension monitoring and self-correcting. 
In a small group, model two strategies from the 
reading and/or videos that can foster 
comprehension monitoring and self-correcting, 
include student(s) with dyslexia and other reading 
challenges. Write a reflection of your experience. 

Lesson Plan: Creating, 
Revising, Delivering, and 
Reflecting 
Discussion Board 
Reflection of video about 
comprehension strategies 
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Post Reflection to the Discussion Board. 

Module 2 Content:  
Introduction to 
Comprehension; 
Matching the Reader to 
the Text; Getting Ready 
to Read; Connecting the 
Reader and the Text 

2.A.9 Recognize, describe, and 
incorporate appropriate 
comprehension assessments to 
guide instruction. 

Read Module Content. 
Using the Double Entry Journal, monitor the 
required reading. Include reflections to describe 
how the comprehension assessments may be 
used to guide instruction.  
During a lesson, use at least one formative 
comprehension assessment to guide instructional 
decisions, include student(s) with dyslexia and 
other reading challenges. Write a reflection of 
how the formative comprehension assessment(s) 
guided your decisions about instruction during 
and after the lesson. Post Reflection to the 
Discussion Board. 

Lesson Plan and Delivery 
Double Entry Diary 
Reflection on a classroom 
instruction video 
Discussion Board 

FOUNDATIONAL READING SKILL: ORAL LANGUAGE 

Course Number 
and Name 

Required Course Reading 
Indicato
r Code 

Specific Indicator 
Curriculum Study Assignment at Indicator Level with 

Built-In Formative Assessment 
Summative Assessment 

1-013-019 
Applications 
of Research-
Based 
Instruction 

Module 4 Content 2.B.1 Apply intentional, explicit, and 
systematic instructional 
practices for scaffolding 
development of oral/aural 
language skills (e.g., language 
experience approach, Socratic 
questioning). 

Read Module Content. 
Use the Double Entry Journal to monitor reading 
and understanding.  
After reading the content, use one of the 
instructional practices to scaffold the 
development of oral/aural language skills with 
students in your classroom, include a 
multisensory strategy that would benefit students 
with dyslexia and other reading challenges. Write 
a reflection on student outcomes. 
Post Reflection to the Discussion Board. 

Lesson Plan: Creating, 
Revising, Delivering, and 
Reflecting 
Discussion Board 
Reflection of video about 
comprehension strategies 

Module 2 Content: 
Connecting the Reader 
and the Text 
Module 3 Content: Using 
Instructional 
Conversations 

2.B.2 Create an environment where 
students practice appropriate 
social and academic language to 
discuss diverse texts.  

Read Module Content 
Use the Double Entry Journal to monitor reading 
and understanding.  
After reading the content, create an opportunity 
for students to engage in small group work on a 
text-based activity. Monitor the activity and write 
a reflection on the language skills observed. 
Post Reflection to the Discussion Board. 

Lesson Plan and Delivery 
Literacy Log 
Reflection of video about 
instructional strategies 
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Module 2 Content: 
Differentiation and 
Comprehension 
Instruction 
Module 3 Content: 
Differentiating for English 
Language Learners 

2.B.3* Recognize and apply an English 
language learner’s home 
language proficiency as a 
foundation and strength to 
support the development of 
oral language in English. 

Read Module Content. 
Use the Double Entry Journal to monitor reading 
and understanding.  
After reading the content, use one of the oral 
language strategies that supports including an ELL 
student’s home language into the learning, 
include multisensory strategies when appropriate. 
Write a reflection on the student’s engagement. 
Post Reflection to the Discussion Board. 

Lesson Plan and Delivery 
Literacy Log 
Reflection of video about 
instructional strategies 

Module 2 Content: 
Matching the Reader to 
the Text; Promoting 
Active Engagement and 
Self-Correction During 
Reading; Enhancing 
Comprehension Through 
Oral and Written 
Experiences 

2.B.4 Use writing experiences to 
enhance oral language (e.g., 
interactive writing, student to 
teacher sentence dictation). 
 
 
 

Read module Content. 
Reading: The Language Experience Approach 
Use the Double Entry Journal to monitor reading 
and understanding.  
After reading the content, use an interactive 
writing strategy to engage students in an oral 
language development activity, include 
multisensory activities when appropriate. I.e. 
Think-Pair-Share or Think-Write-Pair-Share. Write 
a reflection to describe your experiences with the 
strategy. Post Reflection to the Discussion Board. 

Lesson Plan and Delivery 
Literacy Log 
Reflection of video about 
instructional strategies 

Module 4 Content 2.B.5 Recognize, describe, and 
incorporate appropriate oral 
language assessments to guide 
instruction. 

Read Module Content 
Reading: Effective Oral Language Instruction 
Watch instruction in action videos 
On the Discussion Board, identify and describe 
two oral language assessments that may be used 
to guide instruction.  
During a lesson, use at least one formative oral 
language assessment to guide instructional 
decisions, if accessible, include students with 
dyslexia and other reading challenges. Write a 
reflection of how the oral language assessment(s) 
guided your decisions about instruction during 
and after the lesson. 
Post Reflection to the Discussion Board. 

Lesson Plan and Delivery 
Literacy Log 
Reflection of video about 
instructional strategies 

FOUNDATIONAL READING SKILL: PHONOLOGICAL AWARENESS 

Course Number 
and Name 

Required Course Reading 
Indicato
r Code 

Specific Indicator 
Curriculum Study Assignment at Indicator Level with 

Built-In Formative Assessment 
Summative Assessment 

1-013-019 
Applications 
of Research-

Module 3 Content: 
Building a Strong 
Foundation; What is PA; 

2.C.1 Apply intentional, explicit, 
systematic instructional 
practices to scaffold 

Read Module Content. 
View at least one video, list the video you viewed 
on the Video Reflection Sheet and comment 

Lesson Plan: Creating, 
Revising, Delivering, and 
Reflecting 
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Based 
Instruction 

PA Instruction and 
Activities 

development of phonological 
awareness (e.g., blending and 
segmenting syllables, onset-
rimes and phonemes). 

about use in that classroom, include multisensory 
strategies you observed. With students, use one 
of the classroom instructional practices to 
scaffold phonological awareness development. 
Write a reflection of the impact on students’ 
developing their phonological awareness skills. 
Post Reflection to the Discussion Board. 

Discussion Board 
Reflection of video about 
comprehension strategies 

Module 3 Content: 
Building a Strong 
Foundation; What is PA; 
PA Instruction and 
Activities 

2.C.2 Provide opportunities for 
students to use oral/aural 
language to enhance 
phonological awareness (e.g., 
rhyming and alliteration). 

Read Module Content. 
View at least one video, list the video you viewed 
on the Video Reflection Sheet and comment 
about use in that classroom, include multisensory 
strategies you observed. 
Implement a lesson that uses oral language to 
engage students in developing phonological 
awareness skills, include multisensory 
connections. Write a reflection on student 
outcomes and your experience. 
Post Reflection to the Discussion Board. 

Lesson Plan and Delivery 
Graphic Organizer 
Reflection of video about 
instructional strategies 

Module 3 Content: 
Building a Strong 
Foundation; What is PA; 
PA Instruction and 
Activities; More on 
Phonemes 
 

2.C.3 Understand and apply 
knowledge of how variations in 
phonology across languages 
affect English language learners’ 
reading and writing 
development. 

Read Module Content. 
View and list the video on the Video Reflection 
Sheet and comment about use in that classroom, 
reflect on how the activity might be used across 
languages for English language learners. 
Select a phonology activity to use with students, if 
accessible, include ELL student(s). Reflect on the 
connection to developing reading and writing 
skills. Post Reflection to the Discussion Board. 

Lesson Plan and Delivery 
Graphic Organizer 
Reflection of video about 
instructional strategies 

Module 3 Content: 
Building a Strong 
Foundation; What is PA; 
PA Instruction and 
Activities; Assessing PA 

2.C.4 Use writing experiences, in 
conjunction with phonological 
instruction, to enhance reading 
achievement (e.g., Elkonin 
boxes or magnetic letters, 
individual response 
whiteboards). 

Read Module Content. 
View and list the video on the Video Reflection 
Sheet and comment about use in that classroom 
and other times the strategy may be used. 
Conduct a writing activity that includes 
phonological instruction. Write a reflection on 
how the activity was building the students’ 
reading ability. Post Reflection to the Discussion 
Board. 

Lesson Plan and Delivery 
Graphic Organizer 
Reflection of video about 
instructional strategies 

Module 3 Content: 
Building a Strong 
Foundation; What is PA; 
PA Instruction and 
Activities; Assessing PA 

2.C.5 Recognize, describe, and 
incorporate appropriate 
phonological awareness 
assessments to guide 
instruction. 

Read Module Content. 
Watch instructional videos. 
Read portions of FLDOE’s Assessment and 
Instruction in Phonological Awareness 
(Assessment of Phonological Awareness pgs. 7-11 

Lesson Plan and Delivery 
Graphic Organizer 
Reflection of video about 
instructional strategies 
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and Test of Phonological Awareness pgs. 13-28): 
Use the Double Entry Journal to monitor reading 
and understanding. During and after reading the 
content, write reflections about the use of 
appropriate Phonological Awareness assessments 
to guide instruction. 
Select and conduct an appropriate phonological 
awareness assessment on struggling readers in 
your class to identify level of phonological 
awareness development. Write a reflection on 
the outcome. Post Reflection to the Discussion 
Board. 

FOUNDATIONAL READING SKILL: PHONICS 

Course Number 
and Name 

Required Course Reading 
Indicato
r Code 

Specific Indicator 
Curriculum Study Assignment at Indicator Level with 

Built-In Formative Assessment 
Summative Assessment 

1-013-019 
Applications 
of Research-
Based 
Instruction 

Module 3 Content: 
Building a Strong 
Foundation; What is 
Phonics; Teaching the 
Alphabetic Principle and 
Phonics Instruction; 
Assessing Phonics 

2.D.1 Apply intentional, explicit, 
systematic instructional 
practices for scaffolding phonics 
development on a continuum 
from the individual phoneme-
grapheme level through the 
multi-syllabic word level.  

Read Module Content. 
Watch instructional videos and view at least one 
of the instruction-in-action videos. 
List the video you viewed on the Video Reflection 
Sheet and comment about use in the classroom 
include multisensory strategies you observed. 
With a small group, use one of the classroom 
instructional practices for scaffolding phonics 
development. Write a reflection of the impact on 
students working with letters/words. 
Use the Discussion Board to post your reflection 

Lesson Plan: Creating, 
Revising, Delivering, and 
Reflecting 
Discussion Board 
Reflection of video about 
comprehension strategies 

Module 3 Content: 
Building a Strong 
Foundation; What is 
Phonics; PA Instruction 
and Activities; Assessing 
Phonics; Differentiation 
for ELL 

2.D.2 Recognize and apply an English 
language learner’s home 
language as a foundation and 
strength to support the 
development of phonics in 
English. 

Read Module Content. 
Watch instructional videos. 
Reading: The Home Language: An ELL’s Most 
Valuable Resource  
Use the Double Entry Journal to monitor reading 
and understanding. Reflect on the value of 
incorporating a student’s home language into his 
learning to support phonics instruction. Include 
multisensory strategies for students with dyslexia 
and other reading challenges. 
 Select a phonics activity to use with an ELL 
student that materials can take advantage of 
cross-over between home language and English. 
Reflect on the outcome to building phonics skills. 

Lesson Plan and Delivery 
Graphic Organizer 
Reflection of video about 
instructional strategies 
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Post Reflection to the Discussion Board. 

 Module 3 Content: 
Building a Strong 
Foundation; What is 
Phonics; Teaching the 
Alphabetic Principle and 
Phonics Instruction; 
Assessing Phonics; The 
Phonics/Spelling 
Connection 

2.D.3 Use oral/aural language and 
writing experiences to enhance 
phonics instruction (e.g., 
sentence strip words, phrases 
and pocket charts). 

Read Module Content. 
View video on Sentence Strips 
On the Video Reflection Sheet, include ways you 
could use sentence strips during phonics 
instruction to support students’ writing 
experiences. 
Conduct a phonics lesson that uses oral language 
and writing experience as the activity. Write a 
reflection on the impact of an oral language and 
writing activity to students’ growth of phonics 
skill. Post to the Discussion Board. 

Lesson Plan and Delivery 
Graphic Organizer 
Reflection of video about 
instructional strategies 

Module 3 Content: 
Building a Strong 
Foundation; What is 
Phonics; Teaching the 
Alphabetic Principle and 
Phonics Instruction; 
Assessing Phonics 
Module 3 Lesson 9 
Assessing Phonics 

2.D.4 Recognize, describe, and 
incorporate appropriate 
phonics assessments to guide 
instruction. 

Read Module Content. 
View one of the instructional videos: 
Use the Double Entry Journal to monitor reading 
and understanding. Reflect about the use of 
appropriate Phonics assessments to guide 
instruction. 
Conduct a phonics assessment on your students 
to identify which students need additional 
instruction in which phonics skills. Write a 
reflection on the outcome. Post to the Discussion 
Board. 

Lesson Plan and Delivery 
Graphic Organizer 
Reflection of video about 
instructional strategies 

FOUNDATIONAL READING SKILL: FLUENCY 

Course Number 
and Name 

Required Course Reading 
Indicato
r Code 

Specific Indicator 
Curriculum Study Assignment at Indicator Level with 

Built-In Formative Assessment 
Summative Assessment 

1-013-019 
Applications 
of Research-
Based 
Instruction 

Module 4 Content: 
Building a Strong Oral 
Vocabulary, Fluency, 
Assessing Fluency 

2.E.1 Apply intentional, explicit, 
systematic instructional 
practices to scaffold accuracy, 
expression, rate, and reading 
endurance (e.g., paired reading, 
repeated reading, echo reading, 
reader’s theater, etc.).  

Read Module Content. 
Watch at least one instruction-in-action videos 
and list on the Video Reflection Sheet and 
comment about scaffolding fluency in classroom 
practice, include multisensory strategies you 
observed. 
Implement a lesson that builds students’ reading 
fluency (e.g., paired reading, repeated reading, 
echo reading, reader’s theater, etc.). Write a 
reflection on the outcome. Post to the Discussion 
Board. 

Lesson Plan: Creating, 
Revising, Delivering, and 
Reflecting 
Discussion Board 
Reflection of video about 
comprehension strategies 

Module 4 Content: 
Building a Strong Oral 
Vocabulary, Fluency, 

2.E.2 Use oral/aural language and 
writing experiences to enhance 
fluency (e.g., poetry charts, 

Read Module Content. 
Read an article, Using Songs to Improve Fluency 
Use the Double Entry Journal to  reflect on the 

Lesson Plan and Delivery 
Graphic Organizer 
Reflection of video about 
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Assessing Fluency; 
Integration of Research-
Based Practices 

song lyrics). use of language and writing experiences to 
enhance fluency, include multisensory strategy 
connections. 
Conduct a lesson that uses oral language and 
writing experiences to build students’ fluency 
skills. Write a reflection on the experience. 
Use the Discussion Board to post your reflection. 

instructional strategies 

Module 4 Content: 
Building a Strong Oral 
Vocabulary, Fluency, 
Assessing Fluency; 
Integration of Research-
Based Practices 

2.E.3 Recognize, describe and 
incorporate appropriate fluency 
assessments to guide 
instruction. 

Read Module Content. 
Read the Florida Center for Reading Research 
publication Reading Fluency Assessment and 
Instruction: What, Why, and How 
Use the Double Entry Journal to reflect about the 
use of fluency assessments to guide instruction, 
include multisensory strategy connections. 
Conduct a fluency assessment to identify fluency 
rate for a group of students and use to select a 
reading text. Write a reflection on the outcome. 
Post Reflection to the Discussion Board. 

Lesson Plan and Delivery 
Graphic Organizer 
Reflection of video about 
instructional strategies 

FOUNDATIONAL READING SKILL: VOCABULARY 

Course Number 
and Name 

Required Course Reading 
Indicator 

Code 
Specific Indicator 

Curriculum Study Assignment at Indicator Level with 
Built-In Formative Assessment 

Summative Assessment 

1-013-019 
Applications 
of Research-
Based 
Instruction 

Module 4 Content: 
Vocabulary; Assessing 
Vocabulary 

2.F.1 Apply intentional, explicit, 
systematic instructional 
practices to scaffold vocabulary 
and concept development (e.g., 
shared reading, semantic 
mapping, etc.). 

Read Module Content. 
View at least one of the following instruction-in-
action LEaRN videos: 
List the video you viewed on the Video Reflection 
Sheet and comment about instructional practices 
to scaffold vocabulary and concept development 
in the classroom, include multisensory strategies 
(and other strategies for students with reading 
challenges) you observed. 
With a small group, use one of the classroom 
instructional practices for scaffolding vocabulary 
and concept development. Write a reflection on 
the outcome. 
Use the Discussion Board to post your reflection 

Lesson Plan: Creating, 
Revising, Delivering, and 
Reflecting 
Discussion Board 
Reflection of video about 
comprehension strategies 

Module 4 Content: 
Vocabulary; Assessing 
Vocabulary; Integration 
of Research-Based 
Instructional Practices 

2.F.2 Provide for continual 
integration, repetition and 
meaningful use of domain 
specific vocabulary to address 
the demands of academic 
language.  

Read Module Content.                                        
View at least one of the following instruction-in-
action LEaRN videos: 
• Word Walls (Math)  DVD6 SS2 
• Teaching Vocabulary  DVD6 SC1 

Lesson Plan and Delivery 
Literacy Log 
Reflection of video about 
instructional strategies 
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• Teaching Vocabulary from Content Areas  DVD6 
SC2 

• Word Walls  DVD6 SC3 
List the video you viewed on the Video Reflection 
Sheet and comment about the instructional 
practices observed. 
Use the Double Entry Journal to describe how you 
integrate and repeat use of vocabulary in your 
classroom practice. List the different 
opportunities students engage in domain specific 
vocabulary. 

Module 4 Content: 
Vocabulary; Facilitating 
Frequent Encounters with 
Targeted Words; 
Assessing Vocabulary; 
Integration of Research-
Based Instructional 
Practices 

2.F.3 Incorporate vocabulary 
instruction through analogies 
(e.g., cognates, Greek and Latin 
roots). 

Read Module Content. 
View at least one of the following videos: 
• Word Stems  DVD6 SS5 
• Morphographs  DVD6 SS11 
• Analyzing Words  DVD6 ES1 
• Analogies: video  
List the video you viewed on the Video Reflection 
Sheet and comment about the instructional 
practices observed. During and after viewing, 
write reflections about vocabulary instruction that 
includes the instructional use of analogies 
(prefixes, suffixes, root words, cognates, etc.).  
Conduct a lesson that uses analogies (prefixes, 
suffixes, root words, cognates) to build students’ 
vocabulary. Write a reflection on the experience. 
Use the Discussion Board to post your reflection. 

Lesson Plan and Delivery 
Literacy Log 
Reflection of video about 
instructional strategies 

Module 4 Content: 
Vocabulary; Facilitating 
Frequent Encounters with 
Targeted Words; 
Assessing Vocabulary; 
Integration of Research-
Based Instructional 
Practices 

2.F.4 Provide an environment that 
supports wide reading of print 
and digital texts, both 
informational and literary, to 
enhance vocabulary.  

Read Module Content 
View the following video: 
• Daily Vocabulary Review: Connecting Words to 

Self  DVD6 SS9 
Reflect on the Discussion Board how the activity 
above could be used to encourage reading of all 
kinds. What motivational techniques did the 
instructor use?  
On the Discussion Board describe how you 
support vocabulary through a text rich 
environment. Include how you use the 
environment with students. 

Lesson Plan and Delivery 
Literacy Log 
Reflection of video about 
instructional strategies 

Module 4 Content: 
Vocabulary; Facilitating 
Frequent Encounters with 

2.F.5* Incorporate instructional 
practices that develop authentic 
uses of English to assist English 

Read Module Content 
Read the article “Creating Authentic Learning 
Experiences in the Literacy Classroom.”  

Lesson Plan: Creating, 
Revising, Delivering, and 
Reflecting 

Board of Trustees Virtual Meeting - May 22, 2020 
Page 74



58 
 

Targeted Words; 
Assessing Vocabulary; 
Integration of Research-
Based Instructional 
Practices; Language 
Differences & 
Instructional Needs; 
Differentiating Instruction 
for ELL; Keeping an “Eye” 
on Idioms 

language learners in learning 
academic vocabulary and 
content. 

Use the Double Entry Journal to reflect about 
authentic literacy learning opportunities. 
Include strategies for the instruction of ELL 
students and students diagnosed with dyslexia 
and other reading challenges. 
Design an authentic learning experience that will 
assist ELL students learning academic vocabulary 
and content. 

Discussion Board 
Reflection of video about 
comprehension strategies 

Module 4 Content: 
Vocabulary; Facilitating 
Frequent Encounters with 
Targeted Words; 
Assessing Vocabulary; 
Integration of Research-
Based Instructional 
Practices 

2.F.6 Use oral/aural language and 
writing experiences to enhance 
vocabulary (e.g., interactive 
word walls, word sorts, word 
charts for secondary). 

Read Module Content 
View at least one instruction-in-action video, list 
on the Video Reflection Sheet and comment 
about using oral/aural language and writing 
experiences to enhance vocabulary, include 
multisensory strategies (and other strategies for 
students with reading challenges) you observed. 
Deliver a vocabulary lesson or activity that uses 
oral language and a writing experience. Write a 
reflection on the outcome. 
Use the Discussion Board to post your reflection. 

Lesson Plan: Creating, 
Revising, Delivering, and 
Reflecting 
Discussion Board 
Reflection of video about 
comprehension strategies 

Module 4 Content: 
Vocabulary; Facilitating 
Frequent Encounters with 
Targeted Words; 
Assessing Vocabulary; 
Integration of Research-
Based Instructional 
Practices 

2.F.7 Use multiple methods of 
vocabulary instruction (e.g. 
multiple contexts, examples and 
non-examples, elaborations, 
etc.). 

Read Module Content 
Use the Double Entry Journal to reflect during and 
after reading module content, make entries to 
explain the methods of vocabulary instruction you 
practice in your classroom.  
Describe what changes you plan to make, paying 
attention to multisensory strategies and support 
for students with dyslexia and other reading 
challenges. 
Choose a method of vocabulary instruction and 
integrate into a planned lesson. Write a reflection 
on the outcome. 
Use the Discussion Board to post your reflection. 

Lesson Plan: Creating, 
Revising, Delivering, and 
Reflecting 
Discussion Board 
Reflection of video about 
comprehension strategies 

Module 4 Content: 
Vocabulary; Facilitating 
Frequent Encounters with 
Targeted Words; 
Assessing Vocabulary; 
Integration of Research-
Based Instructional 
Practices 

2.F.8 Recognize, describe, and 
incorporate appropriate 
vocabulary assessments to 
guide instruction. 

Read Module Content; Reading: Authentic 
Assessment of Vocabulary Mastery 
Use the Double Entry Journal to monitor reading 
and understanding about vocabulary assessment. 
Develop and conduct a vocabulary assessment for 
targeted words. Write a reflection on your 
experience. 
Post Reflection to the Discussion Board. 

Lesson Plan and Delivery 
Literacy Log 
Reflection of video about 
instructional strategies 

Board of Trustees Virtual Meeting - May 22, 2020 
Page 75



59 
 

FOUNDATIONAL READING SKILL: INTEGRATION OF THE READING COMPONENTS 

Course Number 
and Name 

Required Course Reading 
Indicator 

Code 
Specific Indicator 

Curriculum Study Assignment at Indicator Level with 
Built-In Formative Assessment 

Summative Assessment 

1-013-019 
Applications 
of Research-
Based 
Instruction 

Module 1 Content 
Module 4 Content: 
Diagnosing the Reader’s 
Strengths and 
Instructional Needs; 
Planning Appropriate 
Instruction and Ensuring 
Reading Success; 
Integration of Research-
Based Instructional 
Practices 

2.G.1 Apply comprehensive 
instructional practices, including 
writing experiences that 
integrates the reading 
components. 

Read Module Content 
Use the Double Entry Journal to monitor reading 
and understanding of how to use comprehensive 
instructional practices, including writing 
experiences that integrates the reading 
components. 
Implement a lesson that integrates the reading 
components and include a writing experience. 
Write a reflection of the experience. 
Use the Discussion Board to post your reflection. 

Lesson Plan: Creating, 
Revising, Delivering, and 
Reflecting 
Discussion Board 
Reflection of video about 
comprehension strategies 

 Module 4 Content: 
Diagnosing the Reader’s 
Strengths and 
Instructional Needs; 
Planning Appropriate 
Instruction and Ensuring 
Reading Success; 
Integration of Research-
Based Instructional 
Practices 

2.G.2 Identify instructional practices 
to develop students’ 
metacognitive skills in reading 
(e.g., text coding such as 
INSERT, two column notes). 

Read Module Content 
Look over the following content. Spend more time 
on the strategies that you think are appropriate 
for your classroom practice.  
Make notes in your Double Entry Journal about 
what you would like to remember for your 
practice and why it is important for students to 
develop metacognitive skills in reading. 
 

Lesson Plan and Delivery 
Graphic Organizer 
Reflection of video about 
instructional strategies 

Module 4 Content: 
Diagnosing the Reader’s 
Strengths and 
Instructional Needs; 
Planning Appropriate 
Instruction and Ensuring 
Reading Success; 
Integration of Research-
Based Instructional 
Practices 

2.G.3 Use resources and research-
based practices that create 
information intensive 
environments (e.g., diverse 
classroom libraries, inquiry 
reading).  

Read Module Content 
Additional Reading 
Reflect on the Discussion Board how you have 
created an information intensive environment  in 
your classroom. Include examples of the 
resources and research-based practices you use. 
How has this practice enhanced literacy learning 
for your students? 

Lesson Plan and Delivery 
Graphic Organizer 
Reflection of video about 
instructional strategies 

Module 1 Content 
Module 4 Content: 
Diagnosing the Reader’s 
Strengths and 
Instructional Needs; 
Planning Appropriate 
Instruction and Ensuring 

2.G.4 Use research-based guidelines 
for selecting literature and 
domain specific print and digital 
text appropriate to students’ 
age, interests and reading 
proficiency (e.g., young adult 
literature, informational texts). 

Read Module Content 
Post on the Discussion Board the process you use 
for selecting literature and domain specific print 
and digital text appropriate to students’ age, 
interests and reading proficiency. List the type of 
text your students have access to in your 
classroom. 

Lesson Plan: Creating, 
Revising, Delivering, and 
Reflecting 
Discussion Board 
Reflection of video about 
comprehension strategies 
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Reading Success; 
Integration of Research-
Based Instructional 
Practices 

Module 1 Content 
Module 4 Content: 
Diagnosing the Reader’s 
Strengths and 
Instructional Needs; 
Planning Appropriate 
Instruction and Ensuring 
Reading Success; 
Integration of Research-
Based Instructional 
Practices 

2.G.5 Demonstrate understanding of 
similarities and differences 
between home language and 
second language reading 
development.   

Read Module Content 
Readings: 
The Home Language: An English Language 
Learner’s Most Valuable Resource 
Fostering Literacy Development in ELLs 
Post an answer to the following questions on the 
Discussion Board: 
What are the similarities and differences between 
home language and second language reading 
development? With this understanding, how will 
your classroom practice change? 

Lesson Plan: Creating, 
Revising, Delivering, and 
Reflecting 
Discussion Board 
Reflection of video about 
comprehension strategies 

Module 1 Content 
Module 4 Content: 
Diagnosing the Reader’s 
Strengths and 
Instructional Needs; 
Planning Appropriate 
Instruction and Ensuring 
Reading Success 

2.G.6 Triangulate data from 
appropriate reading 
assessments to guide instruction 
 
 
 
 
 

Read Module Content 
Readings: 
Triangulation in Assessment: 
What is “Triangulation” in the Assessment 
Context? 
Use the Double Entry Journal to monitor reading 
and understanding of how to triangulate data 
from reading assessments to guide instruction. 
Select several ELL or students with reading 
challenges to triangulate assessment data from 
appropriate reading assessments. Identify the 
students’ strengths and difficulties.  
Write a reflection on your experience. 
Post Reflection to the Discussion Board. 

Lesson Plan: Creating, 
Revising, Delivering, and 
Reflecting 
Discussion Board 
Reflection of video about 
comprehension strategies 
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COMPETENCY 3: FOUNDATIONS OF ASSESSMENT 

Teachers will understand how to select and administer appropriate assessments and analyze data to inform reading instruction to meet the needs of all 
students. Teachers will engage in the systematic problem solving process. 
Course Number 

and Name 
Required Course Reading 

Indicator 
Code 

Specific Indicator 
Curriculum Study Assignment at Indicator Level with 

Built-In Formative Assessment 
Summative Assessment 

1-013-020 
Foundations 
of Assessment 
for Teachers 
and Principals 

Module 1 Content: 
Concepts and 
Foundations of 
Assessments 

Module 2 Content: 
Reading Assessments 
within a Problem-Solving 
Process 

▪ Progress Monitoring 
Assessments 

3.1 Understand and apply 
measurement concepts and 
characteristics of reading 
assessments. 

Read Module Content. 

Use the Double Entry Journal to monitor reading 
and understanding of measurement concepts and 
characteristics of reading assessments.  
Select several of the reading assessments used at 
your school, and describe their measurement 
concepts and characteristics, and how you might 
use any in your classroom. Write a reflection on 
your findings. 
Use the Discussion Board to post your reflection. 

Action Research Final 
Project: Data-Based 
Decisions within a Problem-
Solving Process 

 

Module 1: Application of 
assessments and data to 
inform reading instruction 

Module 1 Content: 
Concepts and 
Foundations of 
Assessments 

▪ Types of Assessments 

Module 3: Assessments, 
Data Analysis, and 
Applications 

▪ Progress Monitoring 
Assessments 
 

 

3.2 Understand the purposes of 
various informal assessments 
(e.g., informal reading 
inventories, analyzing writing 
samples) including an 
emphasis on matching reader 
to text. 

Read Module Content. 

Use the Double Entry Journal to describe the 
purposes of various informal assessments and 
matching readers to text. 

On the Discussion Board,explain how you have 
used informal reading assessments in your 
classroom, include type of assessments. 

 

Module 1: Application of 
assessments and data to 
inform reading instruction 

 

Module 1 Content: 

Concepts and 
Foundations of 
Assessments 

▪ Types of Assessments 
• Interpreting Data: 

Frames of Reference 

3.3 Understand the purpose of 
various formal assessments 
including the differences 
between norm-referenced and 
criterion-referenced 
assessments and how to 
interpret data reports. 

Read Module Content. 

Use the Double Entry Journal to compare the  
differences between criterion- referenced and 
norm- referenced assessments. 

On the Discussion Board explain how to interpret 
data reports. 

Module 1: Application of 
assessments and data to 
inform reading instruction 
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Module 1 Content: 
Concepts and 
Foundations of 
Assessments 

▪ Measurement Concepts 
▪ Interpreting Data: 

Frames of Reference; 
Derived Scores 

3.4 Understand the meaning of test 
reliability, validity and standard 
error of measurement and 
describe major types of derived 
scores from standardized tests. 

Read Module Content. 

Use the Double Entry Journal to monitor reading 
and understanding of module content, include 
the meaning of test reliability, validity and 
standard error of measurement. On the 
Discussion Board,describe major types of derived 
scores from standardized tests. 

Module 1: Application of 
assessments and data to 
inform reading instruction 

Module 2 Content: 
Reading Assessment 
within a Problem-Solving 
Process 

▪ Assessment 
Framework in Reading 

Module 3 Content: 
Assessments; Data 
Analysis; Applications 

▪ Screening Assessments 
▪ Progress Monitoring 

Assessments 
▪ Diagnostic 

Assessments 
▪ Outcome Measures 

3.5 Demonstrate knowledge of the 
characteristics, administration 
and interpretation of both 
quantitative and qualitative 
instructional assessments (to 
include each of the following: 
screening, progress monitoring, 
diagnosis and outcome 
measures). 

Read Module Content. 

Use the Discussion Board to post the 
characteristics, administration, and interpretation 
of both quantitative and qualitative instructional 
assessments. Include screening, progress 
monitoring, diagnosis and outcome measures. 

Module 2 Application of 
using reading assessments 
within a problem-solving 
model 

 

 

Module 3 Application of a 
Progress Monitoring Plan 

Module 3 Content: 
Assessments; Data 
Analysis; Applications 

▪ Screening 
Assessments: 
Interpretation 

▪ Progress Monitoring: 
Interpretation 

3.6 Analyze data to identify trends 
that indicate adequate progress 
in student reading 
development.   

Read Module Content. 

Use the Double Entry Journal to monitor reading 
and understanding data trends that indicate 
progress. Analyze the progress monitoring results 
of several students, identify the trends and 
determine if adequate reading progress is being 
made. 
Write a reflection on your findings. 
Use the Discussion Board to post your reflection. 

Module 1: Application of 
assessments and data to 
inform reading instruction 

 

Module 2 Content: 
Reading Assessment 
within a Problm-Solving 
Procss 

▪ Models for Data-Based 
Decision Making 

3.7 Understand how to use data 
within a systematic problem-
solving process to differentiate 
instruction, intensify 
intervention and meet the 
needs of all students (e.g., 

Read Module Content. 

On the Discussion Board,explain how you would 
use classroom data to differentiate instruction, 
intensify intervention, and meet the needs of all 
your students. What considerations would you 
need to account for? (e.g., grouping practices, 

Module 3 Application of a 
Progress Monitoring Plan 
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▪ Problem-Solving 
Process 

Module 3 Content: 
Assessments; Data 
Analysis; Applications 

▪ Screening Assessments 
▪ Progress Monitoring 

Assessments 

grouping practices, appropriate 
curriculum materials). 

appropriate curriculum materials). 

 

Module 1 Content: 
Concepts and 
Foundations of 
Assessment 

▪ Types of Assessments—
Portfolios 

Module 4 Content: 
Special Considerations 

▪ Strategies for 
Monitoring Reading 
Progress 

3.8 Identify appropriate criteria for 
selecting materials to include in 
portfolios for monitoring 
student progress over time. 

Read Module Content. 

On the Discussion Board, explain the criteria for 
selecting materials to include in portfolios for 
monitoring student progress over time. 

▪ Module 4: Application of 
including students in need 
of special considerations 
for assessing and 
instructing reading, i.e. 
students with dyslexia and 
English Language Learners. 

▪ Completing an Action 
Research Final Project: 
Data-Based Decisions 
within a Problem-Solving 
Process 

 
Module 4 Content: 
Special Considerations 

▪ English Language 
Learners: Assessing ELL 
Students 

3.9 Identify interpretive issues that 
may arise when assessments in 
English are used to measure 
reading proficiency in English 
language learners. 

Read Module Content. 

On the Discussion Board, identify interpretive 
issues that may arise when assessments in English 
are used to measure reading proficiency in English 
language learners. 

▪ Module 4: Application of 
including students in need 
of special considerations 
for assessing and 
instructing reading, i.e. 
students with dyslexia and 
English Language Learners. 

▪ Completing an Action 
Research Final Project: 
Data-Based Decisions 
within a Problem-Solving 
Process 

 
Module 1 Content: 
Concepts and 
Foundations of 
Assessment 

• Types of Assessments 

3.10 Identify appropriate 
assessments and 
accommodations for monitoring 
reading progress of all students.   

Read Module Content. 

On the Discussion Board, identify appropriate 
assessments and accommodations for monitoring 
the reading progress of all students. 

▪ Module 4: Application of 
including students in need 
of special considerations 
for assessing and 
instructing reading, i.e. 
students with dyslexia and 

Board of Trustees Virtual Meeting - May 22, 2020 
Page 80



64 
 

Module 4 Content: 
Special Considerations 

• Strategies for 
Monitoring Reading 
Progress 

   

English Language 
Learners. 

▪ Completing an Action 
Research Final Project: 
Data-Based Decisions 
within a Problem-Solving 
Process 

 
Module 4 Content: 
Special Considerations 

• Strategies for 
Monitoring Reading 
Progress 

3.11 Identify and implement 
appropriate and allowable 
accommodations as specified in 
the Individual Educational Plan 
or 504 Plan when assessing 
students with disabilities in the 
area of reading.  

Read Module Content. 
Identify a student with a disability in the area of 
reading and has an IEP or 504 Plan, identify the 
allowable accommodations. Select and administer 
a reading assessment with the student using the 
allowable accommodations. Write a reflection on 
your findings and the experience. 
Use the Discussion Board to post your reflection. 

▪ Module 4: Application of 
including students in need 
of special considerations 
for assessing and 
instructing reading, i.e. 
students with dyslexia and 
English Language 
Learners. 

▪ Completing an Action 
Research Final Project: 
Data-Based Decisions 
within a Problem-Solving 
Process 
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COMPETENCY 4: FOUNDATIONS & APPLICATION OF DIFFERENTIATED INSTRUCTION 

Teachers will have a broad knowledge of students from differing profiles in order to understand and apply research-based instructional practices by 
differentiating process, product and context. Teachers will engage in the systematic problem solving process. 
Course Number 

and Name 
Required Course Reading 

Indicator 
Code 

Specific Indicator 
Curriculum Study Assignment at Indicator Level with 

Built-In Formative Assessment 
Summative Assessment 

1-013-021 
Foundations 
and 
Application of 
Differentiated 
Instruction 

Module 2 Content: 
Differentiating Using 
Multiple Lenses 

4.1* Understand and apply 
knowledge of socio-cultural, 
socio-political and psychological 
variables to differentiate 
reading instruction for all 
students. 

Read Module Content. 
Consider the variables, select article, and post 
Discussion Board entry. Discuss how the article 
addresses differentiation, supporting research 
and how cultural variables affect students. 
Include reflections on how a multisensory 
approach plays a role in today’s differentiated 
classroom. 
Based on the readings, model a multisensory 
strategy to differentiate instruction for all 
students. 
Write a reflection of the experience. 

Use the Discussion Board to post your reflection. 

Develop research-based 
lesson plan for selected 
reading component that 
differentiates and scaffolds 
instruction for ELL at various 
levels of first language 
literacy. 
 
 
 

Module 1 Content: 
Fundamentals of 
Reading Development 
• Stages of English 

Language Acquisition 
(select article on BICS 
& CALP) 

4.2 Understand the stages of 
English language acquisition for 
English language learners and 
differentiate reading instruction 
for students at different levels 
of English language proficiency. 

Read Module Content. 
On the Discussion Board, develop a plan to 
improve one or more areas of reading for one 
student based on his or her level of BICS & CALP 
(scenario-based). Explain how you would 
differentiate instruction for a student diagnosed 
with dyslexia or other reading challenges. 

Develop research-based 
lesson plan for selected 
reading component that 
differentiates and scaffolds 
instruction for ELL at various 
levels of first language 
literacy. 

Module 2 Content: 
Differentiation Using 
Multiple Lenses 
• Learners with Diverse 

Backgrounds 

4.3* Understand and apply current 
theories of second language 
acquisition to differentiate 
instruction for English language 
learners of diverse backgrounds 
and various levels of prior 
education. 

Read Module Content. 
Read the article 
Identify several multisensory reading strategies 
that could be used to differentiate instruction for 
ELL students of diverse backgrounds and various 
levels of prior education. Select one of the 
strategies to model with a small group of students 
that include ELL students or, if needed, students 
with dyslexia or other reading challenges. Write a 
reflection of the impact the strategy had on the 
students.  
Use the Discussion Board to post your reflection.  

Develop research-based 
lesson plan for selected 
reading component that 
differentiates and scaffolds 
instruction for ELL at various 
levels of first language 
literacy. 
 

Module 1 Content: 
Fundamentals of 
Reading Development 

4.4 Identify factors impeding 
student reading development in 
each of the reading components 

Read Module Content. 
Read the article “Cognitive Factors That Affect 
Reading Comprehension.” 

Formulate a plan for 
differentiated instruction 
for a chosen grade level 
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• Reading article: 
Factors Impeding 
Reading Development 

or the integration of these 
components. 

Use the Double Entry Journal to monitor reading 
and identify the factors that affect student 
reading development. 

based on available data. 
Justify groupings, identify 
unique qualities of each 
group, project next 
expected level, and explain 
limitations and 
assumptions for each 
group. 

Module 1 Content: 
Fundamentals of 
Reading Development 
• Language and 

Cognitive 
Development 

4.5 Recognize how characteristics 
of both language and cognitive 
development impact reading 
proficiency. 

Read Module Content. 
Use the Discussion Board to answer the question: 
How do the characteristics of both language and 
cognitive development impact reading 
proficiency? 

Formulate a plan for 
differentiated instruction 
for a chosen grade level 
based on available data. 
Justify groupings, identify 
unique qualities of each 
group, project next 
expected level, and explain 
limitations and 
assumptions for each 
group. 

 

Module 1 Content: 
Fundamentals of 
Reading Development 
• Characteristics of 

Proficient Readers 

4.6 Recognize the characteristics of 
proficient readers to more 
effectively differentiate 
instruction. 

Read Module Content. 
Use the Discussion Board to answer the following 
questions: 
Which of the characteristics of proficient readers 
is least mastered in your classroom as a whole? 
Which characteristic is mastered least by 
struggling readers?  
How will this knowledge change the way you 
differentiate instruction with your students?  

Formulate a plan for 
differentiated instruction for 
a chosen grade level based 
on available data. Justify 
groupings, identify unique 
qualities of each group, 
project next expected level, 
and explain limitations and 
assumptions for each group. 

Module 1 Content: 
Fundamentals of 
Reading Development 
• Reading Acquisition 

across Grade Levels 

4.7 Compare language, cognitive, 
and reading acquisition of 
different age groups (primary, 
intermediate, secondary levels) 
and abilities. 

Read Module Content 
Use the Double Entry Journal to discuss reading 
acquisition across grade levels. 
View Dr. Louisa Moats short commentary, 
“Teaching Teachers to Teach.”  
Use the Video Reflection Sheet to support how 
you agree or disagree with Dr. Moats. 

Formulate a plan for 
differentiated instruction 
for a chosen grade level 
based on available data. 
Justify groupings, identify 
unique qualities of each 
group, project next 
expected level, and explain 
limitations and assumptions 
for each group. 

Module 2 Content: 
Differentiation Using 
Multiple Lenses 

4.8 Select and use developmentally 
appropriate materials that 
address sociocultural and 
linguistic differences. 

Read Module Content 
Culture in the Classroom: 
https://www.tolerance.org/professional-
development/culture-in-the-classroom 

Research based lesson 
plan for selected reading 
component that 
differentiates and 
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• Learners with Diverse 
Backgrounds 

View teacher Foster Dickson talk about text 
selection and the importance of a diverse 
selection of authors. 
Use the Video Reflection Sheet to answer: 
How do you think reading authors from different 
backgrounds will impact students?  
Use a multisensory reading strategy that would be 
appropriate to differentiate instruction for 
students with sociocultural and linguistic 
differences. 
Write a reflection of the experience. 
Use the Discussion Board to post your reflection. 

scaffolds instruction for 
ELL at various levels of 
first language literacy. 
 
 
 
 

Module 3 Content: 
Planning and 
Implementing Multi-
Media Lessons with 
Research-Based 
Instructional Strategies 

4.9 Plan for instruction that utilizes 
increasingly complex print and 
digital text, embeds assessment, 
includes scaffolding and 
provides re-teaching when 
necessary for individuals and 
small groups. 

Read Module Content 
Develop a plan for using instruction to use 
increasingly complex print and digital text, 
assessment, scaffolding, re-teaching and 
multisensory strategies for students with dyslexia 
and other reading challenges. Include specific 
examples in the plan. Write a reflection on which  
area you need to research more and which you 
feel most knowledgeable from developing the 
plan.  
Use the Discussion Board to post your reflection.  

Continue refining research-
based lesson plan developed 
in Module 2 which will 
include using complex print 
and digital text, assessment, 
scaffolding, and re-teaching. 
 

Module 2 Content: 
Differentiation Using 
Multiple Lenses 
• First Language Literacy 

4.10 Differentiate reading instruction 
for English language learners 
with various levels of first 
language literacy. 

Read Module Content 
Reading: Culture in the Classroom: 
Video: Bridging Language Gaps 
On the Video Reflection Sheet, include your 
thoughts on the teacher’s strategies. Select a 
strategy from the video and use with a small 
group of students. 
Write a reflection of the experience. 
Use the Discussion Board to post your reflection. 

Research based lesson plan 
for selected reading 
component that 
differentiates and scaffolds 
instruction for ELL at various 
levels of first language 
literacy. 
 
 

Module 4 Content: 
Differentiation Using 
Multiple Lenses 
• Scaffolding 

4.11 Scaffold instruction for students 
having difficulty in each of the 
components of reading. 

Read Module Content 
Use the Double Entry Journal to monitor reading 
and list strategies to scaffold instruction in the 
different reading components. 
Identify one student struggling with reading for 
each of the reading components. With the 
student, use a multisensory strategy that is 
appropriate for scaffolding the identified reading 
component.  
Write a reflection of the experience. 

Research based lesson plan 
for selected reading 
component that 
differentiates and scaffolds 
instruction for ELL at various 
levels of first language 
literacy. 
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Use the Discussion Board to post your reflection. 

Module 4 Content: 
Deliver and Model 
Differentiated 
Instruction Based on 
Appropriate Data 

4.12 Implement a classroom level 
plan for monitoring student 
reading progress and 
differentiating instruction. 

Read Module Content 
Post on Discussion Board:  
Develop a plan and implement in the classroom 
that includes: 
• How reading progress is monitored. 
• How instruction is differentiated. 
• How multisensory strategies are used. 
• How students with dyslexia and reading 

difficulties are supported. 

Reflection on lesson 
development, overview, and 
results. 
*will receive feedback on the 
lesson development and 
revise accordingly 
throughout the course. 
 

Module 4 Content: 
Deliver and Model 
Differentiated 
Instruction Based on 
Appropriate Data 

4.13 Monitor student progress and 
use data to differentiate 
instruction for all students. 

Read Module Content 
Select a small group of students to monitor 
reading progress over a set time period. Use the 
data to identify appropriate multisensory 
strategies for students with special reading 
challenges. 
Write a reflection on the outcome. 
Use the Discussion Board to post your reflection. 

Reflection on lesson 
development, overview, and 
results. 
*will receive feedback on the 
lesson development and 
revise accordingly 
throughout the course. 
 

Module 2 Content: 
Differentiation Using 
Multiple Lenses 
• Reading Components 

4.14 Implement research-based 
practices in comprehension, oral 
language, phonological 
awareness, phonics, fluency and 
vocabulary to differentiate 
instruction for all students.
  

Read Module Content 
Implement a lesson or strategy in comprehension, 
oral language, phonological awareness, phonics, 
fluency and vocabulary to differentiate instruction 
for all students. 
Write a reflection of the outcome for each one. 
Use the Discussion Board to post your reflection. 

Research based lesson plan 
for selected reading 
component that 
differentiates and scaffolds 
instruction for ELL at various 
levels of first language 
literacy. 

Module 3 Content: 
Planning and 
Implementing Multi-
Media Lessons with 
Research-Based 
Instructional Strategies 
• Higher Order Thinking 

4.15 Implement research-based 
instructional practices for 
developing students’ higher 
order thinking. 

Read Module Content 
Implement a lesson or strategy using instructional 
practices for developing students’ higher order 
thinking. Include support for students with 
dyslexia and other reading challenges. 
Write a reflection of the outcome. 
Use the Discussion Board to post your reflection. 

Continue refining research-
based lesson plan developed 
in module 2 which includes 
instructional practices for 
developing students’ higher 
order thinking. 
 

Module 3 Content: 
Planning and 
Implementing Multi-
Media Lessons with 
Research-Based 
Instructional Strategies 
• Reading Critically 

4.16 Implement research-based 
instructional practices for 
developing students’ ability to 
read critically. 

Read Module Content 
Implement a lesson or strategy using instructional 
practices for developing students’ ability to read 
critically. Include support for students with 
dyslexia and other reading challenges. 
Write a reflection of the outcome. 
Use the Discussion Board to post your reflection. 

Continue refining research-
based lesson plan developed 
in module 2 which includes 
instructional practices for 
developing students’ ability 
to read critically. 
 

Module 3 Content: 
Planning and 
Implementing Multi-

4.17 Implement research-based 
instructional practices using 
writing to develop students’ 

Read Module Content 
Implement a lesson or strategy using instructional 
practices that uses writing to develop students’ 

Continue refining research-
based lesson plan developed 
in module 2 which includes 
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Media Lessons with 
Research-Based 
Instructional Strategies 
• Writing for 

Comprehension 

comprehension of text. comprehension of text. Include support for 
students with dyslexia and other reading 
challenges. 
Write a reflection of the outcome. 
Use the Discussion Board to post your reflection. 

instructional practices for 
developing students’ 
comprehension of text. 
 

Module 3 Content: 
Planning and 
Implementing Multi-
Media Lessons with 
Research-Based 
Instructional Strategies 
• Students with 

Disabilities 

4.18 Implement appropriate and 
allowable instructional 
accommodations as specified in 
the Individual Educational Plan 
or 504 Plan when differentiating 
instruction for students with 
disabilities. 

Read Module Content 
Implement a lesson that uses appropriate and 
allowable instructional accommodations as 
specified in the Individual Educational Plan or 504 
Plan when differentiating instruction for students 
with disabilities. 
Write a reflection of the outcome. 
Use the Discussion Board to post your reflection. 

Continue refining research-
based lesson plan developed 
in module 2 which includes 
instructional practices for 
differentiating instruction for 
students with disabilities. 
 
 

Module 3 Content: 
Planning and 
Implementing Multi-
Media Lessons with 
Research-Based 
Instructional Strategies 
▪ Students with 

Disabilities 

4.19 Modify assessment and 
instruction for students with 
significant cognitive disabilities 
while maintaining high 
expectations for achievement 
that reflect appropriate levels of 
access to general education 
instruction. 

Read Module Content. 
Post on Discussion Board how you would modify 
assessment and instruction for students with 
significant cognitive disabilities while maintaining 
high expectations for achievement that reflect 
appropriate levels of access to general education 
instruction. 

Continue refining research-
based lesson plan developed 
in module 2 which includes 
appropriate assessment and 
instruction for students with 
significant cognitive 
disabilities.  Give 
consideration for 
appropriate levels of access 
to general education 
instruction. 
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COMPETENCY 5: DEMONSTRATION OF ACCOMPLISHMENT 

Teachers will, through a culminating practicum, demonstrate knowledge of the components of reading, as well as assessments and data analysis, to implement 
a comprehensive research-based reading plan of instruction for all students. Teachers will engage in the systematic problem solving process. 
Course Number 

and Name 
Required Course Reading 

Indicator 
Code 

Specific Indicator 
Curriculum Study Assignment at Indicator Level with 

Built-In Formative Assessment 
Summative Assessment 

1-013-022 
Demonstration 
of 
Accomplished 
Practices in 
Reading 

Reading 
▪ Linking Classroom 

Assessment and  
Classroom Instruction  

5.1 Use assessment and data 
analysis to monitor student 
progress and guide instruction 
over time to ensure an increase 
in student learning. 

Read (5.1) Assessment and Data Analysis: Linking 
Classroom Assessment and Classroom Instruction.  
Develop a Progress Monitoring Plan to use   
with three students. Identified the students using 
a reading assessment and analyze for areas of 
need. Use ongoing progress-monitoring (providing 
intervention, assessing, analyzing data) based on 
student outcomes. Include multisensory 
strategies for students with dyslexia. 
 

Participants will submit a 
Portfolio including the 
following (rubric will be 
provided): 
Select one student from 
Progress Monitoring Plan to 
write a Case Study with 
progress monitoring tools: 
intervention/strategies, 
assessments, procedures of 
evaluation, data summary, 
and results. 

Reading 
▪ Comprehension: 

Making Meaning from 
Print  

 

5.2 Demonstrate research-based 
instructional practices for 
facilitating reading 
comprehension. 

Read (5.2) Making Meaning from Print.  
Design and deliver a lesson for individual, small 
group or whole classroom, using research-
based instructional practices in 
Comprehension; include multisensory 
strategies for students diagnosed with dyslexia 
and other challenges. 
*Video record lesson for Summative Assessment 

Participants will complete a 
Portfolio and accomplish 
the following (rubric will be 
provided):  
Watch video of 
Comprehension lesson. 
Self-evaluate how well your 
lesson was designed and 
delivered to facilitating 
reading comprehension. 
Include time code of best 
practice demonstrated. 

Reading 
▪ The Role of Language 

in Comprehension 
▪ Gestalt Imagery: A 

Critical Factor in 
Language 
Comprehension 

5.3 Demonstrate research-based 
instructional practices for 
developing oral/aural language 
development. 

Read (5.3) Oral/Aural Language Development.  
Design and deliver a lesson for individual, small 
group or whole classroom, using research-
based instructional practices for developing 
Oral/Aural Language Development; include 
multisensory strategies for students diagnosed 
with dyslexia and other challenges. 
*Video record lesson for Summative Assessment 

Participants will complete a 
Portfolio and accomplish 
the following (rubric will be 
provided): 
Watch video of Oral/Aural 
Language Development 
lesson. 
Self-evaluate how well your 
lesson was designed and 
delivered to facilitating 
reading comprehension. 
Include time code of best 
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practice demonstrated. 

Reading 
▪ Evidence-Based 

Practices for Teaching 
Phonological and 
Phonemic Awareness 

5.4 Demonstrate research-based 
instructional practices for 
developing students’ 
phonological awareness. 

Read (5.4) Phonological Awareness.  
Design and deliver a lesson for individual, small 
group or whole classroom, using research-
based instructional practices for developing 
students’ Phonological Awareness; include 
multisensory strategies for students diagnosed 
with dyslexia and other challenges. 
*Video record lesson for Summative Assessment 

Participants will complete a 
Portfolio and accomplish 
the following (rubric will be 
provided): 
Watch video of Phonological 
Awareness lesson. 
Self-evaluate how well your 
lesson was designed and 
delivered to facilitating 
reading comprehension. 
Include time code of best 
practice demonstrated. 

Reading 
▪ What Research Tells 

Us About Reading 
Instruction 

5.5 Demonstrate research-based 
instructional practices for 
developing phonics skills and 
word recognition. 

Read (5.5) What We Know About the Importance 
of Phonics.  
Design and deliver a lesson for individual, small 
group or whole classroom, using research-
based instructional practices for developing 
Phonics Skills and Word Recognition; include 
multisensory strategies for students diagnosed 
with dyslexia and other challenges. 
*Video record lesson for Summative Assessment 

Participants will complete a 
Portfolio and accomplish 
the following (rubric will be 
provided): 
Watch video of Phonics Skills 
and Word Recognition; 
lesson. 
Self-evaluate how well your 
lesson was designed and 
delivered to facilitating 
reading comprehension. 
Include time code of best 
practice demonstrated. 

Reading 

▪ Fluency: The Bridge 
from Decoding to 
Reading 
Comprehension 

 

5.6 Demonstrate research-based 
instructional practices for 
developing reading fluency and 
reading endurance. 

Read (5.6) Developing Fluent Readers.  
Design and deliver a lesson for individual, small 
group or whole classroom, using research-
based instructional practices for developing 
Reading Fluency and Endurance; include 
multisensory strategies for students diagnosed 
with dyslexia and other challenges. 
*Video record lesson for Summative Assessment 

Participants will complete a 
Portfolio and accomplish 
the following (rubric will be 
provided): 
Watch video of Reading 
Fluency and Endurance; 
lesson. 
Self-evaluate how well your 
lesson was designed and 
delivered to facilitating 
reading comprehension. 
Include time code of best 
practice demonstrated. 
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Reading 

▪ Essential Strategies for 
Teaching Vocabulary 

▪ Integrated Vocabulary 
Instruction: Meeting 
the Needs of Diverse 
Learners in Grades K–5 

5.7 Demonstrate research-based 
instructional practices for 
developing both academic and 
domain specific vocabulary. 

Read (5.7) Word Work! Developing Vocabulary 
Across the Grades.  
Design and deliver a lesson for individual, small 
group or whole classroom, using research-
based instructional practices for developing 
Academic and Domain Specific Vocabulary; 
include multisensory strategies for students 
diagnosed with dyslexia and other challenges. 
*Video record lesson for Summative Assessment 

Participants will complete a 
Portfolio and accomplish 
the following (rubric will be 
provided): 
Watch video of Academic 
and Domain Specific 
Vocabulary; lesson. 
Self-evaluate how well your 
lesson was designed and 
delivered to facilitating 
reading comprehension. 
Include time code of best 
practice demonstrated. 

Reading 
Teaching Early Readers to 
Self‐Monitor and Self‐
Correct 
  

5.8 Demonstrate research-based 
instructional practices to 
facilitate students’ monitoring 
and self-correcting in reading. 

Read (5.8) Self-Monitoring.  
Design and deliver a lesson for individual, small 
group or whole classroom, using research-
based instructional practices to facilitate 
students’ Monitoring and Self Correcting in 
reading; include multisensory strategies for 
students diagnosed with dyslexia and other 
challenges. 
*Video record lesson for Summative Assessment 

Participants will complete a 
Portfolio and accomplish 
the following (rubric will be 
provided): 
Watch video of Monitoring 
and Self Correcting; lesson. 
Self-evaluate how well your 
lesson was designed and 
delivered to facilitating 
reading comprehension. 
Include time code of best 
practice demonstrated. 

Reading 
▪ Teaching Strategies 

that Enhance Higher-
Order Thinking 

▪ Higher Order Thinking 
Skills  

5.9 Demonstrate research-based 
comprehension instructional 
practices for developing 
students’ higher order thinking 
to enhance comprehension. 

Read (5.9) How to Increase Higher Order Thinking.  
Design and deliver a lesson for individual, small 
group or whole classroom, using research-
based comprehension instructional practices 
for developing students’ Higher Order Thinking 
to enhance comprehension; include 
multisensory strategies for students diagnosed 
with dyslexia and other challenges. 
*Video record lesson for Summative Assessment 

Participants will complete a 
Portfolio and accomplish 
the following (rubric will be 
provided): 
Watch video of Higher Order 
Thinking; lesson. 
Self-evaluate how well your 
lesson was designed and 
delivered to facilitating 
reading comprehension. 
Include time code of best 
practice demonstrated. 
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Reading 
▪ A Close Look at Close 

Reading 

5.10 Demonstrate research-based 
instructional practices for 
developing students’ ability to 
read critically. 

Read (5.10) Reading Critically.  
Design and deliver a lesson for individual, small 
group or whole classroom, using research-
based comprehension instructional practices 
for developing students’ ability to Read 
Critically to enhance comprehension; include 
multisensory strategies for students diagnosed 
with dyslexia and other challenges. 
*Video record lesson for Summative Assessment 

Participants will complete a 
Portfolio and accomplish 
the following (rubric will be 
provided): 
Watch video of Read 
Critically; lesson. 
Self-evaluate how well your 
lesson was designed and 
delivered to facilitating 
reading comprehension. 
Include time code of best 
practice demonstrated. 

Reading 
▪ Differentiated 

Instruction and 
Implications for UDL 
Implementation 

5.11 Demonstrate differentiation of 
instruction for all students 
utilizing increasingly complex 
print and digital text. 

Read (5.11) Differentiating Instruction.  
Design and deliver a lesson for individual, small 
group or whole classroom, using Differentiation 
of Instruction for all students utilizing 
increasingly complex print and digital text; 
include multisensory strategies for students 
diagnosed with dyslexia and other challenges. 
*Video record lesson for Summative Assessment 

Participants will complete a 
Portfolio and accomplish 
the following (rubric will be 
provided): 
Watch video of 
Differentiation of 
Instruction; lesson. 
Self-evaluate how well your 
lesson was designed and 
delivered to facilitating 
reading comprehension. 
Include time code of best 
practice demonstrated. 

Reading 
▪ Working with English 

Language Learners 
 

5.12* 
 

Demonstrate skill in assessment 
and instruction with English 
language learners from diverse 
backgrounds and at varying 
English proficiency levels. 

Read (5.11) Working with English Language 
Learners.  
Design a reading lesson plan which includes 
assessment and instruction with English language 
learners from diverse backgrounds and at varying 
English proficiency levels. 
 

Participants will complete a 
Portfolio and accomplish 
the following (rubric will be 
provided): 
• Write a summary paper 

on assessing and 
instructing English 
language learners from 
diverse backgrounds and 
at varying English 
proficiency levels in 
reading.  

Reading 
▪ Print Rich 

Environment 
▪ Read Digital Text in 

the Classroom from 

5.13 Create an information intensive 
environment that includes print 
and digital text.  

Read (5.13) Information Intensive Environment.  
Complete a checklist to assess classroom 
information intensive environment and its 
inclusion of print and digital text. 
Write a reflection on how well the classroom 

Participants will complete a 
Portfolio and accomplish 
the following (rubric will be 
provided): 
Conduct a walkthrough 
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CAST: Teaching Every 
Student   

meets expectations. How will areas below 
expectations be brought up to standards? 
Use the Discussion Board to post your reflection. 

with a school leader and 
use the checklist to 
reassess the information 
intensive environment that 
includes print and digital 
text. 

Reading 
▪ Boost Your Students' 

Reading Motivation 
▪ Instructional  
▪ 20 Book Activities to 

Try with Grades 3-5 
▪ Strategies Motivate 

and Engage Students in 
Deeper Learning 
(Secondary)  

5.14 Use a variety of instructional 
practices to motivate and 
engage students in reading. 

Read (5.14) Using a Variety of Instructional 
Practices to Motivate and Engage Students in 
Reading. 
Design and deliver a lesson for individual, small 
group or whole classroom, using a variety of 
instructional practices to motivate and engage 
students in reading. 
*Video record lesson for Summative Assessment 

Participants will complete a 
Portfolio and accomplish 
the following (rubric will be 
provided): 
Watch video of Motivate 
and Engage; lesson. 
Self-evaluate how well your 
lesson was designed and 
delivered to facilitating 
reading comprehension. 
Include time code of best 
practice demonstrated. 

Reading 
▪ Writing for 

Comprehension 
▪ Writing to read: 

Evidence for How 
Writing Can Improve 
Reading 

5.15 Demonstrate intentional, 
explicit, systematic writing 
instruction as it relates to the 
ability to read written language. 

Read (5.15) Writing.  
Design and deliver a lesson for individual, small 
group or whole classroom, that includes 
intentional, explicit, systematic writing 
instruction as it relates to the ability to read 
written language. 
*Video record lesson for Summative Assessment 

Participants will complete a 
Portfolio and accomplish 
the following (rubric will be 
provided): 
Watch video of Writing 
Instruction; lesson. 
Self-evaluate how well your 
lesson was designed and 
delivered to facilitating 
reading comprehension. 
Include time code of best 
practice demonstrated. 
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May 22, 2020 
Action Item No. 4 

 
FLORIDA SCHOOL FOR THE DEAF AND THE BLIND 

Board of Trustees Meeting 
 

 
Subject: Amendments to the 2019-2020 NEFEC Professional Learning 
Catalog/Master Inservice Plan 
 

 
 

PROPOSED BOARD ACTION 
 
Board approval is requested for the Amendments to the 2019-2020 NEFEC 
Professional Learning Catalog/Master Inservice Plan 
 

 
 
 
 
Attachment: Amendments to the 2019-2020 NEFEC Professional Learning 
Catalog/Master Inservice Plan 
 
Department/Presenter:  Tracie Snow, Administrator of Instructional Services  
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Amendments to 2019-2020 NEFEC 

Professional Learning Catalog/Master Inservice Plan

School Board Approval for: 

Addition of nine new professional learning components: 

New Component Number Points 

Language Reading Connection for Deaf/Hard of Hearing (PDA) 2-100-024 10 

Teaching Students with Disabilities for Physical Education (PDA) 2-100-025 20 

Math Difficulties, Disabilities and Dyscalculia (PDA) 2-100-026 7 

Computer Science Educator Certification Prep 3-003-001 60 

Competency 1: Foundations of Reading Instruction 2025 1-013-023 60 

Competency 2: Application of Research-Based Instructional Practices 2025 1-013-024 60 

Competency 3: Foundations of Assessment 2025 1-013-025 60 

Competency 4: Foundations and Applications of Differentiated Instruction 2025 1-013-026 60 

Competency 5: Demonstration of Accomplishment 2025 1-013-027 60 

New Reading Endorsement components are written for the revised eLearning Network courses. 

Title includes 2025 to denote the end of the endorsement renewal period, and a new 

component number has been assigned due to new coursework. In addition, the components 

have been written using the high-quality format. 
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LANGUAGE READING CONNECTION FOR DEAF/HARD OF HEARING (PDA) 

COMPONENT NUMBER:  2-100-024 

Function:  2 

Focus Area:  100 

Local Sequence Number: 024 

POINTS TO BE EARNED: 10 

DESCRIPTION:   This course provides a foundation for educators working with students who are deaf or 

hard of hearing. The purpose of this course is to provide teachers with the research, strategies, and 

resources to deliver specially designed literacy instruction specific to the needs of students who are 

Deaf/Hard of Hearing (DHH).    

LINK(S) TO PRIORITY INITIATIVES:  Identify the alignment of the targeted professional learning with 

key district priorities (select all that apply) 

☒Assessment and tracking student progress 

☒Continuous Improvement practices 

☒Instructional design and lesson planning 
FLORIDA PD PROTOCOL STANDARDS SUPPORTED BY THIS COMPONENT 

 Educator School District 

Planning 
Learning 
Implementing 
Evaluating 

☒ 1.1.1 

☒ 1.2.2, 1.2.5 

☒ 1.3.1  

☐  

☐ 

☒ 2.2.3, 2.2.5, 

☒ 2.3.3 

☐ 

☒ 3.1.3., 3.1.5 

☒ 3.2.3., 3.2.5 

☒ 3.3.3. 

☐ 

IMPACT AREA(S):  

☒Study leading to deep understanding of the practice (s), standard (s), and/or process(es) targeted 

SPECIFIC LEARNER OUTCOMES:  

Upon completion of this course, participants will understand or be able to do the following: 

• complete formative, summative, and progress monitoring tools specific to oral, signing, and 
silent reading fluencies   

• define signed, oral, and silent reading fluency as it applies to students who are deaf or hard of 
hearing (DHH) 

• describe accessibility considerations for students who are deaf or hard of hearing 

• describe and analyze elements of text complexity which most significantly impact students who 
are deaf or hard of hearing 

• describe strategies to teach vocabulary 

• explain the benefits of teaching morphology 

• explain the importance of signed, oral, and silent reading fluency as a component of reading for 
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students who are DHH 

• explain the need for explicit vocabulary instruction 

• explain why students who are deaf or hard of hearing often have challenges with figurative 
language and inferencing 

• identify strategies for teaching students to answer evidence-based questions 

• identify the barriers to independently access vocabulary for students who are deaf or hard-of-
hearing (DHH) 

• identify the kinds of words to teach students 

• utilize strategies to increase reading comprehension 
• utilize techniques for improving fluency in a variety of instructional environments (classroom, 

push-in, itinerant)  

LEARNING PROCEDURES (METHODS): B:  ELECTRONIC, INTERACTIVE 

WHAT WILL OCCUR DURING THIS PROFESSIONAL DEVELOPMENT COMPONENT DELIVERY?  

Participants will achieve mastery of the objectives by completing the online module, in its entirety, which 
includes the following directed activities appropriate to the various areas of content and referenced within the 
module: 

1. Review all the course content, including additional resources, external links and videos. Pass 
the Check Your Knowledge quizzes at the end of each unit. 

2. Complete a Reflection Journal. 
3. Pass the final assessment with at least 80% accuracy. 
4. Complete the follow-up activity options. 

HOW WILL THE EXPERIENCES BE PROVIDED TO PARTICIPANTS DURING THE DELIVERY?  

The course is offered in a digital online format.  Participants are responsible for completing all online 

learning activities, and for reviewing all course content, including professional articles, videos and 

websites in the online course environment and as external links. 

KEY ISSUES TO BE INCLUDED IN PARTICIPANT IMPLEMENTATION AGREEMENTS:  

Participants must complete a pre assessment, review all unit content and any included videos, 

participate in any embedded activities, and pass a final assessment with at least 80% accuracy.  They 

must have a commitment to completion of a follow-up implementation activity designed as an 

application of course objectives. 

IMPLEMENTATION/MONITORING PROCEDURES: S: Electronic, Non-Interactive  

Following successful completion of the module, participants must complete one of the follow-up 

activity options to demonstrate level of competency.  

Follow-up Activity (Option 1, 2, 3 or 4) - For Certificate of Completion and in-service points: 

• Option 1 - Complete a Signed Reading Fluency Rubric (original or modified) on a cold and warm 

reading of a passage for a student on your caseload. 
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• Option 2 - Develop a literacy improvement plan for a student on your caseload. Use data 

collected from multiple sources to determine baseline performance and create a plan to 

increase the student’s reading level at the intervention level (more than one year’s growth in 

a year). Intervention plan should include collaboration with other teacher(s) and service 

providers to ensure cohesive implementation. Evidence of strategies or interventions learned 

in the course should be evident. 

• Option 3 - Complete a timed oral running record with at least three entries for a student in 

your class. 

• Option 4 - Complete a lesson plan related to vocabulary, comprehension, or fluency based on 

your students’ current performance. 

Verification of the completed follow-up activity is required by the participants' supervisor for a district 

to award 10 in-service points. Each school district or private school agency determines which 

professional development opportunities satisfy the content requirement for teaching students with 

disabilities credit (Renewal Credit in Teaching Students with Disabilities DPS 2014-12) for their 

employees. In-service points are awarded by the school districts through their Master In-service Plan 

(MIP). Those outside of a school district should follow the process set up by their agency.  

IMPACT EVALUATION PROCEDURES:   A: Changes in instructional or learning environment practices 

implemented in the classroom or directly with students (observed or measured impact on educator 

proficiency thru the district’s instructional or school leader evaluation system indicators, components, 

and/or domains, and/or deliberate practice or IPDP/ILDP growth targets, and/or district or school level 

processes for tracking student progress. 

Evaluation Methods for Staff Code:  A-Changes in Instructional Practice, F-Changes in Observed 

Educator Proficiency 

Evaluation Methods for Students Code: D-Observation of Student Performance   

WHO WILL USE THE EVALUATION IMPACT DATA GATHERED?  

Florida Diagnostic and Learning Resources System (FDLRS), Professional Learning and Development, 

and the Florida Department of Education will review the impact of the evaluation data gathered in the 

course’s required participant satisfaction survey.  Results are reviewed by FDLRS and shared with the 

Office of Professional Learning and Development.  

At the classroom level, individual educators will use the impact data to assess the level of student 

mastery of objectives and to determine the effectiveness of their instruction.  Impact data will also 

inform decisions with regard to needed additional professional learning based upon reflective 

opportunities. 

PROCEDURES FOR USE OF THE COMPONENT’S EVALUATION FINDINGS: describe what will be done 

with the data obtained through the evaluation processes 
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WHAT OTHER FORMS OF EVALUATION DATA WILL BE GATHERED: 

a.   What evaluation data addresses value of the PD design? 

To evaluate the value of the PD design presented, an immediate evaluation form is either distributed 

or accessed electronically.   

When appropriate to use, the NEFEC Professional Learning Evaluation includes a self-assessment of 

knowledge, a rating of facilitator quality, and commentary.  The results of the evaluation are reviewed 

by the presenter, NEFEC instructional staff, and district stakeholders.  This information is used as a 

metric in the NEFEC internal evaluation system. 

Other evaluation data may be gathered and used as deemed appropriate by the school or district.  

b.   What evaluation data addresses quality of implementation of the PD? 

To evaluate the quality of implementation of the professional development and student use of 

strategies, academic coaches, teacher support colleagues, and/or school administrators will conduct 

informal observations.  Quality of professional development is also addressed by the following: 

Discussion board entries, when relevant 

Quality of participation in the NEFEC Professional Learning Support, when appropriate 

Alignment and quality of student artifacts that participants submit in tiered level of support 

Quality of instruction that teachers demonstrate 

Development of implementation plan, reflection, journal entries, logs, surveys, and/or lesson plans 

c.   Who will use these aspects of PD evaluation data? 

NEFEC, school-based, and/or district level stakeholders will examine evaluation data to determine the 

success of the PD.  In addition, all stakeholders will review the results of state and district-developed 

assessments to evaluate the impact data.  These stakeholders include school and district leaders, 

academic coaches, and educators. Stakeholders will adjust programs according to implementation 

feedback. 

Spring 2020 

Departments: FDLRS, Professional Learning and Development, NEFEC 
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TEACHING STUDENTS WITH DISABILITIES FOR PHYSICAL EDUCATION (PDA) 

COMPONENT NUMBER:  2-100-025 

Function:  2 
Focus Area:  100 
Local Sequence Number: 025 

POINTS TO BE EARNED: 20 

DESCRIPTION:  Teaching Students with Disabilities for Physical Education was written and developed 

for physical educators. This component is intended to be completed in its entirety.  No partial credit 

will be granted. Teaching Students with Disabilities for Physical Education provides physical educators 

information about the foundations of exceptional student education; the provision of services for 

students with disabilities; and instructional practices that can be used not only for students with 

disabilities, but with all students.   

LINK(S) TO PRIORITY INITIATIVES: 

☒Assessment and tracking student progress 

☒Continuous Improvement practices 

☒Instructional design and lesson planning 

☒Learning environment (as per FEAPS standards) 

☒Multi-tiered System of Supports (MTSS) 

☒Needs Assessments/Problem Solving supporting improvement planning (SIP, IPDP, DP) 

☒Regulatory or compliance requirements 

FLORIDA PD PROTOCOL STANDARDS SUPPORTED BY THIS COMPONENT 

 Educator School District 

Planning 

Learning 

Implementing 

Evaluating 

☒ 1.1.1 

☒ 1.2.2, 1.2.3, 1.2.5 

☒ 1.3.1  

☐  

☐ 

☒ 2.2.3, 2.2.5, 

☒ 2.3.3 

☐ 

☒ 3.1.3 

☒ 3.2.3, 3.2.5 

☒ 3.3.3. 

☐ 

IMPACT AREA(S): 

☒Study leading to deep understanding of the practice (s), standard (s), and/or process(es) targeted 

SPECIFIC LEARNER OUTCOMES:  

Upon completion of this course, participants will understand or be able to do the following: 

● Compare adaptive tools and other technology. 

● Compare characteristics of pre-assessment, formative assessment, and summative assessment. 

● Describe the eligibility criteria for each of Florida's disability categories. 
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● Describe the five major federal laws that have impacted the education of students with 

disabilities. 

● Describe the steps that must be included in the exceptional student education process. 

● Describe the three levels of support in a multi-tiered system of supports. 

● Identify six instructional delivery components that can be used to make instruction more 

intensive. 

● Identify six instructional design components that can be used to make instruction more explicit. 

● Identify the guidelines of differentiated instruction used to maximize achievement for all 

students. 

● Identify the principles and guidelines of Universal Design for Learning in order to eliminate 

barriers to learning. 

● Identify things to consider when creating your grading practices. 

● Identify tools and strategies that can be used to help students organize, learn, and retain 

information. 

● List the range of placement options when providing services for students with disabilities. 

● Provide examples of informal assessments. 

● Understand the typical development and characteristics (e.g., language, cognitive-academic, 

social-emotional, sensory, physical-motor) of children. 

● Understand ways to differentiate assignments. 

 

LEARNING PROCEDURES (Methods): B:  Electronic, Interactive 

WHAT WILL OCCUR DURING THIS PROFESSIONAL DEVELOPMENT COMPONENT DELIVERY?  

Participants will complete required – “Check Your Knowledge" activities in each unit of the course.  

Participants will be required to complete a final post-assessment at the end of the course and must 

score a minimum of 80% in order to continue to the follow-up options.  

Participants are given unlimited trials to achieve an 80% passing rate, with a mandatory wait time of 

24 hours between each retake.   

HOW WILL THE EXPERIENCES BE PROVIDED TO PARTICIPANTS DURING THE DELIVERY?  

The course is offered in a digital online format.  Participants are responsible for completing all online 

learning activities, and for reviewing all course content, including professional articles, videos and 

websites in the online course environment and as external links. 

KEY ISSUES TO BE INCLUDED IN PARTICIPANT IMPLEMENTATION AGREEMENTS:  

Participants wanting to earn in-service points are required to complete one of two follow-up activity 

options in addition to the course content.   

IMPLEMENTATION/MONITORING PROCEDURES: S: Electronic, Non-Interactive  

Follow-Up Options: Following successful completion of the course, participants must complete one of 

the follow-up activity options to demonstrate level of competency.  
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Follow-up Activity (Option 1or 2) - For Certificate of Completion and in-service points: 

Option 1 - Instructional Plan 

● Identify what is most important for your students to know, understand, and be able to do for a 

unit of instruction. 

● Give a formal pre-assessment that will yield a numerical score and give you information for 

differentiating your instruction. 

● Develop a written instructional plan for a minimum of two weeks. Using information from the 

course, include specific strategies/techniques that will be integrated to ensure that students 

with disabilities will achieve the targeted goals of the plan. 

● After completing the instruction, give a summative assessment. The assessment should 

measure the same goal(s) as the pre-assessment and should align with what you identified as 

most important for students to know, understand, and be able to do. 

Option 2 - Written Reflection 

● Review an IEP of a student with disabilities and write a reflection of at least 600 words on how 

the content from Teaching Students with Disabilities for Physical Education course would assist 

an educator in meeting the needs of the student and help them to achieve academic success. 

Remember not to identify the student by name in your reflection. 

 

Verification of the completed follow-up activity is required by the participants' supervisor for a district 

to award 10 in-service points. Each school district or private school agency determines which 

professional development opportunities satisfy the content requirement for teaching students with 

disabilities credit (Renewal Credit in Teaching Students with Disabilities DPS 2014-12) for their 

employees. In-service points are awarded by the school districts through their Professional Learning 

Catalog (PLC), formally Master Inservice Plan (MIP). Those outside of a school district should follow the 

process set up by their agency.   

 

IMPACT EVALUATION PROCEDURES:   A: Changes in instructional or learning environment practices 

implemented in the classroom or directly with students (observed or measured impact on educator 

proficiency thru the district’s instructional or school leader evaluation system indicators, components, 

and/or domains, and/or deliberate practice or IPDP/ILDP growth targets, and/or district or school level 

processes for tracking student progress. 

Evaluation Methods for Staff Code:  A-Changes in Instructional Practice, F-Changes in Observed 

Educator Proficiency 

Evaluation Methods for Students Code: D-Observation of Student Performance 

Who will use the evaluation impact data gathered?  

Florida Diagnostic and Learning Resources System (FDLRS), Professional Learning and Development, 

and the Florida Department of Education will review the impact of the evaluation data gathered in the 
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course’s required participant satisfaction survey.  Results are reviewed by FDLRS and shared with the 

Office of Professional Learning and Development.  

At the classroom level, individual educators will use the impact data to assess the level of student 

mastery of objectives and to determine the effectiveness of their instruction.  Impact data will also 

inform decisions with regard to needed additional professional learning based upon reflective 

opportunities. 

PROCEDURES FOR USE OF THE COMPONENT’S EVALUATION FINDINGS: 

What other forms of evaluation data will be gathered: 

a.   What evaluation data addresses value of the PD design? 

To evaluate the value of the PD design presented, an immediate evaluation form is either distributed 

or accessed electronically.   

When appropriate to use, the NEFEC Professional Learning Evaluation includes a self-assessment of 

knowledge, a rating of facilitator quality, and commentary.  The results of the evaluation are reviewed 

by the presenter, NEFEC instructional staff, and district stakeholders.  This information is used as a 

metric in the NEFEC internal evaluation system. 

Other evaluation data may be gathered and used as deemed appropriate by the school or district.  

b.   What evaluation data addresses quality of implementation of the PD? 

To evaluate the quality of implementation of the professional development and student use of 

strategies, academic coaches, teacher support colleagues, and/or school administrators will conduct 

informal observations.  Quality of professional development is also addressed by the following: 

Discussion board entries, when relevant 

Quality of participation in the NEFEC Professional Learning Support, when appropriate 

Alignment and quality of student artifacts that participants submit in tiered level of support 

Quality of instruction that teachers demonstrate 

Development of implementation plan, reflection, journal entries, logs, surveys, and/or lesson plans 

c.   Who will use these aspects of PD evaluation data? 

NEFEC, school-based, and/or district level stakeholders will examine evaluation data to determine the 

success of the PD.  In addition, all stakeholders will review the results of state and district-developed 

assessments to evaluate the impact data.  These stakeholders include school and district leaders, 

academic coaches, and educators. Stakeholders will adjust programs according to implementation 

feedback. 

Spring 2019 

Departments: FDLRS, Professional Learning and Development, NEFEC 
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MATH DIFFICULTIES, DISABILITIES AND DYSCALCULIA (PDA) 

COMPONENT NUMBER:  2-100-026 

Function:  2 

Focus Area:  100 

Local Sequence Number: 026 

POINTS TO BE EARNED: 7 

DESCRIPTION: Developed by the Personnel Development Support Project at the Florida Center for 

Interactive Media, in partnership with the Florida Department of Education as an online learning 

experience. This course is designed to provide participants with a better understanding of the 

characteristics of student mathematics challenges and the related instructional needs. It includes 

information intended to build the background knowledge and growth mindset of participants, so they 

are able to better meet the needs of students who face challenges with mastery in mathematics.       

LINK(S) TO PRIORITY INITIATIVES:   

☒Assessment and tracking student progress 

☒Continuous Improvement practices 

☒Instructional design and lesson planning 

☒Instructional leadership (as per FPLS standards) 

☒Learning environment (as per FEAPS standards) 

☒Mastery of a specific instructional practice    

☒Multi-tiered System of Supports (MTSS) 

☒Needs Assessments/Problem Solving supporting improvement planning (SIP, IPDP, DP) 

FLORIDA PD PROTOCOL STANDARDS SUPPORTED BY THIS COMPONENT   

 Educator School District 
Planning 
Learning 
Implementing 
Evaluating 

☒ 1.1.1 

☒ 1.2.3, 1.2.5 

☒ 1.3.1, 1.3.3  

☐  

☐ 

☒ 2.2.3, 2.2.5, 

☒ 2.3.3 

☐ 

☒ 3.1.3 

☒ 3.2.3, 3.2.5 

☒ 3.3.3. 

☐ 

IMPACT AREA(S):  

☒Study leading to deep understanding of the practice (s), standard (s), and/or process(es) targeted 

SPECIFIC LEARNER OUTCOMES:  

Upon completion of this course, participants will understand or be able to do the following: 

• Define the terminology commonly associated with math difficulties and disabilities 

• Identify the characteristics of dyscalculia 

• Recognize the language and neurobiological basis of a math disability 

• Summarize current research on dyscalculia 

• Recognize instructional best practices that will support students in math facing challenges 
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• Define the terminology commonly associated with math difficulties and disabilities 

• Identify the characteristics of dyscalculia 

• Recognize the language and neurobiological basis of a math disability 

• Summarize current research on dyscalculia 

• Recognize instructional best practices that will support students in math facing challenges 

• Define the terminology commonly associated with math difficulties and disabilities 

• Identify the characteristics of dyscalculia 

• Recognize the language and neurobiological basis of a math disability 

• Summarize current research on dyscalculia 

• Recognize instructional best practices that will support students in math facing challenges 

• Describe the three elements of the CRA approach 

• Explain some practices and strategies of instruction that are supported by utilizing the CRA 

approach 

• Describe the three elements of the CRA approach 

• Explain some practices and strategies of instruction that are supported by utilizing the CRA 

approach 

LEARNING PROCEDURES (METHODS): B:  ELECTRONIC, INTERACTIVE 

WHAT WILL OCCUR DURING THIS PROFESSIONAL DEVELOPMENT COMPONENT DELIVERY?  

Participants will be responsible to completing a thorough review of all course content. Through 

independent study, they will complete a pre assessment, review web sites and professional articles, 

identify key terms, complete interactive quizzes and Teacher Toolkit reflection activities, view any 

included videos, and pass a final assessment with at least 80% accuracy. 

HOW WILL THE EXPERIENCES BE PROVIDED TO PARTICIPANTS DURING THE DELIVERY?  

The course is offered in a digital online format.  Participants are responsible for completing all online 

learning activities, and for reviewing all course content, including relevant professional articles, videos 

and websites in the online course environment and as external links. As they work through the course 

participants will also complete Your Turn activities designed to assist them in the reflection and 

application of specific concepts provided in the course. Other activities include the thorough review of 

selected resources and related activities.  

KEY ISSUES TO BE INCLUDED IN PARTICIPANT IMPLEMENTATION AGREEMENTS:  

Participants must complete a pre-assessment, review all unit content and any included videos, 

participate in any embedded activities, and pass a final assessment with at least 80% accuracy.  They 

must have a commitment to completion of the Your Turn activities and a follow-up implementation 

activity designed as an application of course objectives. 

IMPLEMENTATION/MONITORING PROCEDURES: S: ELECTRONIC, NON-INTERACTIVE  

Participants completing this component will be required to complete the follow-up activity option 

designed as an application of the knowledge gained. In this course, there are three options. For the 
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follow-up activity, participants may choose to participate in a professional learning community (PLC) 

with fellow educators in the school/district, participate in a PLC with fellow math leaders in the  

school/district or present what is learned in the course to a group of  colleagues.  

Verification of completion of the follow-up activity by the participants' supervisor is required in order for 

a district to award the suggested in-service points. Follow-up activity information that can be used by 

the supervisor to ascertain successful completion of the activity is provided to the participant. The 

provided verification form must be uploaded into the course system as documentation before the 

participant can access a Certificate of Completion. This certificate, and any other information required 

by the district, may be presented to the district for potential in-service credits. 

 

IMPACT EVALUATION PROCEDURES:   A: Changes in instructional or learning environment practices 

implemented in the classroom or directly with students (observed or measured impact on educator 

proficiency thru the district’s instructional or school leader evaluation system indicators, components, 

and/or domains, and/or deliberate practice or IPDP/ILDP growth targets, and/or district or school level 

processes for tracking student progress. 

Evaluation Methods for Staff Code:  A-Changes in Instructional Practice, F-Changes in Observed 

Educator Proficiency 

Evaluation Methods for Students Code: D-Observation of Student Performance   

Who will use the evaluation impact data gathered?  

Florida Diagnostic and Learning Resources System (FDLRS), Professional Learning and Development, and 

the Florida Department of Education will review the impact of the evaluation data gathered in the 

course’s required participant satisfaction survey.  Results are reviewed by FDLRS and shared with the 

Office of Professional Learning and Development.  

At the classroom level, individual educators will use the impact data to assess the level of student 

mastery of objectives and to determine the effectiveness of their instruction.  Impact data will also 

inform decisions with regard to needed additional professional learning based upon reflective 

opportunities. 

PROCEDURES FOR USE OF THE COMPONENT’S EVALUATION FINDINGS:  

WHAT OTHER FORMS OF EVALUATION DATA WILL BE GATHERED: 

a.   What evaluation data addresses value of the PD design? 

To evaluate the value of the PD design presented, an immediate evaluation form is either distributed or 

accessed electronically.   

When appropriate to use, the NEFEC Professional Learning Evaluation includes a self-assessment of 

knowledge, a rating of facilitator quality, and commentary.  The results of the evaluation are reviewed 

by the presenter, NEFEC instructional staff, and district stakeholders.  This information is used as a 

metric in the NEFEC internal evaluation system. 
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Other evaluation data may be gathered and used as deemed appropriate by the school or district.  

b.   What evaluation data addresses quality of implementation of the PD? 

To evaluate the quality of implementation of the professional development and student use of 

strategies, academic coaches, teacher support colleagues, and/or school administrators will conduct 

informal observations.  Quality of professional development is also addressed by the following: 

Discussion board entries, when relevant 

Quality of participation in the NEFEC Professional Learning Support, when appropriate 

Alignment and quality of student artifacts that participants submit in tiered level of support 

Quality of instruction that teachers demonstrate 

Development of implementation plan, reflection, journal entries, logs, surveys, and/or lesson plans 

c.   Who will use these aspects of PD evaluation data? 

NEFEC, school-based, and/or district level stakeholders will examine evaluation data to determine the 

success of the PD.  In addition, all stakeholders will review the results of state and district-developed 

assessments to evaluate the impact data.  These stakeholders include school and district leaders, 

academic coaches, and educators. Stakeholders will adjust programs according to implementation 

feedback. 

Spring 2020 

Departments: FDLRS, Professional Learning and Development, NEFEC 
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COMPUTER SCIENCE EDUCATOR CERTIFICATION PREP 

COMPONENT NUMBER: 3-003-001 

Function: 3 – Integration/Digital Learning Support 
Focus Area: 003 – Computer Science/Technology Education 
Local Sequence Number: 001 

POINTS TO BE EARNED: MAXIMUM 60 

DESCRIPTION: This course will prepare teachers K-12 to take and pass the Florida Teacher 
Certification Exam (FTCE) for the Computer Science (CS) K-12 subject area. Additionally, this 
professional development will provide certified educators in other content areas the core 
knowledge and pedagogical skills to teach CS both in the content course and as a stand-alone 
course. Teachers will be highly-qualified in their core area PLUS computer science. 

LINKS TO PRIORITY INITIATIVES 

☒Continuous Improvement practices 

☒Digital Learning/Technology Infusion 

☒Mastery of a specific instructional practice: Computer Science 

FLORIDA PD PROTOCOL STANDARDS SUPPORTED BY THIS COMPONENT 

 Educator School District 

Planning 
Learning  
Implementing  

Evaluating 

☒ 1.1.1 

☒ 1.2.2, 1.2.5 

☒ 1.3.1, 1.3.3 

☒ 1.4.2 

☒ 2.1.1 

☒  2.2.5 

☒ 2.3.1, 2.3.3 

☒ 2.4.2 

☒ 3.1.5 

☒ 3.2.5 

☒ 3.3.3 

☒ 3.4.5 

IMPACT AREA(S):  

Study leading to deep understanding of the practice(s), standard(s), and/or process(es) targeted 

SPECIFIC LEARNER OUTCOMES:  

Educators will: 
Competency 1—Knowledge of computational thinking and problem solving  

1. Analyze a problem and apply appropriate solution strategies. 

2. Apply the steps of algorithmic problem solving when designing solutions to problems. 

3. Apply the stages of the software development life cycle (i.e., problem definition, analysis, 

design, testing, implementation, maintenance). 

4. Determine and select an appropriate algorithm for a given problem. 

5. Predict outputs of algorithms for a given input. 

6. Identify an appropriate set of data necessary for testing a computer solution. 

Competency 2—Knowledge of data types and structures  
1. Distinguish between constants and variables and between local and global identifiers. 

2. Distinguish between integer, real number, character, string, Boolean, and object data types. 
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3. Recognize and convert between binary, decimal, and hexadecimal number systems. 

4. Identify characteristics and uses of data structures, including arrays, linked lists, stacks, queues, 

and sets. 

5. Distinguish between instance, class, and local variables in an object-oriented design. 

6. Identify components of class declarations for an object-oriented program and distinguish 

between public and private access specifiers. 

Competency 3—Knowledge of programming logic  
1. Distinguish between error types (e.g., syntax, runtime, logic) and apply principles of debugging. 

2. Identify principles, characteristics, and uses of internal and external program documentation. 

3. Analyze the characteristics and functions of object-oriented and procedural languages. 

4. Select the appropriate algorithmic sequence, conditional, iteration, and recursive constructs for 

a given purpose. 

5. Analyze characteristics and applications of searching (i.e., sequential, binary) and sorting (i.e., 

selection, insertion, merge) algorithms. 

6. Analyze the characteristics and applications of propositional logic (e.g., De Morgan's laws). 

Competency 4—Knowledge of programming languages  
1. Identify characteristics and apply concepts of the Scratch™1 programming language learning 

environment from the MIT Media Library. 

2. Analyze segments of Java®2 code containing sequential, conditional, or iteration statements. 

3. Analyze segments of Java® code involving methods, interacting objects, or passing parameters. 

4. Apply principles of data types and data manipulation (e.g., string methods, arithmetic 

operations) in the Java® programming language. 

5. Apply principles of abstraction, encapsulation, inheritance, and polymorphism in the Java® 

programming language. 

Competency 5—Knowledge of computer hardware, software, and networking 
1. Identify the hardware components of a computer system and their functions (e.g., input, 

output, processing, storage). 

2. Analyze the advantages, disadvantages, or both of various data storage technologies. 

3. Identify the characteristics and uses of various types of software (e.g., system, application). 

4. Apply features and functions of application and productivity software (e.g., word processing, 

spreadsheet, database, multimedia authoring, Web development software). 

5. Identify concepts and terminology related to networks (e.g., network protocols, Open Systems 

Interconnection model, client-server, cloud computing). 

6. Identify characteristics and uses of network devices (e.g., servers, routers, switches, access 

points, workstations). 

Competency 6—Knowledge of the historical aspects and social issues related to computer technologies 
1. Identify examples of appropriate use (e.g., software license types, archival copying, fair use of 

copyrighted materials) and misuse (e.g., plagiarism, music and video piracy) of intellectual 

property. 
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2. Identify milestones in the historical development of computer technology and important 

contributions of individuals or groups to the development of computer technology. 

3. Analyze cultural, legal, and ethical issues and responsibilities of digital citizens, organizations, 

and government entities (e.g., privacy issues related to Internet use, data protection). 

4. Analyze issues related to malicious software, social engineering, and security awareness. 

5. Identify concepts and terminology related to security countermeasures (e.g., firewalls, antivirus 

programs, filtering software, encryption) that prevent, detect, and correct breaches. 

6. Analyze security issues related to maintaining the confidentiality, integrity, and availability of 

information. 

Competency 7—Knowledge of computer science pedagogy  
1. Apply appropriate and effective classroom management strategies for teaching computer 

science (e.g., laboratory work, cooperative learning, electronic communications). 

2. Apply appropriate and effective instructional strategies for teaching computer science (e.g., 

independent learning, case studies, role-playing, manipulatives, visualizations, simulations, 

modeling, team software development). 

3. Apply appropriate and effective formative and summative assessment strategies for teaching 

computer science (e.g., rubrics, portfolios). 

4. Apply appropriate and effective accommodations, adaptations, and strategies that ensure the 

equitable use of technology for diverse student populations (e.g., students with 

exceptionalities, English language learners, students from various socioeconomic levels). 

5. Determine characteristics and apply uses of instructional technologies (e.g., collaborative online 

tools, social networking, computer-based learning, mobile devices). 

6. Recognize opportunities, skills, and paths related to college and career readiness in the field of 

computer science. 

7. Apply practices for planning and developing curricula that meet state and national standards 

and recognize resources for ongoing professional support and development. 

LEARNING PROCEDURES (METHODS):  

Participants will be engaged in one or more of the following types of professional learning activities. 
Learning Methods Code:  A-Knowledge Acquisition, B-Electronic Interactive, C-Electronic Non-
Interactive, D-Learning Community, H-Implementation of High Effect Practices, I-Job Embedded 
Training, J-Deliberate Practice 

WHAT WILL OCCUR DURING THIS PROFESSIONAL DEVELOPMENT COMPONENT DELIVERY?  

Educators will: 

• Participate in discussions based on instructor’s presentation 

• Discuss and apply research-based practices 

• Engage in research for web-based resources 

• Create collaborative learning activities 

• Utilize collaborative practices within various contexts 
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• Engage in activities that use interactive technology 

HOW WILL THE EXPERIENCES BE PROVIDED TO PARTICIPANTS DURING THE DELIVERY?  

• Blended content delivery, as appropriate 

KEY ISSUES TO BE INCLUDED IN PARTICIPANT IMPLEMENTATION AGREEMENTS:  

Educators will participation in an online learning community in which participants will share 
student work, reflect on implementation, discuss challenges, and share best practices. 

IMPLEMENTATION/MONITORING PROCEDURES 

Implementation/Monitoring Code:  M-Structured Coaching/Mentoring, O-Collaborative Planning, P-
Participant Product, R-Electronic (interactive), S-Electronic (non-interactive) 

Implementation Support:  Information gathered from meeting minutes and threaded discussion 
forums will be reviewed and analyzed to determine what organizational supports are required for 
successful implementation. 
Monitoring Procedures:  Structured coaching support provides ongoing feedback to participants; 
feedback reports on implementation are shared with administrators; participation and implementation 
progress is shared with district personnel. 

IMPACT EVALUATION PROCEDURES:   A: Changes in instructional or learning environment practices 
implemented in the classroom or directly with students (observed or measured impact on educator 
proficiency thru the district’s instructional or school leader evaluation system indicators, components, 
and/or domains, and/or deliberate practice or IPDP/ILDP growth targets, and/or district or school level 
processes for tracking student progress. 

Evaluation Methods for Staff Code:  A-Changes in Instructional Practice, B-Changes in instructional 
leadership or faculty development practices, C-Changes in student services/support practices, D-Other 
changes in practice supporting effective implementation of job responsibilities 

Evaluation Methods for Students Code: D-Observation of Student Performance, F-Other Performance 
Assessment   

WHO WILL USE THE EVALUATION IMPACT DATA GATHERED?  

At the classroom level, individual educators will use the impact data to assess the level of 
student mastery of objectives and to determine the effectiveness of their instruction.  Impact 
data will also inform decisions with regard to needed additional professional learning based 
upon reflective opportunities. 
Through school and district instituted support of data reflection, all stakeholders will review the 
results of state and district-developed assessments to evaluate the impact data.  These 
stakeholders include school and district leaders, teacher support colleagues, academic coaches, 
and educators. 

PROCEDURES FOR USE OF THE COMPONENT’S EVALUATION FINDINGS:  

(describe what will be done with the data obtained through the evaluation processes) 

WHAT OTHER FORMS OF EVALUATION DATA WILL BE GATHERED: 
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WHAT EVALUATION DATA ADDRESSES VALUE OF THE PD DESIGN? 

To evaluate the value of the PD design presented, an immediate evaluation form is either 
distributed or accessed electronically.   
When appropriate to use, the NEFEC Professional Learning Evaluation includes a self-
assessment of knowledge, a rating of facilitator quality, and commentary.  The results of the 
evaluation are reviewed by the presenter, NEFEC instructional staff, and district stakeholders.  
This information is used as a metric in the NEFEC internal evaluation system. 
Other evaluation data may be gathered and used as deemed appropriate by the school or 
district.  

WHAT EVALUATION DATA ADDRESSES QUALITY OF IMPLEMENTATION OF THE PD? 

During the professional learning sessions, participants will be observed to verify the quality 
and fidelity of delivery. Additionally, discussion boards will be monitored to address 
participant needs and instruction will be modified, if necessary, to assure the participants 
are mastering the content and pedagogy skills presented. Data gathered from the online 
professional learning feedback form will be analyzed and used to inform instruction for 
future delivery of the course. 
Teacher success in passing the Florida Computer Science K 1/4 12 Subject area Certification 
Exam aspects and social issues related to computer technologies: 

1. Competency 

2. Knowledge of computer science pedagogy 

3. Learn to incorporate CT/CS in other disciplines, especially in their primary educator 

certification area. 

4. Apply CT to their teaching practice 

Quality of professional development is also addressed by the following: 

• Discussion board entries, when relevant 

• Alignment and quality of student artifacts that participants submit in tiered level of support 

• Quality of instruction that teachers demonstrate 

• Development of implementation plan, reflection, journal entries, logs, surveys, and/or lesson 

plans 

WHO WILL USE THESE ASPECTS OF PD EVALUATION DATA? 

NEFEC, school-based, and/or district level stakeholders will examine evaluation data to determine the 
success of the PD.  In addition, all stakeholders will review the results of state and district-developed 
assessments to evaluate the impact data.  These stakeholders include school and district leaders, 
academic coaches, and educators. Stakeholders will adjust programs according to implementation 
feedback. 
 
Developed by  
NEFEC Spring 2020 
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May 22, 2020 
Action Item No. 5 

 
FLORIDA SCHOOL FOR THE DEAF AND THE BLIND 

Board of Trustees Meeting 
 

 
Subject: Approval of the NEFEC Membership Contract for 2020-2021 
 

 
 

PROPOSED BOARD ACTION 
 
Board approval is requested for the 2020-2021 Northeast Florida Educational 
Consortium (NEFEC) Contract.  
 
 

BACKGROUND INFORMATION 
 
FSDB is a member of the NEFEC for a variety of contracted services available to 
small/rural school districts in this region. FSDB has been a member for many years 
and receives great benefit in collaborating with the regional small/rural districts in 
addition to receiving direct services from NEFEC. Following the NEFEC Board of 
Directors meeting, the completed contract will be submitted to the FSDB 
President to be signed by the FSDB Board of Trustees Chairperson. FSDB 
contracted services are a benefit to many departments, and the overall contract is 
facilitated by Shelley Ardis. 
 

 
 
Attachment: None 
 
Department/Presenter:  Shelley Ardis, Outreach and Technology Services 
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CURRENT EFFECTIVE DATE: ______________________ 

Generated pursuant to s. 1002.36(8)(f), F.S., and Rule 6D-12.003(6), F.A.C.  1 
 

Florida School for the Deaf and the Blind Campus Police Manual 

 
Pursuant to s. 1002.36(8)(f), F.S., this FSDB Campus Police Manual guides the actions of Campus 

Police Department (Department) employees handling routine and emergency operations on the 

FSDB campus.  This manual does not address every possible situation.  Employees are expected 

to use good judgment at all times.  The use of “shall” and “will” indicate a mandatory 

action/statement; whereas, the use of “should” and “may” indicate a preferred action/statement. 

 

Each employee is responsible for reading and understanding the contents of the FSDB Campus 

Police Manual.  Employees are responsible for meeting with their supervisors if they need 

clarification with any portion of this manual. 

 

This manual is written in the best interest of the FSDB Campus Police and shall be implemented 

pursuant to the manual’s terms, with discretionary determinations made in the reasonable judgment 

of the Campus Police Department Chief (Chief) as constrained by s. 1002.36(8)(f), F.S., and r. 6D-

12.003, F.A.C. 

 

Written Directives 

The Department shall convey internal policy guidance to its personnel through written internal 

policy directives, which shall be consistent with this manual. 

 

Mission and Authority 

The Department shall ensure that its employees are fully acquainted with the responsibilities and 

the commensurate authority conveyed upon the Department by s. 1002.36(8), F.S. 

 

Code of Conduct 

All School Law Enforcement Officers (LEOs), prior to assignment, shall take and subsequently 

abide by an oath of office, to abide by s. 1002.36(8), F.S., r. 6D-12.003, F.A.C., and uphold the 

Constitutions of the United States and the State of Florida. 

 

The Department shall provide LEOs with a Code of Ethics to assist them in making ethical 

decisions and judgments during their law enforcement career. 

 

The Department shall ensure that each employee is fully cognizant of that employee’s obligations 

to the Department, to the profession in which the employee has elected to serve, and to the citizens 

of the State of Florida.  Standards delineated herein will govern the activities of members of the 

Department, both on and off-duty. 

 

Organizational Structure 

The Department shall implement measures that will ensure that all employees are fully acquainted 

with their duties and obligations and with the administrative structure which has been established 

to support those activities. 
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Personnel Issues 

The Department shall allow employees to engage in approved outside employment that does not 

conflict with the employee’s primary employment duties and responsibilities with the Department.   

 

The Department shall provide guidance in matters of duty and leave, and to implement procedures 

for all employees, while balancing the needs with the overall mission of the Department. 

 

The Department shall take all steps necessary to reduce the incidence and severity of domestic 

violence, protect victims of domestic violence, provide them with support through a combination 

of law enforcement and community services, promote officer safety by ensuring that LEOs are 

fully prepared to respond to and effectively deal with domestic violence calls for service, and 

protect citizens from the tragedy of domestic violence.  Allegations of domestic violence made 

against employees of the Department will be subject to criminal and administrative investigations 

and if proved true, shall result in disciplinary action, up to and including dismissal, as well as 

criminal prosecution. 

 

The Department shall maintain and rely upon an effective complaint resolution procedure to 

actively seek feedback regarding employee adherence to recognized standards of professional and 

individual conduct.  Violations of this policy or other Department directives will be grounds for 

initiating disciplinary procedures.  Complaints involving employees will be thoroughly reviewed 

and investigated as appropriate.   

 

The Department shall maintain an efficient and effective work force by selecting capable, qualified 

applicants through a fair, nondiscriminatory selection process.  All elements of the selection 

process will be administered, scored and evaluated in a uniform manner. 

 

Uniforms and Equipment 

LEOs shall enhance the Department’s public image by maintaining a professional appearance. 

 

The Department shall issue an official police identification card to each active and retired LEO. 

 

Use of Force and Weapons 

Department LEOs shall comply with directives and the Florida Statutes which outline the 

parameters for justifiable use of force and deadly force. 

 

The Department shall provide regular training in firearm safety, shooting and require its LEOs to 

demonstrate proficiency in the use of firearms. 

 

The Department shall provide procedures relating to the issuance, care, and use of specialized 

weaponry. 
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Arrest 

The Department shall comply with the jurisdictional authority, duties, functions and powers of 

LEOs of the Department and outline arrest procedures, consistent with s. 1002.36(8), F.S., and r. 

6D-12.003, F.A.C. 

 

The Department shall maintain a diversionary program with immediate consequences for juveniles 

who commit non-serious delinquent acts, diminishing the time between the offense and the 

appropriate punishment.  The program shall be designed to provide consequences for the juvenile 

without creating a criminal history. 

 

The Department shall provide diversion for an offending juvenile from criminal prosecution with 

the first-time low-level offense of sexting using an approved civil penalty. 

 

Evidence and Property 

The Department shall properly collect, inventory, preserve, document, transport, store, and dispose 

of physical evidence and non-evidentiary property in a standard and consistent manner. 

 

The Department shall ensure the provisions of the Florida Contraband Forfeiture Act, ss. 932.701 

– 932.7062, F.S., incorporated by reference herein, and available at [http://to be filled in], shall be 

used to deter and prevent the continued use of contraband articles for criminal purposes while 

protecting the proprietary interests of innocent owners and lienholders. 

 

Reports and Records 

The Department shall establish administrative and management control procedures, within 

statutory guidelines and state records retention schedules, for orderly retention and disposition of 

documents considered public records, consistent with s. 119.07, F.S., incorporated by reference 

herein, and available at [http://to be filled in]. 

 

Communications 

The Department shall staff the Communications Center 24/7 with two-way radio capability, 

providing continuous communications between the Communications Center and LEOs on duty 

and satisfying the immediate informational needs of the FSDB community for routine activities 

and emergencies. 

 

Media Relations 

The Department, in collaboration with the FSDB Executive Director of Communications and 

Public Relations and the FSDB Public Information Officer, shall cooperate fully and impartially 

with authorized news media representatives in their efforts to gather factual, public information 

pertaining to activities of the Department, if these activities do not unduly interfere with 

Department operations, infringe upon individual rights, or violate law.  The Department shall 

respond appropriately and in a timely manner to public records requests. 
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Operational Procedures 

The Department shall establish duties and procedures for LEOs on patrol, including the response 

to calls for service. 

 

The Department shall respond to and investigate traffic crashes that occur within the FSDB campus 

and render first aid to any injured persons. 

 

The Department shall assist motorists and conduct manual traffic control utilizing hand signals 

when circumstances may dictate. 

 

The Department shall enforce FSDB traffic and parking rules and regulations, as well as aiding 

motorists appearing to need assistance. 

 

LEOs will only use driving tactics consistent with safe vehicle operation when performing vehicle 

pursuits, traffic stops, and emergency responses. 

 

The Department shall provide procedures for the towing and impoundment of vehicles. 

 

The Department shall ensure that Department vehicles are always equipped and capable of 

performing in law enforcement responses and to ensure that Department vehicles are properly 

maintained and operated in a responsible manner. 

 

The Department shall utilize and maintain specialized equipment that is necessary to carry out the 

Department’s duties and responsibilities. 

 

The Department shall maintain compliance with the Americans with Disabilities Act regulations 

at 28 CFR s. 35.160, incorporated by reference herein, and available at [http:// to be filled in], to 

provide access to effective communications for deaf/hard-of-hearing persons in all criminal 

investigations and/or official proceedings. 

 

The Department shall provide crime prevention strategies to ensure a reasonably safe environment 

for school staff, students, and visitors.  This will be accomplished by employing LEOs who are 

certified Florida Crime Prevention Practitioners and Crime Prevention Through Environmental 

Design (CPTED) Practitioners and have CPTED for Schools training, all consistent with s. 

163.503(6), F.S., incorporated by reference herein, and available at [http:// to be filled in]. 

 

The Department shall provide fingerprinting services for the school’s Human Resources 

Department and maintain compliance with the state legislatively mandated, Jessica Lunsford Act 

with regards to noninstructional contractors., as mandated by s. 1012.465, F.S., incorporated by 

reference herein, and available at [http:// to be filled in], s. 1012.467, F.S., incorporated by 

referenced herein, and available at [http:// to be filled in], and s. 1012.468, F.S., incorporated by 

reference herein, and available at [http:// to be filled in].   
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The Department shall control the access of all persons and vehicles attempting to enter campus. 

The Department shall maintain a written log of all subpoenas received and ensure that employees 

comply with subpoena instructions. 

 

The Department shall respond to and investigate all student self-harm threats reported to the 

Department occurring on-campus. 

 

The Department shall ensure that the Department’s personnel are properly trained, equipped, and 

capable of rapidly responding to any active shooter situations occurring on campus. 

 

The Department shall ensure its personnel are properly trained and capable of rapidly responding 

to an emergency lockdown on campus. 

 

The Department shall ensure that the Department’s personnel are properly trained and capable of 

monitoring, identifying, and rapidly responding to all fire alarms on campus. 

 

The Department shall regard all threats of a bomb, improvised explosive device (IED), weapon of 

mass destruction (WMD), or chemical, biological, radiological, nuclear, and explosive materials 

(CBRNE), as valid until and unless proven otherwise. 

 

The Department shall ensure that its personnel are properly trained and capable of monitoring, 

identifying, and rapidly responding to all reports/alarms of suspected and/or confirmed carbon 

monoxide and natural gas leaks. 

 

The Department shall receive and respond to all bank alarms on campus utilizing proper tactics to 

preserve life and property. 

 

Investigations 

The Department shall apply proactive investigative methods, when possible, and fully investigate 

reported crimes to the extent necessary to support prosecution, or to otherwise resolve a case. 

 

The Department shall investigate all reports of criminal activity on FSDB property and to protect 

the rights of victims during criminal investigations. 

 

The Department shall ensure the investigative procedures of sex offenses are thorough and 

consistent to promote successful investigations, while ensuring the victims are afforded sensitivity 

and protecting their rights. 

 

The Department shall investigate all reports of complaints against department personnel and 

especially those of law enforcement misconduct made against LEOs, while ensuring their rights 

are protected in accordance with statute, and procedures are followed in accordance with current 

State of Florida bargaining unit contracts. 
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The Department shall thoroughly investigate reports of all missing children and regard every child 

reported as missing as “at-risk” until significant information to the contrary is confirmed. 

 

The Department shall maintain standardized procedures for the creation, composition, and 

utilization of a consistent, non-influential method of a photo array lineup. 

 

All employees are mandatory reporters of known or suspected child abuse and child sexual abuse.  

This includes caregiver and non-caregiver abuses. 

 

The Department shall fully investigate any death that occurs on campus. 

 

Criminal Justice Information Services 

All employees using the Florida Crime Information Center (FCIC) computer terminals shall 

comply with federal law, state law, and the policies and procedures set forth by FCIC, National 

Crime Information Center (NCIC), Florida Department of Law Enforcement (FDLE), and the 

Department. 

 

Each FCIC NCIC entry shall be reviewed and compared to the original report to ensure that it is 

accurate, up-to-date, and complete, as well as an active case as required by the FDLE. 

 

All employees designated as active users accessing the Driver and Vehicle Information Database 

(DAVID) shall comply with federal law, state law, the policies and procedures set forth by the 

Florida Department of Highway Safety and Motor Vehicles (DHSMV) and the Department. 

 

The Federal Bureau of Investigation (FBI) Criminal Justice Information Services (CJIS) Security 

Policy is the minimum standard and the sole security policy for the Department. 

 

The Department shall manage information system accounts, including establishing, activating, 

modifying, reviewing, disabling, and removing accounts. 

 

The standards set forth in this section apply to all employees, contractors, vendors and agents with 

a Department owned or personally-owned computer or workstation used to connect to the 

Department’s network.  This requirement also applies to remote access connections used to 

perform work on behalf of the Department, including reading or sending email and viewing 

intranet web resources. 

 

The Department adopts the FBI’s CJIS Security Policy Manual, effective as of June 1, 2019,  

incorporated by reference herein, and available at [http:// to be filled in], as the Physical Protection 

policy for Department personnel, support personnel, and private contractor/vendors with access to 

Criminal Justice Information (CJI) whether logically or physically. 

 

The Department shall protect CJI transmissions and secure the Department’s virtual environment.  

The Department shall adhere to the standards set forth by the FBI CJIS Security Policy Manual. 
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The Department shall establish considerations and requirements for mobile devices including 

smartphones and tablets. 

 

The Department shall apply all standards in this section to Department personnel, support 

personnel, and/or private contractors/vendors who are authorized to use personally owned devices 

to connect to any physical, logical, and/or electronic premise of the Department to access, process, 

store, and/or transmit CJI. This also includes any private contractors/vendors who will conduct 

maintenance on any network device that processes, stores, and/or transmits FBI CJI. 

 

Any FBI CJIS provided data maintained by an agency, including but not limited to, education, 

financial transactions, medical history, and criminal or employment history may include personally 

identifiable information (PII).  PII shall be extracted from CJI for the purpose of official business 

only. 

 

Controls implemented to protect electronic and physical media containing CJI while at rest, stored, 

actively being accessed or physically moved from a secure location from the Department.  

Transporting of CJI outside the Department’s assigned physically secure areas must be monitored 

and controlled. 

 

The Department shall promptly report information security events and weaknesses associated with 

information systems shall be communicated in a timely manner to appropriate authorities with 

formal event reporting and escalation procedures in place. 

 

Access and account privileges for all CJI accounts shall be commensurate with job functions, need-

to-know, and employment status on systems that contain CJI. 

 

Advanced Authentication (AA) shall not be required for users requesting access to CJI from within 

the perimeter of a physically secure location when the technical security controls have been met 

or when the user has no ability to conduct transactional activities on state and national repositories, 

applications, or services.  Conversely, if the technical security controls have not been met, AA 

shall be required even if the request for CJI originates from within the physically secure location.  

The requirement to use or not use AA is dependent upon the physical, personnel, and technical 

security controls associated with the user location and whether CJI is accessed directly or indirectly 

is determined by the CJIS Systems Officer (CSO). 

 

All employees accessing CJI shall have their identity authenticated at the Department, CJIS 

System Agency State Identification Bureau (CSA SIB) or Channeled level. 

 

Any electronic or physical media containing FBI CJI shall be protected while being stored, 

accessed or physically moved from a secure location from the Department. 
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The Department shall protect sensitive and classified information regarded as CJI which may put 

employees, the Department and the FBI at risk of disposing of media in accordance with the FBI’s 

CJIS Security Policy. 

 

Training 

The Department shall enhance the basic knowledge, skills, and abilities of all its employees as it 

relates to each of their jobs.  Department employees shall be provided the necessary training to 

ensure their ability to perform effectively in the job classification that they hold. 

 

The Department shall enhance the basic law enforcement knowledge and skills of recruit LEOs. 

 

Autism 

Interviewing LEOs shall, upon the request of an individual diagnosed with autism or an autism 

spectrum disorder or individual’s parent or guardian, make a good faith effort to ensure that a 

professional who is experienced with persons having autism is present at all interviews of the 

individual. 

 

Statement of Acknowledgement 

 

I have read the Florida School for the Deaf and the Blind Campus Police Manual.  I understand 

the contents, and I have had the opportunity to ask any questions I have about them with my 

supervisor. 

 

_____________________________________________ 

EMPLOYEE SIGNATURE 

 

 

_____________________________________________ 

EMPLOYEE PRINTED NAME 

 

 

_____________________________________________ 

DATE 
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 Total  Aug 19 Sept 19 Oct 19 Nov 19 Dec 19 Jan 20  Feb 20  Mar 20  Apr 20  May 20 

 ACU Visits 867 378 489 723 496 381 580 613 242 0 0 
    (*Total includes all students that 

     were assessed in the ACU clinic 
   as a "Walk-ins", "Scheduled Appts." 

  Physicals, "Vision Screenings", 
 and "Miscellaneous.") 

TCU Visits 66 26 40 74 52 47 65 69 29 0 0 
    (*Total includes all students that 

    were admitted to the TCU.) 
Eye Clinic- Specialty 3 0 3 14 6 9 11 11 10 0 0 

PDC Clinic- Specialty 25 16 9 11 18 10 9 27 12 0 0 

Off Campus 6 3 3 4 5 7 2 1 3 0 0 
  (*ER visits, Opthalmology, Home) 

967 423 544 826 577 454 667 721 296 - -

Physicians/ Specialists Total  Aug 19 Sept 19 Oct 19 Nov 19 Dec 19 Jan 20  Feb 20  Mar 20  Apr 20  May 20 

 Physician Assistant 167 69 98 137 91 65 135 122 50 0 0 

  Medical Director/ Pediatrician 25 16 9 11 18 10 9 27 12 0 0 

Opthalmologist 3 0 3 14 6 7 2 11 10 0 0 

195 85 110 162 115 82 146 160 72 0 0

Dental Clinic Procedures Total  Aug 19 Sept 19 Oct 19 Nov 19 Dec 19 Jan 20  Feb 20  Mar 20  Apr 20  May 20 
  Dental Report 

Hygiene 9 0 9 16 4 6 9 11 3 0 0 

X-ray 2 0 2 4 0 0 7 6 0 0 0 

Emergency 3 0 3 5 1 1 2 8 0 0 0 

Other 0 0 0 0 0 5 1 0 3 0 0 

Operative 5 0 5 6 0 13 7 6 3 0 0 

Surgical 0 0 0 0 0 1 0 0 0 0 0 

Preventative 0 0 0 1 0 3 0 4 0 0 0 

Screening 3 0 3 14 0 6 2 3 2 0 0 

Exam 4 0 4 3 0 4 3 5 5 0 0 

26 0 26 49 5 39 31 43 16 0 0

Dental Staff Total  Aug 19 Sept 19 Oct 19 Nov 19 Dec 19 Jan 20  Feb 20  Mar 20  Apr 20  May 20 

 UF Dentistry 13 0 13 24 0 28 12 18 13 0 0 

Hygienist 13 0 13 25 5 11 19 25 3 0 0 

26 0 26 98 5 39 31 43 16 0 0 

Allied  Health  Services  Report 
May 22 ,  2020 
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Speech  &  Audiology  

 

When asked to  provide information  for  the Board  Report, Speech  &  Audiology  staff  provided a 
great deal of  insight into  the impact that Distance Learning  service provision  has  had  on  the lives  
of  everyone involved.    

●  Donna Huffstetler, Speech-Language Pathologist, works  with  ELC  (Deaf/HOH and  Blind)  and  
DES students:  "As  a speech-language  service provider  with  the youngest of  FSDB students, 
Distance Learning  has  been  challenging. It has; however, afforded parent  involvement  
which  has  exponentially  increased  with  parental observation  and  direct engagement  during  
the distance learning  process. Distance Learning  has  provided a format conducive for  
exchange of  ideas  and  questions  to  be answered both  by  the parent  and  provider. It has  
also  provided opportunities  for  demonstration  of  language techniques  to  enhance each  
student’s  early  childhood  language development. As  the parents  have observed and  
participated  several have made comments  about their  newly  found  awareness  of  their  
child’s  potential  and  increased communication  abilities."  

●  Rosemary  Brigham, Speech-Language Pathologist, works  with  DES students: "I am  working  
hard  to  plan  and  send  home activities  every  week  for  my  students.  Distance Learning  is  not 
as  satisfying  as  working  with  students  in  person.  My  best days  are the days  I have face to  
face contact with  my  students.  It  is  getting  a little better  each  week."  

●  Sharon  Griffiths, Speech  Teacher, works  with  DES students:  "During  this  time of  Distance 
Learning  I have experienced some success  and  some struggles.   I am  learning  and  using  
new  technology  (Microsoft Teams)  and  using  the videophone for  weekly  conferencing  with  
families.  In  addition, I have been  sending  home weekly  "Speech  and  Language Checklists", 
with  student  work  attached, that is  directly related  to  their  individual distance learning  
plans.  I also  document each  student's  progress."  

●  Nancy  Pye, Speech  Language Pathologist, works  with  DMS students:  "I have been  
impressed with  the maturity level of  some of  my  students. I had  a student  who  was  not 
serious  at school in a traditional therapy  setting. This  student  has  arrived on  time to  his  
Microsoft Teams  conferences, has  attended every  weekly  session, and  completed all his 
assignments!  Additionally, this  has  been  a learning  experience for  students,  especially  
students  with  cognitive challenges, who  had  to  learn  to  navigate new  computer  software. 
Some of  these students  had  short-term  objectives  which  included following  directions; 
they  have done this  successfully  with  parent/therapist assistance. And  finally, I have 
personally  spoken with  every  parent  (except  for  one)  using  either  sign  language, spoken 
English, or  through  translators  in  Spanish  and  Arabic."  

●  Melissa Johnson, Speech-Language Pathologist, works  with  DMS students:  "Distance 
Learning  has  been  quite the transition  for  staff  members, students, and  parents  alike. It has  
taken  a few  weeks  to  work  out the “kinks”, but families  are doing  a great job  of  “diving  in” 
to  their  child’s  learning. They  have been  tech  experts, teachers, and  partners  in  this  
process. Students  have both  applied  skills taught in  school and  learned new  skills such  as  
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how to navigate e-mail, screen shots, uploading, Google Classroom, Google Docs, Microsoft 
Teams and more. While it has not been easy, students, parents, and staff will leave this 
process with newly learned skills. Auditory-speech-language therapy activities have been 
out of the box as well as paper or computer based. Students are practicing their auditory 
skills by completing lessons on Hear Builder, taking note of sounds they hear in their 
environment, and listening via Microsoft Teams. Parents and siblings are getting involved 
with their child/sibling’s speech sound practice by becoming active listeners and homework 
helpers. Language activities involve writing about the ever so unique experience of an 
extended spring break as well as Distance Learning, carry-over of paper-based assignments 
by labeling items in their house (i.e., items in the bathroom, kitchen, bedroom), and 
working with their families to answer WH- Questions. With five weeks left in this process, I 
anticipate we will learn a whole lot more together and become better educators and 
service providers as a result!" 

● Brittney Carr, Speech-Language Pathologist, works with DHS students: "We tend to take 
face-to-face communication for granted; now it takes several weeks of planning, multiple 
laptops, lots of hours on IT's end, lots of scheduling hours on my end, and lots of reminders 
to students to have a conference where we both can actually see each other! And, I have 
spent many days filming, editing, re-filming, LOTS of editing, and coming up with more 
creative content for our students." Mrs. Carr has also used this opportunity to sign up to 
be part of a test group to assist in determining if the Test of Integrated Language and 
Literacy Skills (TILLS) is as evidence-based when administered via distance technology.  As a 
side note, she also found that she has "enjoyed my shortened commute", her dog has 
"taken to guarding the front door so that I never leave again", and is "so thankful that I 
spent the extra $5 way back when for the blue light filter on my glasses"! 

● Annie Cruze and Sally Satin, Speech-Language Pathologists, work with DHS students.  They 
combined their observations in a statement that reads "Although there have been 
challenges along the way, there have been many unexpected pleasures that have occurred 
as well. Many students have been interested in showing us where they live, introducing us 
to their families and pets, and expressing curiosity about our families and pets as well. 
Distance learning has even provided a rare opportunity for some parents to participate 
directly in the therapy process with their children." The speech-language pathologists have 
been using Teams, voice phone calls and texts, VP, email, and FaceTime to contact and 
conference with students and their families.  Students have successfully completed speech 
and language therapy activities in the following areas: Articles/modifiers, Figurative 
language, Same/different, Categorization, Vowel/syllable concepts' Statement analysis, 
Word level speech practice for functional vocabulary, Sentence level speech practice for 
higher-level communication, Abstract language, and Sentence manipulation. 

● Mary Hanson, Speech-Language Pathologist, works with BEMS and BHS students.  Some of 
her students had been working very hard to create a storybook kit to present to the school 
library, prior to spring break and the subsequent requirement for Distance Learning. Ms. 
Hanson states, "Ms. Carla Ferber's class has been able to present the storybook kit to the 
school librarian, Ms. Joy Carriger. This was exciting because it was presented via Microsoft 
Teams conferencing with all the students as well as parents and the staff participating.  The 
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students used the wordless book, The Farmer and the Clown, to write their story.  They 
read their story onto a CD which will be included in the storybook kit along with the book 
(in print as well as braille), a body puppet and his friend the clown." 

● For the audiologists, Distance Learning has presented some challenges along with 
opportunities.  They have spent their time answering parent's questions about such topics 
as the Bluetooth capabilities of hearing aids and cochlear implants. While Amy Bassett can 
troubleshoot problems via phone calls/video calls and Microsoft Teams she says, "the 
indirect problem solving is not as satisfying as having that in person contact." 

A Final note on the Speech & Audiology Department from their Director, Jonnie Wells, AuD.  Staff 
have learned new technology, spent hours upon hours modifying therapy materials, and listened 
with compassion and caring to the challenges that their students and students' families were 
experiencing.  As they have expressed so many times, "I am here for the kids." 

Psychology 

● Dan Binder, DES Psychologist, created a social-emotional distance learning page and has 
begun the process of adding ASL in-video translations of socio-emotional videos and 
presentations via screen sharing technology tools. The website is at: 
https://sites.google.com/fsdbk12.org/dl-socialemotional/home 

• Wendy Williams, DMS LMHC, completed 12.5 hours in Telehealth Mental Health 
Professionals - Distance Therapy Training Course. 

● As a counselor in the Deaf Elementary School I have had to adjust my counseling style. 
Packets of counseling materials are sent home for the child to review with their parents. I 
save a copy to my desktop and share my screen with the student during counseling 
sessions. The students, as young as 6 years old can match the activity in their packet to the 
one on the screen and discuss the topics. It has worked out very well so far. Child Safety 
Matters groups will begin next week online. I will be running 3 groups with 3-4 students in 
each group. The PowerPoint is on my computer and I can once again share my screen to 
cover the various safety topics. Counseling online has been a challenge. I've had to create a 
lot of materials. Thankfully the print shop has processed the materials in time for the 
Wednesday mailings. It's been a lot of work but I'm happy with the results so far. ~Rhonda 
McCahill, LMHC, DES 

● Deaf Elementary has continued the Positive Behavior Support program during Distance 
Learning.  Our 3rd quarter PBS ticket drawing (typically done at our Honor Roll meeting) was 
shared with the students via a recorded video and gift cards were sent to the selected 
students.  Our school wide behavior expectations of Cooperation, Respect, and 
Responsibility continue to be recognized by teachers and parents through use of a Google 
form PBS ticket.  Students earned over a hundred tickets in April during Distance Learning 
and grade level selections were made for our usual monthly ticket drawing.  These 
students will be receiving a gift card in the mail. We are so proud of our students, our 
teachers, and our families who have continued to utilize this valuable component of our 
Deaf Elementary program. ~Marilyn Miller, Behavior Specialist, DES. 
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Health Care Center 

The Health Care Center nursing staff has been working on their student care coordination this past 
month contacting all students to update their medical records. This included information about 
current contact with Covid-19, travel and family or contact with individuals that may have tested 
positive for the virus. They have been reaching out to the parents of their students for updates 
and continuity of care purposes. 

They have also been receiving healthcare specific training through the Google Classroom program. 
Some of the topics they have received training in are: 

*Pediatric Syndromes and Disorders 

*Epilepsy 

*COVID- 19 Medical Provider Education 

*Early Brain and Childhood Development 

*Diabetes 

*Asthma 

*Subacute Bacterial Endocarditis Precautions 

*Concussions 

*Sepsis Education 

Nurses were also given an assignment to do research on a childhood illness of their selection and 
wrote a report on the information they learned. Some of the topics they reported on were: 

*Williams Syndrome 

*Mollusca-contagious skin infection 

*Pediatric Asthma 

*Parvovirus B19 

We have also been continuing to actively order supplies to maintain our inventory of PPE when 
school reopens. This has been an ongoing process with backorders and re-directing of orders. We 
are beginning to develop procedures for monitoring of students under CDC and DOH guidelines 
and social distancing in the health care center environments for medication distribution and acute 
care clinics. 

OT/PT 

In this distance learning environment, the OT/PT team has been working fervently to meet the 
needs of our students, and to support their ongoing progress toward their therapeutic goals. It has 
been our pleasure to partner with parents, guardians and other staff members to ensure that our 
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students can enjoy the safety net of being home, while continuing to learn. We look forward to 
our audio and video conferences each week, when we have the privilege of connecting with our 
students in their natural setting.  

Perhaps the most heartwarming of experiences during this time has been the reciprocity of 
support between therapist and caregivers in the interest of serving the children. Just as special, 
have been the opportunities to share with, and encourage one another as fellow-parents, who are 
undergoing similar challenges. 

We wish all our families the best of physical, emotional and spiritual health during this season of 
uncertainty, and hope to see our kiddos again in the very, very near future. 

The Physical Therapy (PT) activities of the department, distance learning may seem complicated, 
but with emphasis on communication and the help of the IT department (Thank you, Tom Dyer!!) 
this is working very well. The parents are more involved than we could have ever hoped. PT wrote 
up documents of play tasks and therapeutically oriented games that can be modified from our gym 
environment to most outdoor yard areas, or living room spaces, and shared them with parents, to 
help achieve student goals for gross motor development. We have recommended incorporating 
blowing bubbles, musical sounds and effects, kicking balls, obstacle courses, sidewalk chalk, and 
more, into fun activities that keep our students engaged, while at home! We have also received 
video after video from proud parents, as they learn how to work with their own kids to teach them 
hopscotch, pedaling tricycles, walking with their canes across obstacle courses, and more! This 
hasn't been easy, but in the long run, we are hopeful about making continuous progress to achieve 
IEP goals and ultimately gross developmental improvements. Most importantly, the therapy 
department is solidifying relationships with parents and emphasizing to them that all aspects of 
our school exist for their support and for the continued benefit of their child. 

Food Service 

During Covid19 some department staff selected telework google classroom options where they 
spent their days in training segments that encompassed everything from leadership, to self-
motivation, to improving their ASL and food services required training as mandated by the Federal 
Programs we operate. In coordination with the training director from the boarding program we 
offered training to encourage more in-depth meal planning and food preparation.  We provided 
information and videos to have insight into deaf, blind and dual sensory impaired cultures. These 
lessons were very encouraging and insightful.  

Staff, who move in the kitchen constantly, were provided and encouraged with a get up and move 
exercise class in the google platform which the staff really seemed to have fun with.  It is very 
challenging to "telework" and sit at a computer constantly while your normal routine is to be busy 
moving...I felt we kept them engaged, finding educational and fun training videos during these 
challenging times.  

McWilliams dining hall has finally received a much-needed face lift. We brought in new seating to 
replace the booths prior to Spring Break, and then with this time off it has been transformed into a 
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beautiful inviting space. The coastal colors flow and brighten the room and I am sure when the 
kids come back, they will see and feel the difference in that room. 

Related Services 

Related Services Contacted/Non-Contacted Students 5/8/2020. 

Contacted/non-contacted students as of 5-8-2020 

Department # of students Contacted # of non-
contacted 
Students 

Percentage Seen 

Mental Health 

LCSW 5 0 100.00% 

LMHC 7 0 100.00% 

LMHC 14 2 85.80% 

Behavior Spec 8 0 100.00% 

LCSW 22 1 95.46% 

LCSW 33 2 93.94% 

DES 30 0 100.00% 

DMS 8 0 100.00% 

Blind 20 0 100.00% 

DHS 8 2 75.00% 

Behavior Spec 6 0 100.00% 

LMHC 27 1 96.30% 

OT/PT 

OT/PT 20 0 100.00% 

OT/PT 12 0 100.00% 
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 OT/PT 25   1 96.15%  

 OT/PT 24   1 95.84%  

Speech         

Speech  33   1 97.00%  

Speech  24   0 100.00%  

Speech  49   0 100.00%  

Speech  32   0 100.00%  

Speech  32   1 96.80%  

Speech  24   2 91.67%  

Speech  42   2 95.24%  

Speech  47   1 97.88%  

Speech  42   1 97.62%  

  

 

594  18  97.07%  
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Stan Gustetic 

Administrator Allied Health Services 
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Boarding Program  

 Board Report 
May 22, 2020 

 

Apartment Program and Blind Department 

The Blind Department/Apartments has truly mastered the art of teleworking, or should I say remote 

work or possibly virtual working? Whatever, you prefer it's been wonderful to watch the ingenious 
juices flowing from supervisors and staff. Our supervisors and staff have acclimated well. Can we 

keep this teleworking going? What originally started as a difficult plant to grow has blossomed into a 

beautiful flower. Mostly all would voice this sentiment. 

To give you an idea, here are some of the things we've been doing from our home base offices: 

Book Club – Many dorms are reading “Cockeyed” as a group. This autobiography follows the life of a 
man with Retinitis Pigmentosa, a degenerative condition that many of our students have. Reading 

this book has given everyone a new perspective on the struggles these students face and insight into 

the ways our students sometimes cope. 

Blind/Deaf Awareness videos – Staff look for and share a variety of online videos and content that 

helps them learn about their students and the community. 

Enhancing ASL/Braille skills – Staff have been provided online resources to learn or improve their ASL 

skills, and Braille. 

Team groups and chats - Each dorm group meets regularly, using Teams to video conference, so we 

all get to see each other. Supervisors are keeping everyone updated and checking in regularly with 

each staff to help them stay engaged and encouraged. 

FSDB History Trivia with BP Murphy – The overnight staff has been learning a great deal about FSDB 
with our resident historian. BP posts daily questions in the chat group for everyone to have the 

opportunity to answer if they can and learn as they go. 

New Staff Training/Quiz - Tracey Tyrakowski has set up a group for the newest staff to help provide 
training even though they are not in the dorms. She uses fun quizzes and chats to keep everyone 

learning. 

ILS Curriculum topics for students – Staff, have been busy working on future ILS topics for their 

students. They're putting together lesson plans, finding recipes for the Apartment students, and 

learning new ways to offer support when the students return to the dorms. 

As you can see, there have been a lot of innovative ways to keep us connected and engaged. Just a 

few things to keep us occupied! 
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Deaf Department  

Teleworking from home has been a new experience for all of us.  This is a unique opportunity to take 

advantage of online resources such as LinkedIn, Adobe Connect, and school system training.  Our 

Administrators have given us great support through this transition. 

We have been packing up students’ personal belongings and sending home the boxes.  Staff included 

little positive notes or treats in the box for the students. We also reach out to our students and their 

parents with newsletters. We include a weekly topic to show them our virtual support. 

The boarding staff have been working on editing, refining, and creating different dorm forms such as 
student checklist sheet, student ID checklist, room rosters, electronic device agreement forms, level 

system violation log, and room rosters. 

Staff have been working together to develop ILS lessons for next year. This also serves to have the 

Deaf staff help their co-workers maintain their sign language skills through video chats. 

Supervisors are taking this opportunity to create dorm procedure manuals for staff where they can 
find the school policies and important information about the boarding program such as the FSDB 

Employee Handbook, Boarding Program Employee Guidelines, Accountability Process, Residential 

Curriculum, Dorm Procedures, and Daily Routine, etc. 

Supervisors are also maintaining contact with their staff through Team Chats with words of 

encouragement and guidance.   

 

Boarding Program Staff Training & Development and Student Independent Living Skills  
The Boarding Program staff and students participated in the following professional development 

activities, in-service trainings, and independent living skills activities.
 

March 6, 2020, to May 1, 2020 

Boarding Program Staff Training & Development and Student Independent Living Skills 

The Boarding Program staff and students participated in the following professional development 
activities, in-service trainings, and independent living skills activities. 

Professional Development Activities 

Eyvolle M. Pamphile completed and participated in the following: 

Training Magazine Network: Webinar on 03/25/20– Becoming A Thought Leader on LinkedIn. 

Training Magazine Network: Webinar on 04/16/20- 5 Novel Ways to Use Video to Improve Employee 
Training. 

S.U.P.E.R-visor Updates & Training: None for this period. 

Staff Workshops: Spring 2020 Blind Department Professional Development Program: 
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Page 3  03/10/20- 04/14/20: 12 Week Basic Orientation & Mobility with Cristina Sapp- FSDB Orientation & 

Mobility Specialist, did not continue for Boarding Program staff; school closed for the rest of the 2019-
2020 year because of the COVID-19 Virus. 

03/10/20- 04/14/20: 12 Week Braille I with Mary Bilancio-FSDB Blind Department Parent Advisor and 
State Trainer, did not continue for Boarding Program staff; school closed for the rest of the 2019-2020 
year because of the COVID-19 Virus. 

Monthly Staff In-Service Trainings & Updates: 
Dorm Staff Updates- No updates provided during this reporting period 

Daily Soft Skills In-Service Training – 3/30/2020 to 05/01/20 

Telework sessions via six (6) Google Classrooms for Career Service employees in the following 
departments: 

Academic Program 

Allied Health 

Boarding Program 

Transportation 

03/30/20- How to Give Effective Feedback 
03/31/20- Five Tips for Healthy Work/Life Balance 
04/01/20- Own Your Day: 20 Government Productivity Tips 
04/02/20- Personal Power: Harnessing Your Energy for Good in Government 
04/03/20- If You Don’t Understand People, You Don’t Understand Business 
04/06/20- How to Receive Feedback 
04/07/20- Miscommunication: What You Can’t See 
04/08/20- Why Leaders Eat Last 
04/09/20- Resilience 
04/10/20- How I Telework 
04/14/20- Coaching Isn’t Just for Sports 
04/15/20- The Three W’s of Integrity: Honoring Your Worth 
04/16/20- The Three W’s of Integrity: Honoring Your Word 
04/17/20- The Three W’s of Integrity: Honoring Your Wholeness 
04/20/20- Are You the Type of Leader Your Team Needs 
04/21/20- Building Empathy to Address Critical Talent Gaps 
04/22/20- Overcoming Complacency 
04/23/20- Stepping Away From “Hurry Sickness” 
04/24/20- Recommended Reading: Your Remote Work Survival Guide 
04/27/20- Recognizing the Value of Difference 
04/28/20- How to Become More Aware in Workplace Situations 
04/29/20- Unconscious Bias: How it Affects Us More Than We Know 
04/30/20- How to Make Diversity and Inclusion Part of Your Agency’s Culture 
05/01/20- How to Reduce Unconscious Bias 
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Page 4  Student Independent Living Skills (ILS) Workshops: None scheduled after 03/05/2020; school closed 

for the rest of the 2019-2020 year because of the COVID-19 Virus. 

ILS Hour schedule- 3rd Quarter of ILS Hour began on 01/20/20 and will end on 03/11/20 for 
elementary to high school dorms, and 01/21/20 to 03/08/20 for Apartment Program dorms. 

Weekly Sessions: Elementary to High School Dorms: 
· Mondays- Vaill, McLane, Gregg, Koger, and MacWilliams Halls. 
· Wednesdays- Kramer Hall and Cary White Dorm. 
· Sundays- James and Rhyne Halls. 

Bi-Weekly Sessions: Apartment Dorms: 
· Tuesdays- Collins House, Bloxham Hall (1st Floor), Wartmann Hall (2nd Floor), Ted Johnson Center 
(1st Floor), Ray Charles Center (2nd Floor). 
· Sundays- Ray Charles Center (1st Floor), Wartmann Hall (1st Floor), and Ted Johnson Center (2nd 
Floor). 

Spring Break was scheduled from 03/14/2020 to 03/21/2020; Boarding Students did not return to 
campus, as scheduled on 03/22/2020; school closed for the rest of the 2019-2020 year because of 
the COVID-19 Virus. 

 
 

Kathleen Grunder 
Administrator of Residential Services 
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ADMINISTRATOR OF BUSINESS SERVICES 
BOARD REPORT 

BOARD OF TRUSTEES MEETING 
MAY 22, 2020 

ACCOUNTING/BUDGETS & GRANTS 
Submitted by John Wester, Comptroller and Alison Crozier, Director of Budgets and Grants 

Accounting 
Prompt Payment Compliance – Section 215.422, Florida Statutes, Prompt Payment of Vendor 
Invoices:  For the period through March 31, 2020, 100.00% of 362 invoices were paid in 
accordance with the statute (compliance minimum is 95%). 

Purchasing 
Tangible Personal Property Inventory – Rule 69I-72.006, Florida Administrative Code:  The 
annual inventory of tangible personal property items, each with an original cost exceeding 
$1,000.00, is proceeding as scheduled. The inventory must be completed by fiscal year-end.  A 
copy of the FSDB Property Manual, containing the requirements for an annual inventory, may 
be obtained from the FSDB Comptroller’s Office. 

ADVANCEMENT 
Submitted by Tanya Rhodes, Executive Director of Advancement 

March 2020 
Number of Donations = 155 
Number of Donors = 151 
Dollars Received = $26,491.78 

FY 2019-2020 YTD as of 
March 31, 2020 

Previous YTD 
Last Year as of March 31, 2019 

Number of Donations = 2,271 
Number of Donors = 1,363 
Dollars Received = $1,137,575.74 

Number of Donations = 2,097 
Number of Donors = 1,282 
Dollars Received = $1,505,908.48 

Comparison to Fiscal Year 2018/2019 
In comparing the last fiscal year to date to this fiscal year to date, the increase in the number of 
donations and donors is impressive. This shows donor loyalty, growth in donors, and donor 
longevity. The dollar amount, while less than last year (due to large one-time gifts and estate 
gifts) at this time, is not a concern, as we continue to raise money even during these 
unprecedented times.  

Campus Visits/Donor Visits/Presentations/Activities 
• Presented to 175 attendees and coordinated a Dance Troupe performance.
• Mailed ask letter to 1,120 donors who contributed in either 2017 or 2018, but not during

2019.
• Mailed event invite to 1,458 donors (all events have since been canceled due to COVID-19).
• Coordinated volunteers for Kids Town Comes Alive event.
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• Contacted donors with updates on the COVID-19 situation for FSDB:  Phone Calls-115; 
Emails-90; Handwritten Notes-94. 

 
Donors to FSDB help provide wonderful opportunities for our students!  Regional Braille 
Challenge is funded by private dollars.  

Regional Braille Challenge Takes Students Back in Time 

FSDB Blind Department students and staff members made their annual pilgrimage to the 
Jacksonville Public Library on March 5, 2020, for the 2020 North Florida Braille Challenge, a 
student-family program of Florida Instructional Materials Center for the Visually Impaired 
(FIMC-VI). Exhibits lined the hallways reflecting the theme of "Jurassic Braille." Cleverly themed 
activities engaged students in preparation for the challenge ahead.   
 
At the Embossasaurus Waste exhibit, students dug their hands into oatmeal goop, reaching for 
"dino dots" ping pong balls (hand sanitizers were made available). The Fossil Site featured an 
activity where students made fossil imprint of shells onto clay. The Apatosaurus Foot exhibit 
featured a huge dinosaur footprint for students to compare to their size. They also received 
souvenir dinosaur eggs. The Jurassic Photo Booth gave students the opportunity to take photos 
against a boulder wall next to a Tyrannosaurus Rex. At the Triceradots station, students created 
braille symbols with three dots.  
 
At the Extinct Contractions faux digging site, students dug into the sand with plastic shovels for 
"extinct contractions" (retired braille contractions that are no longer in usage). The Head to Tail 
exhibit featured dowels and twine that matched the length of six different dinosaurs from the 
Jurassic Period. In this activity, students unspooled dowels as they walked backward, which 
gave them a sense of how long (and large) the dinosaurs were! 
 
The Play by Ear station contained sensory sound eggs for students to match the sounds of 
different eggs to each other. At the Braille Book Excavation site, free books were available for 
anyone who wanted them. 
 
After students circulated through the Jurassic exhibits, examined and shook paws with the free-
range dinosaurs roaming the halls, they convened in the auditorium for the Opening 
Ceremony/Pep Rally. The ceremony featured a thematic story about various mythical dinosaurs 
delivered by Sue Glaser, FIMC-VI's statewide educational specialist. She asked a baited 
question: Is Braille becoming obsolete? "NOOOO!!!" the eager young competitors roared.  
 
Glaser explained that ten students in each level from across the US and Canada would secure 
coveted spots in the National Braille Challenge slated for June in Los Angeles. She asked the 
students in the audience who have already been to the National Braille Challenge to stand up. 
Several students from FSDB rose to loud cheers and applause. 
 
Students in each of the six Challenge levels were then named and ushered to their testing 
rooms by their guides. During competition sessions 1 and 2, special guest Dave Wilkinson 
presented a workshop for parents entitled "Teach Your Students to Dino-SOAR."  
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Born blind in Arkansas, Wilkinson struggled at school and in his community. Never one to take 
the easy road, he used a slate for notetaking rather than a Perkins Brailler as he didn't like the 
noise! He had a tough time with Braille and got a lot of the letters backward. Math was "a 
nightmare." His reading skills were initially well below grade level. In the first and second 
grades, his mother made him read for an hour a day while his friends were outside playing. 
 
Wilkinson eventually excelled in school to the extent that he could attend New York University. 
He delivered an Ode to Braille, poetically citing how he has used it in his life. He encouraged 
parents to let their children follow their dreams and explained that he didn't really like blind 
people when he was young. He advised parents not to worry if their children are in this 
unpleasant phase and that they would eventually grow out of it. (He married a blind woman 
after swearing that he would not even date one!)  
 
Growing up, Wilkinson had depression and anxiety attacks, explaining that it is exhausting to 
live in a world that isn't made for blind people, whether it's extra homework, "keeping complex 
social situations straight," or getting from one class to the next. These experiences take a toll. 
Wilkinson emphasized, “Don't let children use that as an excuse because life has so much to 
offer!” He said that parents need to be aware of the fact that depression and anxiety are more 
common among blind and visually impaired children. He advised parents to get their struggling 
children professional help as needed, take advantage of counseling resources and therapy. 
Wilkinson did so after initial resistance, and he's glad that he did. 
 
Students ate a healthy, nutritious lunch provided by FSDB, which fueled their energies in 
readiness for the afternoon's competition. During the awards ceremony for the youngest braille 
competitors, FSDB kindergarten student Maely Porter received a variety of recognition items. 
 
During Session 3 and Session 4 competition, parents attended a workshop that featured short 
presentations by exhibitors, including Elizabeth Wilcox, FSDB outreach director. She took the 
stage to talk about the forthcoming Expanded Core Curriculum Summer Academy camp at 
FSDB.  
 
The long and activity-packed day ended with the Awards Ceremony, which featured a Drum 
Circle by Rhythm Changes. 
 
The 2020 North Florida Braille Challenge results are below; congratulations to competitors and 
winners! (*Non-FSDB students). 
 
 

Apprentice 
1st-Whyatt Altemose 
2nd-JJ Flores 
 
 

Rookie 
1st- Brooke Witherington 
2nd-Nathaniel Figueroa 3rd-Jillian N. (Nava)* 

Freshman Sophomore 
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1st-Hartley Ray* 
2nd-Khloe Miller* 
3rd-Jasen McDaniel 
4th-Arabella Hooten 
 
 

1st-Khayree Lofton 
2nd-Danika Stanchi 
3rd-Damian Palacios 
4th-Janna Clark 

Junior Varsity 
1st-Savannah Lindberg 
2nd-Addison Burgess 
3rd- Niklas Ham 
4th-Breanna Raisor 
5th-Sophia Ouellette 
6th-Marquez Derrick 

Varsity 
1st-Meliza Lorenzo 
2nd-Johnathon Wilcox 
3rd-Rich Beardsley 
4th-Z'Leah Liburd 
 

 
 

AUDIT 
Submitted by Julia Mintzer, Administrator of Business Services 

 
Operational Audit 
The Auditor General continues to work toward the completion of the Operational Audit.  They 
have indicated that an exit conference will take place in May 2020.  The Operational Audit was 
initiated on March 29, 2019. 
 
Financial Audit 
The AG's financial audit results of the School's financials were presented during their exit 
conference on March 24, 2020. The School received a clean opinion, no findings, and only some 
reclassing of expenses. 
 
Internal Audit 
RSM provided consultation services related to continuity of operations planning.  FSDB will 
apply these resources and the lessons learned from the COVID-19 response to further develop 
plans.  Input and review will be solicited from the St. Johns County Emergency Operations 
Center. 
 

BUSINESS SERVICES – “DID YOU KNOW?” 
Submitted by Julia Mintzer, Administrator of Business Services 

 
Business Services is comprised of eight amazing departments working in unison to support 
campus programs in order to enhance the learning, living, and working environment for 
students and staff members.  Monthly, an overview of each department will be highlighted in 
the Board Report.   
 
The Transportation Department is led by Trish McFadden and includes two programs: 

• Daily Yellow Bus Service. Students that live in St. Johns, Duval, Putnam, Clay, and Flagler 
Counties are transported to and from school each day.  Yellow Bus Service is scheduled 
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for eleven Day Bus routes. Drivers and Chaperones begin their day as early as 4:30 AM 
and work as late as 7:00 PM.  They work a split-shift each day in order to facilitate our 
students’ transportation needs. 
 

• Student Home on Weekend Program (SHOW).  Students that live beyond the local area 
of the school and reside in the dormitories are transported home on Friday afternoon 
and return to school on Sunday evening.  The majority of the boarding students are 
transported via Annett Bus Lines, and one route is serviced by the FSDB White Bus.  
SHOW Chaperones begin work on Fridays at 1:00 PM and as early as 6:30 AM on 
Sundays.  They work late into the day and evening to ensure that our students arrive to 
and from home safely.   

 

• The Transportation Department Operational Schedule: Transportation Staff are on 
duty six days per week:  Monday through Thursday from 4:15 AM to 6:30 PM. and on 
Fridays (or homegoing days) from 4:15 AM to 9:00 PM.  Sunday work hours are from 
9:00 AM to 6:00 PM. 

 
Meet the Staff 
The Transportation Department is proud of the quality and safe transportation services that we 
provide to our students.  In addition to the bus staff, the Office Team is cross-trained so that we 
are able to continue to deliver services seamlessly, at any point in the workday. 
 
Office Team 
Trish McFadden – Director of Transportation;  #grateful and very proud of being a member of 
this awesome team.  Trish has been with FSDB since April 2007 and has served as the 
Transportation Director since October 2014.  Trish is also the chocolate supply officer. 
 
Dale Sommers – Transportation Supervisor.  Dale was a mechanic until 2015 when he became 
a Transportation Supervisor.  Dale's responsibilities include supervising the daily activities of the 
mechanics and bus chaperones as well as serving as the Fleet Manager.  
 
Amy Pettit – Transportation Supervisor.  Amy began her career with FSDB as a Bus Driver.  Amy 
has worn many hats, including Dispatcher, Scheduler, Driver/Trainer, and is currently the 
supervisor for Bus Drivers and oversees the scheduling function. 
 
Paula English – Administrative Assistant.  Paula began her FSDB career as the Day Bus 
Coordinator and now serves as the Department’s Administrative Assistant.  In addition to her 
staff role, Paula can be seen at dismissal time assisting at the bus loops or working in other 
areas of the department. 
 
Kerri Dunne – Day Bus Coordinator.  Kerri began her FSDB career as a Bus Chaperone and 
currently serves as the Day Bus Coordinator.  Kerri is the main point of contact for staff, 
parents, and students regarding Yellow Bus Services. 
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Calvin Klinger – SHOW Bus Coordinator.  Calvin is the SHOW Program Coordinator and has 
retired once, and missed us so much, returned to assume the SHOW Coordinator role.    Calvin 
manages the SHOW Program and is the main point of contact for all Boarding Program 
Transportation. 
 
J. Edward Rowan – Public Transportation Specialist.  J. Edward left his supervisory position in 
the Boarding Program in 2017 to join the best Business Services Department on campus.  J. 
Edward currently serves as the Dispatcher and Staff Scheduler. 
 
Sarah Marriott – Public Transportation Coordinator.  Sarah joined FSDB as a Bus Chaperone 
and, in July of 2019, she was promoted to her current position.  Sarah oversees the Vehicle 
Requests and monitors policy compliance for driver eligibility.  In addition, Sarah serves as the 
PBS and the Off-Campus Classes (OCC) Coordinator.   
 
David Lagasse, Frank Smith, and Larissa Snell – Amazing Mechanics.  This mighty team of three 
maintains our fleet of buses, vans, and golf carts. 
 
Dynamic Drivers / Amazing Chaperones – Yellow Bus Routes 
Rex Galindo/ Seritia Montgomery  – Route 20 
Cathy Paulsen – Route 21 
Tina Thurston/ Joan Ray – Route 22 
Tammy Williams / Barbara Asbell – Route 23 
Mike Birkhead / Evonda Wilson – Route 24 
David Owen / Tiffany Lyon – Route 25 
Bob Callahan / Jody Herbst  – Route 26 
Debbie Josey / Christin Troxell – Route 27 
Trina Bennett – Route 29 
Glenna Spencer – OCC Program 
 
Fieldtrip / OPS Drivers 
Patricia Haney 
Andrea Owen 
George Valentine       
Koren Weis         
 
SHOW OPS Bus Chaperones  
Jose Marichal and many other FTE employees from the various schools, administrative 
departments, and the Boarding Program serve as OPS SHOW Bus Chaperones. 
 
Transportation Statistics 
During the 2018-2019 School Year: 

• Yellow Buses traveled 185,180 miles to and from school transporting our students. 
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• SHOW Buses traveled 193,362 miles to and from school transporting our students. 

• We provided transportation for 188 field trips. 
 
Student Participation Events 
In addition to our daily services of transporting students to and from school, members of the 
Transportation Team participated in the following school events: 

• Safety Education Summit 

• Homecoming Parade 

• National Bus Safety Week 

• Kids Town 

• Ice Cream Socials 

• Unity Day / Anti-Bullying 

• Positive Behavior Support (PBS) Program 
 
When you see a member of the Transportation Team on campus, say hello, and thank you for 
safely transporting our students! 
 

FSDB EMERGENCY MANAGEMENT 
Submitted by Julia Mintzer, Administrator of Business Services 

 
As of April 30, FSDB is on the 67th day of responding to the COVID-19 crisis.  The ongoing 
training and commitment of the Incident Command Team to the emergency management 
process has yielded an effective and agile team capable of mitigating, responding to, and 
recovering from a variety of incidents.  Past experience with natural disasters left this team 
well-prepared to apply national incident management system protocols to the management of 
the pandemic.  Although recovery of a natural disaster may last for months and years, the 
response does not often extend to months at a time.  Nonetheless, the FSDB has remained 
engaged and motivated to meet the needs of students, staff members, families, and other 
stakeholders as we work in alignment with the “Safe. Smart. Step-by-Step” plan outlined by 
Governor DeSantis and in the spirit of compassion and grace as expected by Commissioner 
Corcoran.   Additionally, we have demonstrated our support of our local community by 
partnering with the St. Augustine Fire Department to provide a satellite location for their 
operation.  In a nutshell, we are all in this together and will see this crisis to the very end. 
 
Updates are provided for internal stakeholders regularly via the Situation Report.  Effective 
communication is crucial to the management of an emergency, and we pride ourselves on 
keeping staff members well-informed prior to public announcements. The Public Information 
Officer has led the charge on messaging for internal and external stakeholders and closely 
monitors the activities of the entire Incident Command Team to ensure the accuracy and 
timeliness of information sharing.    
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The Safety Officer and Facilities team continue to mitigate the potential spread of the virus by 
thoroughly disinfecting campus spaces. This includes deep cleaning of buildings and duct 
fogging.    
 
The Liaison Officer remains prepared to collaborate with community partners.  Early in 
response to the crisis, we worked with Food Service to donate perishable food items to a local 
non-profit organization.  The well-established community relationships enhance the ability of 
the Liaison Officer to offer support in our community, and request assistance should FSDB 
identify a need for resources. 
 
The Scribe continues to take copious notes during team calls to ensure that all updates and 
ideas are captured for later assessment and consideration to enhance our response.   
 
The Operations Chief remains engaged in monitoring and supporting the activities of Campus 
Police, Facilities, Transportation, Allied Health, and Instructional Services. The Campus Police 
maintain the security of the campus and implement proper social distancing as they clear 
vendors to enter the campus.  The Safety and Facilities Operations team, in addition to 
maintaining clean buildings, has increased the effort to address campus maintenance and 
improvements while we are minimally occupied. The Transportation department is engaged in 
robust online training and supports the weekly mailing of instructional materials.  The Allied 
Health Services Department is the point of contact for the Department of Health. 
Additionally, they are providing coordination of care and mental health services via a virtual 
format.  The Instructional Services Department is commended for the development and 
implementation of the Instructional Continuity Plan.  Their coordination and leadership has 
ensured that students continue to receive quality educational services in a distance learning 
capacity. 
 
Human Resources continues to monitor updates from the Department of Management Services 
and applies new guidelines in support of staff members that are juggling work assignments and 
the impact of COVID-19.  This includes on-campus work, telework, and consideration for high-
risk populations and parents supporting distance learning for their children.  
 
The Planning Chief continues to develop a pandemic checklist and monitor the completion of 
activities.  This process has proven to be successful during the management of natural disasters 
and will be useful for future planning and after-action reporting.  
 
The Technology Department is commended for its ongoing support of distance learning and 
telework activities.  Their forward-thinking to enhance campus operations through the 
installation of Office 365 many months ago has served FSDB well during the crisis response. 
Their ability to meet the needs of campus stakeholders has provided strong support for ongoing 
operations. 
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The Logistics Chief continues to collaborate with a variety of departments to secure resources 
in support of response initiatives.  This includes plans for parents to access campus for student 
materials and belongings as well as resources for staff members engaged in telework activities. 
 
The Finance Chief and Procurement team has implemented a method for electronically routing 
purchases and contracts to avoid delays in securing needed resources.  They have led the effort 
to ship instructional materials weekly.  They are also monitoring expenditures related to the 
disaster to be covered by the Board approved emergency reserve. 
 
The Boarding Program has efficiently packed student belongings to be shipped home and is 
communicating directly with families to ensure they are expecting the arrival of packages.  They 
have also been instrumental in guiding the online training effort for multiple departments 
across campus. 
 
The Parent Information team maintains communication and shares resources with FSDB 
families.  They have created a Parent Communication – COVID team chat where they share 
ideas and gather information to serve as background knowledge when responding to parent 
inquiries.  
 
The entire Incident Command Team is commended for the successful execution of their 
respective roles.  The level of collaboration is a model for all. 
 
 

INVESTMENT PERFORMANCE 
Submitted by David Hanvey, CFP, Vice President-Wealth Management: UBS 

 
During the April mid-month period, the endowment increased $602,700.44 (+4.19%), while 
decreasing -7.08% Year-to-Date and decreasing -0.17% for the trailing 12 months with a closing 
portfolio value of $15,453,492.49.  Dividends and interest income totaled +$4,830.69, and 
accrued interest increased +$14,971.04.  During the same period, the Benchmark increased by 
3.80%, -7.45%, and -0.96%, respectively.  Furthermore, the S&P 500 increased by 8.42%, -
12.83%, and -1.80%, while the Barclays US AG Gov./CD Int. Bond Index increased +0.65%, 
4.73%, and +9.18% respectively. 
 
Last month we discussed that we were expecting swings or volatility to continue.  Earnings 
season has begun, and we expect S&P 500 profits to fall 26% this year before rebounding 28% 
next year. For the first quarter, we expect earnings to decline by 10-15%. It will get worse in 2Q 
before improving in the second half of the year.  The Government has bipartisan support and is 
working together with the Federal Reserve applying the lessons from 2008-2009 by cutting 
rates, injecting liquidity, and offering large stimulus programs designed to alleviate the effects 
of the economy for most Americans.  President Trump is talking about Opening Up America 
Again, but it will be a gradual process. 
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While each episode is different, history reflects that economic pain is temporary and healthier 
rebounds resume afterward.  It is imperative to stick to market discipline and remain vigilant 
for opportunities while others hit the panic button.  The S&P 500 dropped 34% from its 
February highs to its market lows in March.  Investors that sold missed a double-digit rebound 
in the S&P 500, up approximately 31% from the low.  We still expect the rocky road to continue.   
 

SAFETY AND FACILITIES OPERATIONS 
Submitted by Joe Bruce, Executive Director of Safety and Facilities Operations 

 
SAFETY/RISK MANAGEMENT 
 
February 2020 Data 
• Domestic Hot Water (Weekly)—No temperature higher than 110F. 

o Completed 148 of 148 tests with zero variations from the standard. 
• Anti-Scald Valves (Monthly)—Completion of all scheduled testing.  

o Completed 23 of 23 with zero variations from the standard.  
• Haz-Com Inspections (Monthly)—Zero missing MSDS; zero unlabeled products.  

o Two labs inspected with zero variations from the standard. 
• Shop Safety Inspection (Monthly)—Safety equipment in good condition.  

o Three shops inspected with zero variations from the standard.  
• Fire Drills (Monthly)—Exercise all scheduled buildings in accordance with NFPA 

requirements; evacuate in less than three minutes.  
o All scheduled drills completed with zero variations from the standard.  

• Swimming Pool (Daily)—100% compliant with published chemical limits.  
o Completed 17 of 20 tests with zero variations from the standard, 3 – Scheduled leave. 

• Domestic/Potable Water Quality (Bimonthly)—100% compliant with published chemical limits.  
o Results of water test on file from the last testing. 

 
March 2020 Data 
• Domestic Hot Water (Weekly)—No temperature higher than 110F. 

o Completed 185 of 185 tests with zero variations from the standard. 
• Anti-Scald Valves (Monthly)—Completion of all scheduled testing.  

o Completed 23 of 23 with zero variations from the standard.  
• Haz-Com Inspections (Monthly)—Zero missing MSDS; zero unlabeled products.  

o Two labs inspected with zero variations from the standard. 
• Shop Safety Inspection (Monthly)—Safety equipment in good condition.  

o Three shops inspected with zero variations from the standard.  
• Fire Drills (Monthly)—Exercise all scheduled buildings in accordance with NFPA 

requirements; evacuate in less than three minutes.  
o All scheduled drills completed with zero variations from the standard.  

• Swimming Pool (Daily)—100% compliant with published chemical limits.  
o Completed 20 of 22 tests with zero variations from the standard, 2 – Scheduled leave. 

• Domestic/Potable Water Quality (Bimonthly)—100% compliant with published chemical limits.  
o Results of water test on file from the last testing. 
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TRAINING AND QUALITY ASSURANCE 
Submitted by Christy Slater, Director of Training and Quality Assurance 

 

Training 2019-2020 
 
The Training and Quality Assurance Department launched the Telework-Remote Learning 
channel on FSDB’s Yammer page in March, as many staff members began transitioning to 
telework. In addition to tips for working from home and remote learning opportunities, TQA 
shares resources related to health and wellness. Remote learning opportunities have included 
articles, videos, online courses, and webinars on topics such as communication, motivation, 
productivity, critical thinking, and emotional intelligence. Other resources have included a 
series on mental health, tips for reducing stress, and strategies to help families cope with social 
distancing and working/learning from home. New resources are added to the page daily.  
 
Live training scheduled to take place between April 3, 2020, and May 22, 2020, was postponed. 
As a result of COVID-19, expiration dates on CPR cards have been extended by the American 
Heart Association. The Crisis Prevention Institute has also extended renewal dates for CPI 
certification. TQA continues to monitor updates and interim guidance from both AHA and CPI to 
ensure FSDB's compliance as we maintain safety for students and staff. At the time of this 
report, TQA is collaborating with Technology services to launch live AlerT training, during which 
staff members will attend remotely. 
 
All compliance training for the year has been released. TQA is monitoring the completion of 
these critical training. 
 

 
 

Strategic Plan 

Strategic Plan Flash Report 
 
FSDB Priority Goal Champions continue to work with their teams on Year 3 Work Plans. Below 
you will find an update for all Strategic Plan goals.   

 
Priority Goal 1: Academic Achievement/Workforce Prep Champion-Tracie Snow 

The Instructional Services Department launched its Instructional Continuity Plan (ICP) in 
accordance with the Department of Education.  Students are currently utilizing distance 
learning through the end of the year.  A Distance Learning webpage has been created as a 
resource for parents and students to utilize as they navigate this new way of attending school. 
Links to the ICP, as well as the Distance Learning webpage, are below: 

www.fsdbk12.org/icp 

www.fsdbk12.org/distance-learning 

Board of Trustees Virtual Meeting - May 22, 2020 
Page 153

http://www.fsdbk12.org/icp
http://www.fsdbk12.org/distance-learning


Business Services Board Report 
Page 12  

 
Measures of Academic Progress 

*The first assessment of the year serves as a baseline.  Assessments occur in October, 
December, and March/April. 

 

  

 
 

MAP -- Reading 
3-12 Blind; K-12 Deaf 

2019-2020 
 

2019-2020 
Goal 

FSDB Overall 64% 80% 
Deaf Department 65% 78% 
DES 91% 90% 
DMS 56% 70% 
DHS 64% 75% 
Blind Department 64% 80% 
BEMS 68% 86% 
BHS 64% 69% 

MAP -- Math 
3-12 Blind; K-12 Deaf 

2019-2020 
 

2019-2020 
Goal 

FSDB Overall 80% 98% 
Deaf Department 81% 90% 
DES 89% 95% 
DMS 76% 76% 
DHS 86% 93% 
Blind Department 78% 85% 
BEMS 80% 93% 
BHS 73% 71% 

MAP -- Science 
3-9 Blind; 3-9 Deaf 

2019-2020 2019-2020 
Goal 

FSDB Overall 72% 73% 
Deaf Department 74% 75% 
DES 80% 85% 
DMS 79% 62% 
DHS N/A N/A 
   
Blind Department 68% 70% 
BEMS 68% 70% 
BHS N/A N/A 

MAP -- Language 
3-12 Blind; K-12 Deaf 

2019-2020 
 

2019-2020 
Goal 

FSDB Overall 71% 78% 
Deaf Department 71% 75% 
DES 89% 86% 
DMS 65% 72% 
DHS 64% 70% 
Blind Department 72% 80% 
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*The first assessment serves as a baseline.   
 

Support Services 
 

Services as indicated by IEP 2019-2020 
YTD 

2019-2020 
Goal 

% of Students attending Speech/Audiology as indicated 
by the IEP 

98% 100% 

% of Students attending Allied Health Counseling, 
provided by a Psychologist, as indicated on the IEP 

97% 100% 

% of Students attending OT/PT as indicated by the IEP 98% 100% 

 
 
 

Priority Goal 2: Staff Development Champion-Randi Mitchell 

Technology and Instructional Services are working together to ensure the teachers have the 
necessary technology, resources, and tutorials necessary to make the remote learning 
transition easier. An Education Technology Help Team in Microsoft Teams has been created for 
academic staff members to ask questions, support each other, and receive updates on all topics 
related to educational technology. In addition, an Educational Technology Help Notebook has 
been posted with resources and tutorials for access by academic staff members. Virtual 
professional development and training have been provided to train staff members on the use of 
Teams and other technology platforms.  Academic staff can find the virtual PD and drop-in 
office hours posted on Yammer and within the Ed Tech Help Teams Channel. 
 
Since March 30, 2020, Eyvolle Pamphile has provided daily training content in eight different 
Google Classrooms for Career Service employees from the following departments:  Boarding 
Program, Transportation, Allied Health (HCC & Food Services), and Academic (Instructional 
Assistants). Topics center on soft skills.  
 

BEMS 75% 81% 
BHS 65% 77% 

Achieve 3000* -- 3-12 Blind; 3-12 Deaf 
2019-2020 

 
2019-2020 

Goal 
FSDB Overall 60% 85% 
Deaf Department 58% 83% 
DES 65% 88% 
DMS 63% 95% 
DHS 53% 75% 
Blind Department 64% 92% 
BEMS 60% 90% 
BHS 68% 93% 
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Christy Slater created a Google classroom for FSDB supervisors. In this classroom, supervisors 
can review articles, studies, and other professional development information that will enhance 
their daily work. During April and May, the focus of this classroom has been on supporting 
supervisors as they lead their departments while teleworking. 
 

Priority Goal 3: Enrollment Champion-Dr. Prickett 

 
Enrollment Data:  Reflects data collected as of March 31, 2020 

Performance Measure 2019-2020 2019-2020 
Goal 

Peak Enrollment 558 543 

Intake Evaluations 117  

N/A Number Eligible 105 

Number of Withdrawals 35 

Number of Outreach Evaluations 8 

 

Priority Goal 4: Digital Citizenship Champions-Shelley Ardis, Angela Saunders, Carol Bogue 

As support for families, the Parent Services Department coordinated a resource called 
"Responsible Use of Technology" to be published on the Distance Learning page under the 
Support at Home area. This resource provides reminders and tips, as well as links to some 
websites parents and their children can use to learn more about internet safety and responsible 
use. Both the Deaf and Blind Departments began the distance learning programs with a review 
of expectations for responsible use. The page used with students in the Deaf Department was 
made available in English and ASL. 
 
 
 
 
 

Priority Goal 5: Stakeholder Relationships and Communication Champions-  
Dr. Prickett/Nancy Bloch 

 
External Stakeholder Relationship Building  
The COVID-19 pandemic has understandably had an impact on existing plans and shifts toward 
heightened organizational-level communications via the FSDB website and social media, 
detailed below. 
 
Our focus has been on maintaining positive relationships with FLDOE personnel amid the 
pandemic, including the Bureau of Exceptional Education and Student Services (BEESS), and 
district Exceptional Student Education (ESE) leadership. This has involved communicating state 
directives in the way of distance learning programs and activities, now being carried out 
through the end of the current academic year, also detailed below.  
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Follow-up engagement with Joint BVI and DHH Contacts Meeting attendees is now complete. 
Canceled events due to the pandemic include FSDB campus expos, Expanded Core Curriculum 
summer academies, regional family weekends, local area recreation evening, and related 
outreach to prospective students/families. Travel for state and national conferences in Florida 
has been suspended for the time being. Collaborative planning for future outreach events and 
activities continues through telework efforts, particularly for the next academic year. 
 
General Stakeholder Relationship Building 
Targeted stakeholder engagement also is in progress , including strategic efforts on enhancing 
the school's digital presence, along with efforts aimed to increase earned media coverage. 
Recently we generated three positive news stories – two of these were a result of our 
partnership with the St. Augustine Fire Department’s temporary residency in one of our 
dormitories. Both First Coast News and News4Jax aired stories Friday, April 10.  
 
We also received earned media coverage on our distance-learning efforts, which was aired 
twice by First Coast News on Monday, April 13, and again on Tuesday, April 14.  Dr. Prickett, 
Tracie Snow, and the Hoffnagle family were all featured in the segment. 
 
We are also working with FedEx's headquarters in Memphis and their global communications 
staff on the role of FedEx in helping us deliver students' instructional materials and devices to 
their homes. FedEx is working on a social media approach to garner more attention to these 
efforts, and we'll share more information when it becomes available. 
 
Internal Stakeholder Relationship Building 
Organizational-level communications are currently channeled through the Public Information 
Officer (PIO) to internal staff members via regularly updated situation reports and frequently 
asked questions. The PIO, in coordination with Instructional Services, Academic Departments, 
and Parent Services, is also providing consolidated and consistent information for students’ 
families through a variety of approaches.  
 
Our COVID-19 webpage has important information for families, including resources and 
frequently asked questions as well as our official announcements. Our distance learning 
webpage contains the school Instructional Continuity Plan, key contact specifics for campus 
personnel, at-home parental supports, educational enrichment activities, and core and elective 
digital learning resources. Additional tactical approaches for parent communications have 
included email notifications via Skyward, letters from Dr. Prickett and Tracie Snow, video 
messages from our principals, and frequent social media posts. 

 

Secondary Goal A:  Climate Surveys Champion-Christy Slater 

The Employee Engagement Survey has been completed. Data is being analyzed, and reports will 
be sent to the PAT, BOT, and supervisors when completed. Parent Climate Surveys have been 
sent to parents via FedEx or US Mail. Student Climate Surveys have been sent to students to 
complete electronically. Accompanying both the parent and student surveys is a video of the 
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survey presented in ASL. The Staff Climate Survey, which is completed by all academic staff 
members, was launched in late April. 

Each school has written Action Plans to address strengths, as well as areas of opportunity that 
were identified through the 2018-2019 survey process. School leaders will update their action 
plans at the end of the 2019-2020 school with successes as well as opportunities for the coming 
year.  

Secondary Goal B:  Staff Resources Champions-Julia Mintzer/Carrie Arnold 

YTD Turnover Rate = 7.65% 
YTD Retirees = 14 
Percent of filled FTE positions = 94% 
 
Budget Chats for the 2019-2020 school year include: 

• 8-19-19:  Deaf Middle School  
• 9-18-19:  Outreach  
• 9-23-19:  Interpreter Services  
• 9-23-19:  Interpreter Services  
• 9-26-19:  Workforce Development  
• 10-24-19:  FSDBEA  
• 1-30-20:  Safety and Facilities Operations   

 
Secondary Goal C:  Campus Infrastructure Champion-Julia Mintzer 

The Campus Master Plan for 2019-2024 has been completed and approved by the Board of 
Trustees on 8/23/19. All additional activities on the Year 3 work plan have been completed.  
Please see below for details: 

• Safety and Facilities Operations staff members are utilizing the updated Facility 
Condition Index to prioritize projects for master planning. 

• A subscription to RS Means has been procured, and GLE provided training for members 
of the Safety and Facilities Operations Department.  FSDB will continue to assess the 
effectiveness of the methodology based on feedback from the Department of Education 
and the Auditor General as we implement our master planning and legislative budget 
request processes. 

• Estimated useful life data is included in the Facility Condition Index.  This information is 
used to prioritize projects in an effort to maintain and replace equipment and 
infrastructure.  

• Continuity of Operations Planning has been included in the Internal Audit Plan as 
approved by the Board of Trustees on September 27, 2019.  

• A multi-disciplinary team of FSDB staff members participated in continuity of 
operations planning sessions facilitated by RSM, in alignment with the consultation 
services outlined in the annual audit plan. 

• Members of the FSDB Incident Command Team facilitated the 
development of a continuity of operations plan in response to the COVID –19 pandemic. 

 
Secondary Goal D:  Endowment Funding Champion-Tanya Rhodes 
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*Reflects data as of March 30, 2020 
 

Performance Measures 2019-2020 2018-2019 
Target 

Private dollars:  Percent of Progress Toward Annual Goals 91% $1,250,000 

Number of Donors 2172 1350 
Number of Donations 2253 2000 

 
Respectfully Submitted, 
Julia Mintzer 
Administrator of Business Services 
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Consolidated report prepared for Board Of Trustees For 
NX XX189 Fixed Income NX XX190 QGARP NX XX185 QGARP 
NX XX181 ESG NX XX182 SMID Equity 

Performance review 
as of April 22, 2020 
Sources of portfolio value 
$ Millions 

Net Time-
Portfolio and selected benchmark returns 

weighted returns annualized 

NX XX191 Div Ruler NX XX188 QGARP 
NX XX187 Fixed Income NX XX183 ESG 
NX XX186 Div Ruler NX XX184 Div Ruler 

Portfolio value and investment results 

Performance returns (annualized > 1 year) 

MTD YTD 1 Year 2019 
03/31/2020 to 

04/22/2020 
12/31/2019 to 

04/22/2020 
04/22/2019 to 

04/22/2020 
12/31/2018 to 

12/31/2019 
Opening value 14,831,385.56 16,309,395.65 15,502,304.46 13,904,916.17 
Net deposits/withdrawals -395.23 302,949.54 -86,345.86 -208,970.53 
Div./interest income 14,971.04 111,088.92 410,532.98 391,218.86 
Change in accr. interest 4,830.69 201.96 -3,644.87 13,428.45 
Change in value 602,700.44 -1,270,143.57 -369,354.22 2,208,802.71 

Closing value 15,453,492.49 15,453,492.49 15,453,492.49 16,309,395.65 
Net Time-weighted ROR 4.19 -7.08 -0.17 17.98 

Net deposits and withdrawals include program and account fees. 

Time weighted rates of return (net of fees) 
Performance returns (annualized > 1 year) 

MTD YTD 1 Year 2019 
03/31/2020 to 12/31/2019 to 04/22/2019 to 12/31/2018 to 

04/22/2020 04/22/2020 04/22/2020 12/31/2019 
Your portfolio(%) 4.19 -7.08 -0.17 17.98 
Consolidated Blended Index 
Barclays US Ag Gov/Cd Int 
MSCI EAFE-NR 
Russell 1000 Growth 
Russell 1000 Value 
Russell 2000 
S&P 500 
Return objective: 5.50% 

3.80 -7.45 -0.96 
0.65 4.73 9.18 
1.75 -21.48 -15.09 

10.06 -5.46 7.66 
6.48 -21.98 -13.63 
4.25 -27.67 -21.82 
8.42 -12.83 -1.80 
0.32 1.67 5.50 

16.66 
5.89 

22.01 
36.39 
26.54 
25.52 
31.49 

5.50 

Consolidated Blended Index:Start - Current: 3% MSCI Emerging Markets-NR; 9% Russell Mid Cap-Eq Wt; 3% Russell SmCap Complete; 12% MSCI EAFE-NR; 12% Russell 1000 Growth; 13% Russell 1000 
Value; 48% Barclays US Ag Gov/Cd Int 
Past performance does not guarantee future results and current performance may be lower/higher than past data presented. 
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Consolidated report prepared for Board Of Trustees For 
NX XX189 Fixed Income NX XX190 QGARP NX XX185 QGARP 
NX XX181 ESG NX XX182 SMID Equity 
NX XX191 Div Ruler NX XX188 QGARP 
NX XX187 Fixed Income NX XX183 ESG 
NX XX186 Div Ruler NX XX184 Div Ruler 

Additional information about your portfolio 
as of April 22, 2020 
Inception to date net time-weighted returns(annualized > 1 year) 

ITD 
Performance Start date to 
Start date 04/22/2020 

Consolidated 12/08/2014 4.30% 

Benchmark composition 

Consolidated 

Blended Index 
Start - Current: 3% MSCI Emerging Markets-NR; 9% Russell Mid Cap-Eq Wt; 3% Russell SmCap Complete; 12% MSCI EAFE-NR; 12% Russell 1000 Growth; 13% Russell 1000 Value; 48% Barclays US Ag Gov/Cd Int 
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Consolidated report prepared for Board Of Trustees For 
NX XX189 Fixed Income NX XX190 QGARP NX XX185 QGARP 
NX XX181 ESG NX XX182 SMID Equity 

Financial Markets Summary 
NX XX191 
NX XX187 
NX XX186 

Div Ruler 
Fixed Income 
Div Ruler 

NX XX188 
NX XX183 
NX XX184 

QGARP 
ESG 
Div Ruler 

as of April 22, 2020 
Quarter 1 Year 3 Year 5 Year 7 Year 10 Year 

03/31/2020 to 04/22/2019 to 04/22/2017 to 04/22/2015 to 04/22/2013 to 04/30/2010 to 
04/22/2020 04/22/2020 04/22/2020 04/22/2020 04/22/2020 04/22/2020 

Cash Alternatives US Treasury Bill - 3 Mos 0.00 1.94 1.72 1.12 0.80 0.59 

US - Fixed Income Barclays Agg Bond 1.63 11.26 5.06 3.69 3.30 3.95 

Barclays Govt/Credit 1-3Y 0.52 5.10 2.67 1.98 1.67 1.65 

Barclays Govt/Credit Int 1.18 8.44 3.95 2.98 2.56 3.18 

Barclays Muni 1-10Y BL 0.43 3.35 2.72 2.40 2.28 2.97 

Barclays Muni 5Y 0.55 2.93 2.32 2.17 2.06 2.75 

Barclays Muni 7Y 0.63 3.76 3.09 2.78 2.68 3.66 

Barclays Municipal Bond -0.06 3.95 3.56 3.20 3.13 4.02 

Global/International - Fixed Income Barclays Gbl Agg Bond xUS -0.23 1.21 2.06 1.92 0.38 1.44 

Barclays Global Agg 0.63 5.46 3.38 2.72 1.66 2.54 

US Equity Dow Jones Ind Avg 7.22 -9.26 7.03 8.02 9.68 10.62 

NAREIT Equity 4.72 -9.38 0.67 3.31 4.99 8.36 

NASDAQ Composite 10.33 5.99 12.84 11.02 14.78 13.21 

Russell 1000 8.46 -2.81 7.66 7.54 10.67 11.11 

Russell 1000 Growth 10.06 7.66 14.82 12.01 14.52 13.95 

Russell 1000 Value 6.48 -13.63 0.27 2.85 6.62 8.08 

Russell 2000 4.25 -21.82 -3.17 0.38 5.42 6.77 

Russell 2000 Growth 6.79 -13.69 2.40 2.70 8.09 9.17 

Russell 2000 Value 1.18 -30.23 -8.98 -2.27 2.51 4.21 

Russell 2500 5.65 -19.50 -1.22 1.41 6.21 7.83 

Russell 3000 8.22 -4.10 6.92 7.05 10.31 10.80 

Russell Mid Cap 7.98 -13.69 1.80 3.17 7.75 9.21 

Russell Mid Cap Growth 10.45 -2.70 10.11 7.33 11.23 11.69 

Russell Mid Cap Value 6.05 -20.92 -4.03 0.30 5.21 7.39 

S&P 400 Mid Cap 4.89 -20.85 -2.53 1.40 6.01 7.95 

S&P 500 8.42 -1.80 8.14 8.02 10.94 11.27 

Global/International - Equity MSCI AC World - NR 6.13 -8.30 3.67 3.41 6.05 6.50 

MSCI ACWI xUSA-NR 2.91 -15.46 -0.91 -0.96 1.58 2.44 

MSCI EAFE-NR 1.75 -15.09 -1.08 -0.96 1.96 3.09 

MSCI Emerging Markets-NR 4.85 -16.21 -0.21 -0.88 0.56 1.04 

MSCI Emerging Markets-PR 4.72 -18.40 -2.60 -3.23 -1.84 -1.37 

MSCI World 6.33 -6.69 4.78 4.53 7.35 7.84 

Commodities DJ UBS Commodity -1.89 -24.71 -8.67 -8.57 -9.65 -7.11 

Goldman Sachs Commodity -13.27 -51.30 -16.76 -16.28 -16.46 -11.95 

Non-Traditional HFRI Equity Hedge N/A N/A N/A N/A N/A N/A 

HFRI FOF Diversified N/A N/A N/A N/A N/A N/A 

HFRX Eqty Hdg-EqMktNeu -3.10 -11.81 -5.08 -2.97 -1.36 -1.49 

HFRX Event Driven 1.71 4.77 -1.25 0.12 0.93 1.13 

Balanced S&P 500 40% /BC Agg 60% 4.35 6.44 6.63 5.68 6.53 7.08 

S&P 500 50% /BC Agg 50% 5.03 5.14 6.95 6.12 7.30 7.83 

S&P 500 60% /BC Agg 40% 5.70 3.82 7.25 6.55 8.06 8.55 

Miscellaneous Consumer Price Index 0.00 1.54 1.92 1.80 1.49 1.71 
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Important information about this report
Disclosures applicable to accounts at UBS Financial Services Inc. 

This section contains important disclosures regarding the 
information and valuations presented here. All 
information presented is subject to change at any time 
and is provided only as of the date indicated. The 
information in this report is for informational purposes 
only and should not be relied upon as the basis of an 
investment or liquidation decision. UBS FS account 
statements and official tax documents are the only 
official record of your accounts and are not replaced, 
amended or superseded by any of the information 
presented in these reports. You should not rely on this 
information in making purchase or sell decisions, for tax 
purposes or otherwise. 

UBS FS offers a number of investment advisory programs 
to clients, acting in our capacity as an investment 
adviser, including fee-based financial planning, 
discretionary account management, non-discretionary 
investment advisory programs, and advice on the 
selection of investment managers and mutual funds 
offered through our investment advisory programs. 
When we act as your investment adviser, we will have a 
written agreement with you expressly acknowledging 
our investment advisory relationship with you and 
describing our obligations to you. At the beginning of 
our advisory relationship, we will give you our Form ADV 
brochure(s) for the program(s) you selected that provides 
detailed information about, among other things, the 
advisory services we provide, our fees, our personnel, 
our other business activities and financial industry 
affiliations and conflicts between our interests and your 
interests. 

In our attempt to provide you with the highest quality 
information available, we have compiled this report 
using data obtained from recognized statistical sources 
and authorities in the financial industry. While we 
believe this information to be reliable, we cannot make 
any representations regarding its accuracy or 
completeness. Please keep this guide as your Advisory 
Review. 

Please keep in mind that most investment objectives are 
long term. Although it is important to evaluate your 
portfolio's performance over multiple time periods, we 
believe the greatest emphasis should be placed on the 
longer period returns. 

Please review the report content carefully and contact 
your Financial Advisor with any questions. 

Client Accounts: This report may include all assets in 
the accounts listed and may include eligible and 
ineligible assets in a fee-based program. Since ineligible 
assets are not considered fee-based program assets, the 
inclusion of such securities will distort the actual 
performance of your accounts and does not reflect the 
performance of your accounts in the fee-based program. 
As a result, the performance reflected in this report can 
vary substantially from the individual account 

performance reflected in the performance reports 
provided to you as part of those programs. For fee-
based programs, fees are charged on the market value 
of eligible assets in the accounts and assessed quarterly 
in advance, prorated according to the number of 
calendar days in the billing period. When shown on a 
report, the risk profile and return objectives describe 
your overall goals for these accounts. For each account 
you maintain, you choose one return objective and a 
primary risk profile. If you have questions regarding 
these objectives or wish to change them, please contact 
your Financial Advisor to update your account records. 

Performance: This report presents account activity and 
performance depending on which inception type you've 
chosen. The two options are: (1) All Assets (Since 
Performance Start): This presents performance for all 
assets since the earliest possible date; (2) Advisory Assets 
(Advisory Strategy Start) for individual advisory accounts: 
This presents Advisory level performance since the Latest 
Strategy Start date; If an account that has never been 
managed is included in the consolidated report, the total 
performance of that unmanaged account will be 
included since inception. 

Time-weighted Returns for accounts / SWP/AAP 
sleeves (Monthly periods): The report displays a time 
weighted rate of return (TWR) that is calculated using 
the Modified Dietz Method. This calculation uses the 
beginning and ending portfolio values for the month 
and weighs each contribution/withdrawal based upon 
the day the cash flow occurred. Periods greater than one 
month are calculated by linking the monthly returns. The 
TWR gives equal weighting to every return regardless of 
amount of money invested, so it is an effective measure 
for returns on a fee based account. All periods shown 
which are greater than 12 months are annualized. This 
applies to all performance for all assets before 
09/30/2010, Advisory assets before 12/31/2010 and 
SWP/AAP sleeves before 04/30/2018. 

Time-weighted Returns for accounts / SWP/AAP 
sleeves (Daily periods): The report displays a time 
weighted rate of return (TWR) that is calculated by 
dividing the portfolio's daily gain/loss by the previous 
day's closing market value plus the net value of cash 
flows that occurred during the day, if it was positive. The 
TWR gives equal weighting to every return regardless of 
amount of money invested, so it is an effective measure 
for returns on a fee based account. Periods greater than 
one day are calculated by linking the daily returns. All 
periods shown which are greater than 12 months are 
annualized. For reports generated prior to 01/26/2018, 
the performance calculations used the account's end of 
day value on the performance inception (listed in the 
report under the column "ITD") and all cash flows were 
posted at end of day. As a result of the change, the 
overall rate of return (TWR) and beginning market value 
displayed can vary from prior generated reports. This 
applies to all performance for all assets on or after 

09/30/2010, Advisory assets on or after 12/31/2010, 
SWP/AAP sleeves on or after 04/30/2018 as well as all 
Asset Class and Security level returns. 

Money-weighted returns: Money-weighted return 
(MWR) is a measure of the rate of return for an asset or 
portfolio of assets. It is calculated by finding the daily 
Internal Rate of Return (IRR) for the period and then 
compounding this return by the number of days in the 
period being measured. The MWR incorporates the size 
and timing of cash flows, so it is an effective measure of 
returns on a portfolio. 

Annualized Performance: All performance periods 
greater than one year are calculated (unless otherwise 
stated) on an annualized basis, which represents the 
return on an investment multiplied or divided to give a 
comparable one year return. 

Cumulative Performance: A cumulative return is the 
aggregate amount that an investment has gained or lost 
over time, independent of the period of time involved. 

Net of Fees and Gross of Fees Performance: 
Performance is presented on a "net of fees" and "gross 
of fees" basis, where indicated. Net returns do not 
reflect Program and wrap fees prior to 10/31/10 for 
accounts that are billed separately via invoice through a 
separate account billing arrangement. Gross returns do 
not reflect the deduction of fees, commissions or other 
charges. The payment of actual fees and expenses will 
reduce a client's return. The compound effect of such 
fees and expenses should be considered when reviewing 
returns. For example, the net effect of the deduction of 
fees on annualized performance, including the 
compounded effect over time, is determined by the 
relative size of the fee and the account's investment 
performance. It should also be noted that where gross 
returns are compared to an index, the index 
performance also does not reflect any transaction costs, 
which would lower the performance results. Market 
index data maybe subject to review and revision. 

Benchmark/Major Indices: The past performance of an 
index is not a guarantee of future results. Any 
benchmark is shown for informational purposes only 
and relates to historical performance of market indices 
and not the performance of actual investments. 
Although most portfolios use indices as benchmarks, 
portfolios are actively managed and generally are not 
restricted to investing only in securities in the index. As a 
result, your portfolio holdings and performance may vary 
substantially from the index. Each index reflects an 
unmanaged universe of securities without any deduction 
for advisory fees or other expenses that would reduce 
actual returns, as well as the reinvestment of all income 
and dividends. An actual investment in the securities 
included in the index would require an investor to incur 
transaction costs, which would lower the performance 
results. Indices are not actively managed and investors 

cannot invest directly in the indices. Market index data 
maybe subject to review and revision. Further, there is 
no guarantee that an investor's account will meet or 
exceed the stated benchmark. Index performance 
information has been obtained from third parties 
deemed to be reliable. We have not independently 
verified this information, nor do we make any 
representations or warranties to the accuracy or 
completeness of this information. 

Blended Index - For Advisory accounts, Blended Index is 
designed to reflect the asset categories in which your 
account is invested. For Brokerage accounts, you have 
the option to select any benchmark from the list. 

For certain products, the blended index represents the 
investment style corresponding to your client target 
allocation. If you change your client target allocation, 
your blended index will change in step with your change 
to your client target allocation. 

Blended Index 2 - 8 - are optional indices selected by you 
which may consist of a blend of indexes. For advisory 
accounts, these indices are for informational purposes 
only. Depending on the selection, the benchmark 
selected may not be an appropriate basis for comparison 
of your portfolio based on it's holdings. 

Custom Time Periods: If represented on this report, the 
performance start date and the performance end date 
have been selected by your Financial Advisor in order to 
provide performance and account activity information 
for your account for the specified period of time only. As 
a result, only a portion of your account's activity and 
performance information is presented in the 
performance report, and, therefore, presents a distorted 
representation of your account's activity and 
performance. 

Net Deposits/Withdrawals: When shown on a report, 
this information represents the net value of all cash and 
securities contributions and withdrawals, program fees 
(including wrap fees) and other fees added to or 
subtracted from your accounts from the first day to the 
last day of the period. When fees are shown separately, 
net deposits / withdrawals does not include program 
fees (including wrap fees). When investment return is 
displayed net deposits / withdrawals does not include 
program fees (including wrap fees). For security 
contributions and withdrawals, securities are calculated 
using the end of day UBS FS price on the day securities 
are delivered in or out of the accounts. Wrap fees will be 
included in this calculation except when paid via an 
invoice or through a separate accounts billing 
arrangement. When shown on Client summary and/or 
Portfolio review report, program fees (including wrap 
fees) may not be included in net deposits/withdrawals. 

PACE Program fees paid from sources other than your 
PACE account are treated as a contribution. A PACE 
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Disclosures applicable to accounts at UBS Financial Services Inc. (continued) 

Program Fee rebate that is not reinvested is treated as a 
withdrawal. 

Dividends/Interest: Dividend and interest earned, 
when shown on a report, does not reflect your account's 
tax status or reporting requirements. Use only official tax 
reporting documents (i.e. 1099) for tax reporting 
purposes. The classification of private investment 
distributions can only be determined by referring to the 
official year-end tax-reporting document provided by the 
issuer. 

Change in Accrued Interest: When shown on a report, 
this information represents the difference between the 
accrued interest at the beginning of the period from the 
accrued interest at the end of the period. 

Change in Value: Represents the change in value of the 
portfolio during the reporting period, excluding 
additions/withdrawals, dividend and interest income 
earned and accrued interest. Change in Value may 
include programs fees (including wrap fees) and other 
fees. 

Fees: Fees represented in this report include program 
and wrap fees. Program and wrap fees prior to October 
1, 2010 for accounts that are billed separately via invoice 
through a separate account billing arrangement are not 
included in this report. 

Performance Start Date Changes: The Performance 
Start Date for accounts marked with a '^' have changed. 
Performance figures of an account with a changed 
Performance Start Date may not include the entire 
history of the account. The new Performance Start Date 
will generate performance returns and activity 
information for a shorter period than is available at UBS 
FS. As a result, the overall performance of these 
accounts may generate better performance than the 
period of time that would be included if the report used 
the inception date of the account. UBS FS recommends 
reviewing performance reports that use the inception 
date of the account because reports with longer time 
frames are usually more helpful when evaluating 
investment programs and strategies. Performance 
reports may include accounts with inception dates that 
precede the new Performance Start Date and will show 
performance and activity information from the earliest 
available inception date. 
The change in Performance Start Date may be the result 
of a performance gap due to a zero-balance that 
prevents the calculation of continuous returns from the 
inception of the account. The Performance Start Date 
may also change if an account has failed one of our 
performance data integrity tests. In such instances, the 
account will be labeled as 'Review Required' and 
performance prior to that failure will be restricted. 
Finally, the Performance Start Date will change if you 
have explicitly requested a performance restart. Please 
contact your Financial Advisor for additional details 

regarding your new Performance Start Date. 

Closed Account Performance: Accounts that have 
been closed may be included in the consolidated 
performance report. When closed accounts are included 
in the consolidated report, the performance report will 
only include information for the time period the account 
was active during the consolidated performance 
reporting time period. 

Portfolio: For purposes of this report "portfolio" is 
defined as all of the accounts presented on the cover 
page or the header of this report and does not 
necessarily include all of the client's accounts held at 
UBS FS or elsewhere. 

Pricing: All securities are priced using the closing price 
reported on the last business day preceding the date of 
this report. Every reasonable attempt has been made to 
accurately price securities; however, we make no 
warranty with respect to any security's price. Please refer 
to the back of the first page of your UBS FS account 
statement for important information regarding the 
pricing used for certain types of securities, the sources of 
pricing data and other qualifications concerning the 
pricing of securities. To determine the value of securities 
in your account, we generally rely on third party 
quotation services. If a price is unavailable or believed to 
be unreliable, we may determine the price in good faith 
and may use other sources such as the last recorded 
transaction. When securities are held at another 
custodian or if you hold illiquid or restricted securities for 
which there is no published price, we will generally rely 
on the value provided by the custodian or issuer of that 
security. 

Ineligible Assets: We require that you hold and 
purchase only eligible managed assets in your advisory 
accounts. Please contact your Financial Advisor for a list 
of the eligible assets in your program. These reports may 
provide performance information for eligible and 
ineligible assets in a fee-based program. Since ineligible 
assets are not considered fee-based program assets, the 
inclusion of such securities will distort the actual 
performance of your advisory assets. As a result, the 
performance reflected in this report can vary 
substantially from the individual account performance 
reflected in the performance reports provided to you as 
part of those programs. For fee-based programs, fees 
are charged on the market value of eligible assets in the 
accounts and assessed quarterly in advance, prorated 
according to the number of calendar days in the billing 
period. Neither UBS nor your Financial Advisor will act as 
your investment adviser with respect to Ineligible Assets. 

Variable Annuity Asset Allocation: If the option to 
unbundle a variable annuity is selected and if a variable 
annuity's holdings data is available, variable annuities 
will be classified by the asset class, subclass, and style 
breakdown for their underlying holdings. Where a 

variable annuity contains equity holdings from multiple 
equity sectors, this report will proportionately allocate 
the underlying holdings of the variable annuity to those 
sectors measured as a percentage of the total variable 
annuity's asset value as of the date shown. 

This information is supplied by Morningstar, Inc. on a 
weekly basis to UBS FS based on data supplied by the 
variable annuity which may not be current. Portfolio 
holdings of variable annuities change on a regular (often 
daily) basis. Accordingly, any analysis that includes 
variable annuities may not accurately reflect the current 
composition of these variable annuities. If a variable 
annuity's underlying holding data is not available, it will 
remain classified as an annuity. All data is as of the date 
indicated in the report. 

The account listing may or may not include all of your 
accounts with UBS FS. The accounts included in this 
report are listed under the "Accounts included in this 
review" shown on the first page or listed at the top of 
each page. If an account number begins with "@" this 
denotes assets or liabilities held at other financial 
institutions. Information about these assets, including 
valuation, account type and cost basis, is based on the 
information you provided to us, or provided to us by 
third party data aggregators or custodians at your 
direction. We have not verified, and are not responsible 
for, the accuracy or completeness of this information. 

Account name(s) displayed in this report and labels used 
for groupings of accounts can be customizable 
"nicknames" chosen by you to assist you with your 
recordkeeping or may have been included by your 
financial advisor for reference purposes only. The names 
used have no legal effect, are not intended to reflect any 
strategy, product, recommendation, investment 
objective or risk profile associated with your accounts or 
any group of accounts, and are not a promise or 
guarantee that wealth, or any financial results, can or 
will be achieved. All investments involve the risk of loss, 
including the risk of loss of the entire investment. 

For more information about account or group names, or 
to make changes, contact your Financial Advisor. 

Account changes: At UBS, we are committed to 
helping you work toward your financial goals. So that 
we may continue providing you with financial advice 
that is consistent with your investment objectives, please 
consider the following two questions: 
1) Have there been any changes to your financial 
situation or investment objectives? 
2) Would you like to implement or modify any 
restrictions regarding the management of your account? 
If the answer to either question is "yes," it is important 
that you contact your Financial Advisor as soon as 
possible to discuss these changes. For MAC advisory 
accounts, please contact your investment manager 

directly if you would like to impose or change any 
investment restrictions on your account. 

ADV disclosure: A complimentary copy of our current 
Form ADV Disclosure Brochure that describes the 
advisory program and related fees is available through 
your Financial Advisor. Please contact your Financial 
Advisor if you have any questions. 

Important information for former Piper Jaffray and 
McDonald Investments clients: As an accommodation 
to former Piper Jaffray and McDonald Investments 
clients, these reports include performance history for 
their Piper Jaffray accounts prior to August 12, 2006 and 
McDonald Investments accounts prior to February 9, 
2007, the date the respective accounts were converted 
to UBS FS. UBS FS has not independently verified this 
information nor do we make any representations or 
warranties as to the accuracy or completeness of that 
information and will not be liable to you if any such 
information is unavailable, delayed or inaccurate. 

For insurance, annuities, and 529 Plans, UBS FS relies on 
information obtained from third party services it believes 
to be reliable. UBS FS does not independently verify or 
guarantee the accuracy or validity of any information 
provided by third parties. Information for insurance, 
annuities, and 529 Plans that has been provided by a 
third party service may not reflect the quantity and 
market value as of the previous business day. When 
available, an "as of" date is included in the description. 

Investors outside the U.S. are subject to securities and 
tax regulations within their applicable jurisdiction that 
are not addressed in this report. Nothing in this report 
shall be construed to be a solicitation to buy or offer to 
sell any security, product or service to any non-U.S. 
investor, nor shall any such security, product or service 
be solicited, offered or sold in any jurisdiction where 
such activity would be contrary to the securities laws or 
other local laws and regulations or would subject UBS to 
any registration requirement within such jurisdiction. 

Performance History prior to the account's inception at 
UBS Financial Services, Inc. may have been included in 
this report and is based on data provided by third party 
sources. UBS Financial Services Inc. has not 
independently verified this information nor does UBS 
Financial Services Inc. guarantee the accuracy or validity 
of the information. 
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Consolidated report prepared for Board Of Trustees For 
NX XX189 Fixed Income NX XX190 QGARP NX XX185 QGARP 
NX XX181 ESG NX XX182 SMID Equity 
NX XX191 Div Ruler NX XX188 QGARP 
NX XX186 Div Ruler NX XX183 ESG 
NX XX187 Fixed Income NX XX184 Div RulerPerformance details by month 

for December 31, 2019 to April 30, 2020 

Net time-weighted 
Consolidated returns 

Annualized 
Opening Net Dividend Change Change Closing (>1 yr) 
portfolio deposits and and interest in accrued in portfolio Period since 
value ($) withdrawals ($) income ($) interest ($) value ($) value ($) Returns start date 

2020 16,309,395.65 282,505.74 116,184.68 1,237.54 -917,449.46 15,791,874.15 -5.04% -5.04% 

Apr 2020 14,831,385.56 -20,839.03 20,066.80 5,866.27 955,394.55 15,791,874.15 6.48% -5.04% 

Mar 2020 16,032,817.84 995.48 41,734.87 -1,502.62 -1,242,660.01 14,831,385.56 -7.50% -10.82% 

Feb 2020 16,755,466.58 -125,000.00 25,421.66 -1,220.81 -621,849.58 16,032,817.84 -3.57% -3.59% 

Jan 2020 16,309,395.65 427,349.29 28,961.35 -1,905.30 -8,334.41 16,755,466.58 -0.02% -0.02% 

Total $16,309,395.65 $282,505.74 $116,184.68 $1,237.54 $-917,449.46 $15,791,874.15 -5.04% 

Returns prior to 12 months are not annualized. 
Past performance does not guarantee future results and current performance may be lower/higher than past data presented. 
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Important information about this report
Disclosures applicable to accounts at UBS Financial Services Inc. 

This section contains important disclosures regarding the 
information and valuations presented here. All 
information presented is subject to change at any time 
and is provided only as of the date indicated. The 
information in this report is for informational purposes 
only and should not be relied upon as the basis of an 
investment or liquidation decision. UBS FS account 
statements and official tax documents are the only 
official record of your accounts and are not replaced, 
amended or superseded by any of the information 
presented in these reports. You should not rely on this 
information in making purchase or sell decisions, for tax 
purposes or otherwise. 

UBS FS offers a number of investment advisory programs 
to clients, acting in our capacity as an investment 
adviser, including fee-based financial planning, 
discretionary account management, non-discretionary 
investment advisory programs, and advice on the 
selection of investment managers and mutual funds 
offered through our investment advisory programs. 
When we act as your investment adviser, we will have a 
written agreement with you expressly acknowledging 
our investment advisory relationship with you and 
describing our obligations to you. At the beginning of 
our advisory relationship, we will give you our Form ADV 
brochure(s) for the program(s) you selected that provides 
detailed information about, among other things, the 
advisory services we provide, our fees, our personnel, 
our other business activities and financial industry 
affiliations and conflicts between our interests and your 
interests. 

In our attempt to provide you with the highest quality 
information available, we have compiled this report 
using data obtained from recognized statistical sources 
and authorities in the financial industry. While we 
believe this information to be reliable, we cannot make 
any representations regarding its accuracy or 
completeness. Please keep this guide as your Advisory 
Review. 

Please keep in mind that most investment objectives are 
long term. Although it is important to evaluate your 
portfolio's performance over multiple time periods, we 
believe the greatest emphasis should be placed on the 
longer period returns. 

Please review the report content carefully and contact 
your Financial Advisor with any questions. 

Client Accounts: This report may include all assets in 
the accounts listed and may include eligible and 
ineligible assets in a fee-based program. Since ineligible 
assets are not considered fee-based program assets, the 
inclusion of such securities will distort the actual 
performance of your accounts and does not reflect the 
performance of your accounts in the fee-based program. 
As a result, the performance reflected in this report can 
vary substantially from the individual account 

performance reflected in the performance reports 
provided to you as part of those programs. For fee-
based programs, fees are charged on the market value 
of eligible assets in the accounts and assessed quarterly 
in advance, prorated according to the number of 
calendar days in the billing period. When shown on a 
report, the risk profile and return objectives describe 
your overall goals for these accounts. For each account 
you maintain, you choose one return objective and a 
primary risk profile. If you have questions regarding 
these objectives or wish to change them, please contact 
your Financial Advisor to update your account records. 

Performance: This report presents account activity and 
performance depending on which inception type you've 
chosen. The two options are: (1) All Assets (Since 
Performance Start): This presents performance for all 
assets since the earliest possible date; (2) Advisory Assets 
(Advisory Strategy Start) for individual advisory accounts: 
This presents Advisory level performance since the Latest 
Strategy Start date; If an account that has never been 
managed is included in the consolidated report, the total 
performance of that unmanaged account will be 
included since inception. 

Time-weighted Returns for accounts / SWP/AAP 
sleeves (Monthly periods): The report displays a time 
weighted rate of return (TWR) that is calculated using 
the Modified Dietz Method. This calculation uses the 
beginning and ending portfolio values for the month 
and weighs each contribution/withdrawal based upon 
the day the cash flow occurred. Periods greater than one 
month are calculated by linking the monthly returns. The 
TWR gives equal weighting to every return regardless of 
amount of money invested, so it is an effective measure 
for returns on a fee based account. All periods shown 
which are greater than 12 months are annualized. This 
applies to all performance for all assets before 
09/30/2010, Advisory assets before 12/31/2010 and 
SWP/AAP sleeves before 04/30/2018. 

Time-weighted Returns for accounts / SWP/AAP 
sleeves (Daily periods): The report displays a time 
weighted rate of return (TWR) that is calculated by 
dividing the portfolio's daily gain/loss by the previous 
day's closing market value plus the net value of cash 
flows that occurred during the day, if it was positive. The 
TWR gives equal weighting to every return regardless of 
amount of money invested, so it is an effective measure 
for returns on a fee based account. Periods greater than 
one day are calculated by linking the daily returns. All 
periods shown which are greater than 12 months are 
annualized. For reports generated prior to 01/26/2018, 
the performance calculations used the account's end of 
day value on the performance inception (listed in the 
report under the column "ITD") and all cash flows were 
posted at end of day. As a result of the change, the 
overall rate of return (TWR) and beginning market value 
displayed can vary from prior generated reports. This 
applies to all performance for all assets on or after 

09/30/2010, Advisory assets on or after 12/31/2010, 
SWP/AAP sleeves on or after 04/30/2018 as well as all 
Asset Class and Security level returns. 

Money-weighted returns: Money-weighted return 
(MWR) is a measure of the rate of return for an asset or 
portfolio of assets. It is calculated by finding the daily 
Internal Rate of Return (IRR) for the period and then 
compounding this return by the number of days in the 
period being measured. The MWR incorporates the size 
and timing of cash flows, so it is an effective measure of 
returns on a portfolio. 

Annualized Performance: All performance periods 
greater than one year are calculated (unless otherwise 
stated) on an annualized basis, which represents the 
return on an investment multiplied or divided to give a 
comparable one year return. 

Cumulative Performance: A cumulative return is the 
aggregate amount that an investment has gained or lost 
over time, independent of the period of time involved. 

Net of Fees and Gross of Fees Performance: 
Performance is presented on a "net of fees" and "gross 
of fees" basis, where indicated. Net returns do not 
reflect Program and wrap fees prior to 10/31/10 for 
accounts that are billed separately via invoice through a 
separate account billing arrangement. Gross returns do 
not reflect the deduction of fees, commissions or other 
charges. The payment of actual fees and expenses will 
reduce a client's return. The compound effect of such 
fees and expenses should be considered when reviewing 
returns. For example, the net effect of the deduction of 
fees on annualized performance, including the 
compounded effect over time, is determined by the 
relative size of the fee and the account's investment 
performance. It should also be noted that where gross 
returns are compared to an index, the index 
performance also does not reflect any transaction costs, 
which would lower the performance results. Market 
index data maybe subject to review and revision. 

Benchmark/Major Indices: The past performance of an 
index is not a guarantee of future results. Any 
benchmark is shown for informational purposes only 
and relates to historical performance of market indices 
and not the performance of actual investments. 
Although most portfolios use indices as benchmarks, 
portfolios are actively managed and generally are not 
restricted to investing only in securities in the index. As a 
result, your portfolio holdings and performance may vary 
substantially from the index. Each index reflects an 
unmanaged universe of securities without any deduction 
for advisory fees or other expenses that would reduce 
actual returns, as well as the reinvestment of all income 
and dividends. An actual investment in the securities 
included in the index would require an investor to incur 
transaction costs, which would lower the performance 
results. Indices are not actively managed and investors 

cannot invest directly in the indices. Market index data 
maybe subject to review and revision. Further, there is 
no guarantee that an investor's account will meet or 
exceed the stated benchmark. Index performance 
information has been obtained from third parties 
deemed to be reliable. We have not independently 
verified this information, nor do we make any 
representations or warranties to the accuracy or 
completeness of this information. 

Blended Index - For Advisory accounts, Blended Index is 
designed to reflect the asset categories in which your 
account is invested. For Brokerage accounts, you have 
the option to select any benchmark from the list. 

For certain products, the blended index represents the 
investment style corresponding to your client target 
allocation. If you change your client target allocation, 
your blended index will change in step with your change 
to your client target allocation. 

Blended Index 2 - 8 - are optional indices selected by you 
which may consist of a blend of indexes. For advisory 
accounts, these indices are for informational purposes 
only. Depending on the selection, the benchmark 
selected may not be an appropriate basis for comparison 
of your portfolio based on it's holdings. 

Custom Time Periods: If represented on this report, the 
performance start date and the performance end date 
have been selected by your Financial Advisor in order to 
provide performance and account activity information 
for your account for the specified period of time only. As 
a result, only a portion of your account's activity and 
performance information is presented in the 
performance report, and, therefore, presents a distorted 
representation of your account's activity and 
performance. 

Net Deposits/Withdrawals: When shown on a report, 
this information represents the net value of all cash and 
securities contributions and withdrawals, program fees 
(including wrap fees) and other fees added to or 
subtracted from your accounts from the first day to the 
last day of the period. When fees are shown separately, 
net deposits / withdrawals does not include program 
fees (including wrap fees). When investment return is 
displayed net deposits / withdrawals does not include 
program fees (including wrap fees). For security 
contributions and withdrawals, securities are calculated 
using the end of day UBS FS price on the day securities 
are delivered in or out of the accounts. Wrap fees will be 
included in this calculation except when paid via an 
invoice or through a separate accounts billing 
arrangement. When shown on Client summary and/or 
Portfolio review report, program fees (including wrap 
fees) may not be included in net deposits/withdrawals. 

PACE Program fees paid from sources other than your 
PACE account are treated as a contribution. A PACE 
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Disclosures applicable to accounts at UBS Financial Services Inc. (continued) 

Program Fee rebate that is not reinvested is treated as a 
withdrawal. 

Deposits: When shown on a report, this information 
represents the net value of all cash and securities 
contributions added to your accounts from the first day 
to the last day of the period. On Client Summary Report 
and/or Portfolio Review Report, this may exclude the 
Opening balance. For security contributions, securities 
are calculated using the end of day UBS FS price on the 
day securities are delivered in or out of the accounts. 

Withdrawals: When shown on a report, this 
information represents the net value of all cash and 
securities withdrawals subtracted from your accounts 
from the first day to the last day of the period. On Client 
summary and/or portfolio review report Withdrawals 
may not include program fees (including wrap fees). For 
security withdrawals, securities are calculated using the 
end of day UBS FS price on the day securities are 
delivered in or out of the accounts. 

Dividends/Interest: Dividend and interest earned, 
when shown on a report, does not reflect your account's 
tax status or reporting requirements. Use only official tax 
reporting documents (i.e. 1099) for tax reporting 
purposes. The classification of private investment 
distributions can only be determined by referring to the 
official year-end tax-reporting document provided by the 
issuer. 

Change in Accrued Interest: When shown on a report, 
this information represents the difference between the 
accrued interest at the beginning of the period from the 
accrued interest at the end of the period. 

Change in Value: Represents the change in value of the 
portfolio during the reporting period, excluding 
additions/withdrawals, dividend and interest income 
earned and accrued interest. Change in Value may 
include programs fees (including wrap fees) and other 
fees. 

Fees: Fees represented in this report include program 
and wrap fees. Program and wrap fees prior to October 
1, 2010 for accounts that are billed separately via invoice 
through a separate account billing arrangement are not 
included in this report. 

Performance Start Date Changes: The Performance 
Start Date for accounts marked with a '^' have changed. 
Performance figures of an account with a changed 
Performance Start Date may not include the entire 
history of the account. The new Performance Start Date 
will generate performance returns and activity 
information for a shorter period than is available at UBS 
FS. As a result, the overall performance of these 
accounts may generate better performance than the 
period of time that would be included if the report used 
the inception date of the account. UBS FS recommends 

reviewing performance reports that use the inception 
date of the account because reports with longer time 
frames are usually more helpful when evaluating 
investment programs and strategies. Performance 
reports may include accounts with inception dates that 
precede the new Performance Start Date and will show 
performance and activity information from the earliest 
available inception date. 
The change in Performance Start Date may be the result 
of a performance gap due to a zero-balance that 
prevents the calculation of continuous returns from the 
inception of the account. The Performance Start Date 
may also change if an account has failed one of our 
performance data integrity tests. In such instances, the 
account will be labeled as 'Review Required' and 
performance prior to that failure will be restricted. 
Finally, the Performance Start Date will change if you 
have explicitly requested a performance restart. Please 
contact your Financial Advisor for additional details 
regarding your new Performance Start Date. 

Closed Account Performance: Accounts that have 
been closed may be included in the consolidated 
performance report. When closed accounts are included 
in the consolidated report, the performance report will 
only include information for the time period the account 
was active during the consolidated performance 
reporting time period. 

Portfolio: For purposes of this report "portfolio" is 
defined as all of the accounts presented on the cover 
page or the header of this report and does not 
necessarily include all of the client's accounts held at 
UBS FS or elsewhere. 

Pricing: All securities are priced using the closing price 
reported on the last business day preceding the date of 
this report. Every reasonable attempt has been made to 
accurately price securities; however, we make no 
warranty with respect to any security's price. Please refer 
to the back of the first page of your UBS FS account 
statement for important information regarding the 
pricing used for certain types of securities, the sources of 
pricing data and other qualifications concerning the 
pricing of securities. To determine the value of securities 
in your account, we generally rely on third party 
quotation services. If a price is unavailable or believed to 
be unreliable, we may determine the price in good faith 
and may use other sources such as the last recorded 
transaction. When securities are held at another 
custodian or if you hold illiquid or restricted securities for 
which there is no published price, we will generally rely 
on the value provided by the custodian or issuer of that 
security. 

Ineligible Assets: We require that you hold and 
purchase only eligible managed assets in your advisory 
accounts. Please contact your Financial Advisor for a list 
of the eligible assets in your program. These reports may 
provide performance information for eligible and 

ineligible assets in a fee-based program. Since ineligible 
assets are not considered fee-based program assets, the 
inclusion of such securities will distort the actual 
performance of your advisory assets. As a result, the 
performance reflected in this report can vary 
substantially from the individual account performance 
reflected in the performance reports provided to you as 
part of those programs. For fee-based programs, fees 
are charged on the market value of eligible assets in the 
accounts and assessed quarterly in advance, prorated 
according to the number of calendar days in the billing 
period. Neither UBS nor your Financial Advisor will act as 
your investment adviser with respect to Ineligible Assets. 

The account listing may or may not include all of your 
accounts with UBS FS. The accounts included in this 
report are listed under the "Accounts included in this 
review" shown on the first page or listed at the top of 
each page. If an account number begins with "@" this 
denotes assets or liabilities held at other financial 
institutions. Information about these assets, including 
valuation, account type and cost basis, is based on the 
information you provided to us, or provided to us by 
third party data aggregators or custodians at your 
direction. We have not verified, and are not responsible 
for, the accuracy or completeness of this information. 

Account name(s) displayed in this report and labels used 
for groupings of accounts can be customizable 
"nicknames" chosen by you to assist you with your 
recordkeeping or may have been included by your 
financial advisor for reference purposes only. The names 
used have no legal effect, are not intended to reflect any 
strategy, product, recommendation, investment 
objective or risk profile associated with your accounts or 
any group of accounts, and are not a promise or 
guarantee that wealth, or any financial results, can or 
will be achieved. All investments involve the risk of loss, 
including the risk of loss of the entire investment. 

For more information about account or group names, or 
to make changes, contact your Financial Advisor. 

Account changes: At UBS, we are committed to 
helping you work toward your financial goals. So that 
we may continue providing you with financial advice 
that is consistent with your investment objectives, please 
consider the following two questions: 
1) Have there been any changes to your financial 
situation or investment objectives? 
2) Would you like to implement or modify any 
restrictions regarding the management of your account? 
If the answer to either question is "yes," it is important 
that you contact your Financial Advisor as soon as 
possible to discuss these changes. For MAC advisory 
accounts, please contact your investment manager 
directly if you would like to impose or change any 
investment restrictions on your account. 

ADV disclosure: A complimentary copy of our current 
Form ADV Disclosure Brochure that describes the 
advisory program and related fees is available through 
your Financial Advisor. Please contact your Financial 
Advisor if you have any questions. 

Important information for former Piper Jaffray and 
McDonald Investments clients: As an accommodation 
to former Piper Jaffray and McDonald Investments 
clients, these reports include performance history for 
their Piper Jaffray accounts prior to August 12, 2006 and 
McDonald Investments accounts prior to February 9, 
2007, the date the respective accounts were converted 
to UBS FS. UBS FS has not independently verified this 
information nor do we make any representations or 
warranties as to the accuracy or completeness of that 
information and will not be liable to you if any such 
information is unavailable, delayed or inaccurate. 

For insurance, annuities, and 529 Plans, UBS FS relies on 
information obtained from third party services it believes 
to be reliable. UBS FS does not independently verify or 
guarantee the accuracy or validity of any information 
provided by third parties. Information for insurance, 
annuities, and 529 Plans that has been provided by a 
third party service may not reflect the quantity and 
market value as of the previous business day. When 
available, an "as of" date is included in the description. 

Investors outside the U.S. are subject to securities and 
tax regulations within their applicable jurisdiction that 
are not addressed in this report. Nothing in this report 
shall be construed to be a solicitation to buy or offer to 
sell any security, product or service to any non-U.S. 
investor, nor shall any such security, product or service 
be solicited, offered or sold in any jurisdiction where 
such activity would be contrary to the securities laws or 
other local laws and regulations or would subject UBS to 
any registration requirement within such jurisdiction. 

Performance History prior to the account's inception at 
UBS Financial Services, Inc. may have been included in 
this report and is based on data provided by third party 
sources. UBS Financial Services Inc. has not 
independently verified this information nor does UBS 
Financial Services Inc. guarantee the accuracy or validity 
of the information. 
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Principal’s Report 
Department for the Blind  
To the Board of Trustees  

 
 
This past month has been a whirlwind and a true challenge and learning opportunity for students, 
staff members, and families.  We are so proud of our students, families, and staff members who 
have risen to this challenge beautifully.  The thought, creativity, commitment, and sheer 
determination has been remarkable.  Each week our student participation increases, and our 
expertise improves as we continue to learn and grow throughout the distance learning process and 
respond to needs as they present.   
 
We have researched and utilized a variety of accessible online learning platforms and assistive 
technology tools.  Students participate in class, and individual meetings via Microsoft TEAMs, and 
Braille and paper-based materials have been mailed to students and families as needed each week.  
Students submit work via Google Classroom, email, Microsoft TEAMs, photos of Brailled and written 
work, and/or by mailing work back to teachers via prepaid envelopes. 
 
All of the students in the blind department have internet access, and their assistive technology 
needs are continually assessed.  Students and families who have instructional needs, academic 
needs, mental health needs, and/or economic needs are assisted by teachers, mental health 
providers, and administrators.  Blind department students with more extensive needs are referred 
to our department’s MTSS team (Multi-tiered Systems of Supports Team).  Our MTSS team consists 
of mental health staff members, specialists, teachers, related service providers, and administrators. 
The MTSS team meets weekly via Microsoft Teams to discuss student needs and craft appropriate 
interventions for each student/family.  Interventions may include additional academic support, 
mental health safety plans, family assistance to secure economic aid in these difficult times, and a 
variety of other interventions. 
 
Specialists and Instructional assistants provide additional support to students, teachers, and 
families.  Orientation and Mobility staff members created a website and provide a variety of 
learning experiences for our students.  Many experiences focus on Orientation, directionality, and 
mapping.  Our orientation and mobility staff members also presented on Virtual Escape Rooms on 
Wednesday, May 6, as part of the Virtual Expanded Core Education Learning Academy sponsored by 
the American Printing House for the Blind.  The presentation was viewed by students, families, and 
staff members throughout the country. 
 
We are in the process of preparing a virtual end of year ceremonies: commencement, senior 
awards, sports awards, and 8th-grade graduation.  We are also in the process of completing a variety 
of end of year tasks for the 2019-2020 school year.  Several virtual IEP meetings also take place each 
day. 
 
Our staff members came together as a committed team to ensure a comprehensive and responsive 
distance learning experience for all of our students and families.  They have done their very best to 
provide the highest quality instruction, service, and support during this challenging time. 
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Respectfully Submitted by:  
Carol Bogue 
Blind Department Principal  
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Principal's Report 
Department for the Deaf  
To the Board of Trustees 

May 22, 2020 

 

 
Deaf Department updates: 
We are closing out the 2019-2020 school year with Distance Learning for our students. Our staff has 
been working diligently to instruct students using Individualized Distance Learning Plans (DLPs). 
These plans were created for each student based upon priority IEP goals. Teachers are tracking 
contact with students and families on their DLPs and their lesson plans. During the distance learning 
period, teachers continue to share concerns through our Multi-Tiered Systems of Support (MTSS 
process). Teachers have specifically been documenting concerns related to Non-participation or 
contact, family concerns about student behavior, a significant change in the family support needs, 
reported illness in the family, or struggles related to making progress with IEP goals. These areas are 
being addressed through service providers and increasing support to make Distance Learning 
effective for each student in light of their individual circumstances. 
  
Distance Learning has created some challenges in planning end of the year activities that typically 
occur in the Deaf Department. These include field day, celebrations for 5th and 8th-grade students 
stepping up to middle and high school, dance troupe final performance, awards ceremonies for 
athletics and seniors, and Commencement. Students who attend our school are from all over the 
state of Florida, which created more challenges in determining how to best approach these 
milestone opportunities. A cross-departmental team met and is planning virtual celebrations that 
are pre-recorded along with special honors and mentions for seniors on our social media platforms. 
Field day activities will be sent home to students, requesting photos of them participating in these 
activities for a virtual celebration. Planning for all of these special, end of year events was a difficult 
but well thought in order to equitably celebrate our students.   
  
The second week in May is staff appreciation week. The Deaf and Blind Department Principals have 
collaborated to have T-shirts made for the academic staff to commemorate the unique teaching 
environment that has enveloped the fourth quarter. The shirts state “I will teach you in a room, I 
will teach you now on Zoom, I will teach you in a house, I will teach you with my mouse. I will teach 
you here or there, I will teach because I care.” Staff are able to order these shirts and have them 
delivered to their homes.  
  
In the Deaf Department, we were able to reach all of the families to ascertain their needs for 
distance learning. Our educational diagnosticians reached out to help families access free internet 
services in their areas. Our social workers supported families who needed help accessing basic 
needs. Our Instructional assistants have read stories to students in small groups and have been 
essential in printing materials and packing materials weekly to send home to families. We have 
teachers who have teamed together to collaborate for idea sharing and supporting students. We 
have had students helping one another. One Deaf High School student created a video for his peers 
to share organizational strategies that would help with Distance Learning. It has been beautiful to 
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watch as the Deaf Department family is adaptable and able to come together on many different 
levels to support the needs of our students, whether at school or from a distance.  
Here are some of the favorite or notable moments from distance learning this month: 
  
In Deaf Elementary School, Kindergartners have been excited to learn about chameleons and 
butterflies, and how they change throughout their life cycle. One Kindergartner excitedly gave his 
teacher a virtual field trip of where he is for Distance Learning. Some days he is at his house, and 
some days he is at grandma's! One of our first graders has been helping around the house a lot, 
doing yard work, cleaning, and cooking with mom. Anther first grade student was involved in a 
conference call with her teacher and Dr. Heidi, and when Dr. Heidi left the call, the student said to 
the teacher, "Darn, I forgot to tell her I lost a tooth!" Second graders have been learning about the 
life cycle of a plant. They have gone outside to explore and report on plants in their own yards. One 
of our second graders has been showing kindness at home and told his mom, "we talk about 
kindness in school."  Third graders have been sharing funny videos of their home activities with each 
other through Class Dojo. One third-grader declared himself the Jump Rope King and then filmed 
himself jumping rope for a solid three minutes! A third grader showed kindness when Dr. Heidi 
painted a flower on the growth window at school for her by emailing to say thank you and that she 
appreciated being celebrated.  Fourth graders are having lunch parties to celebrate the week. They 
all get an opportunity to see each other and reconnect. A fifth-grader visited campus with his mother 
to thank the school staff and our Police Services department. A 5th grader is receiving PBS tickets 
almost every day because he is showing up to daily conferences with the resource teacher, ready to 
learn, with his lessons complete, and actively engaging in the conference.  

In middle school, the history and English language arts teachers worked together to support student 
learning and to create projects. The sixth graders made their own togas at home to correspond with 
world history and reading lessons. They also did a monarch butterfly project. Seventh graders 
worked on research skills to do a research project for their class. Eighth graders had a Harry Potter 
theme this year. The eighth-grade teachers are planning a surprise box that matches the theme for 
the year. 

Our high school teachers are working hard to balance the needs of students and families, course 
information, and IEP goals of students. They are reaching out to keep students engaged through one 
to one conferences and support. The class sponsors for the seniors have been extremely helpful in 
getting bios, videos, and photos for our virtual awards ceremonies and convocation. This month, 
our academic bowl team was able to participate in the national competition sponsored by Gallaudet 
virtually. Our team of 3 students placed 6th out of 20 teams. They are in the qualifying rounds for 
national championships. Their first qualifying game will be on May 11. We were thankful that they 
are continuing to host this competition for the students. 

These precious moments of learning remind us of our daily purpose and that together, we can 
overcome barriers to continue to support our students. 
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Interpreter Services:  

Interpreter Services is working hard to meet interpreting needs in new ways considering all the 
virtual communication that is occurring using many different platforms. We have continued to 
provide campus-wide services in multiple departments for a variety of meeting types. The 
interpreters jumped right in, learning new ways to team interpreting, use technology, and seek 
resources to maintain best practices in the field of interpreting. 

Interpreter Services continues to provide classroom language facilitation services in a virtual format. 
Teachers are including the interpreters in their one-on-one and whole group meetings and 
conferences. This means interpreters are still able to provide access to spoken English and ASL as 
needed for all participants. We are also providing continuing to provide services for off-campus 
courses for one middle school student and one high school student. We are working with the St. 
Johns County School district to ensure that these students are included in distance learning and 
continue to have the support they need to be successful in their courses. 

Staff ASL classes are still being offered to staff previously enrolled in classes this semester. Staff ASL 
instructor, Janelle Berry, has worked hard to transition in-person classes to an online platform. She 
continues to engage staff in lessons and activities to improve their ASL skills. 

The spring semester at St. Johns River State College has concluded. Students are now able to register 
for summer classes. 

The SLPI: ASL program has plans to begin offering online interview appointments. We will conduct 
interviews for most of May and then start wrapping up the program to compile our annual statistical 
analysis of the program. 
  
Off-Campus students: 
  
FSDB off-campus students attending St. Johns County Schools and college are finalizing the required 
assignments for the 4th Quarter via Virtual Distance Learning.  
 
Thank you, St. Augustine High School, Sebastian Middle School, First Coast Technical College, and 
St. Johns River State College - teachers and professors. 
 
The 2019-20 school year was an exciting and rewarding learning experience for the off-campus 
students, and we look forward to a fresh new challenge for both new and returning students in 
2020-21.  
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FSDB Distance Learning Summary Update - Aligned to FSDB Strategic Goals 
The process for developing and carrying out the distance learning activities noted below was made 
possible only by the incredible collaborative team effort of the academic leadership and staff 
members across campus.  We are continuously learning, innovating, implementing, evaluating, 
and adjusting to the individual needs of each student, family, and academic staff member.  Our 
primary goal is that FSDB will effectively partner with every family so that each student will learn 
and succeed through FSDB Distance Learning.   
 
Priority Goal 1: Academic Achievement and Workforce Preparation 

● The Instructional Continuity Plan was completed and submitted to the state. 

● Internal guidance documents were created (and will continue to be created throughout 

distance learning) to systemically and systematically communicate with our academic staff 

members and related service providers. 

● Templates were created for every teacher and service provider to monitor and document 

each student’s progress on their IEPs through a Distance Learning Plan (DLP).  The 

"Distance Learning Plan" reflects the student's teacher(s) and related service provider(s) 

plan, with input from the parent/adult student, regarding what can appropriately and 

feasibly be provided to benefit and support the learning of each student in light of the 

school's extended mandatory closure and all circumstances surrounding the COVID-19 

pandemic. This plan serves as notice that this is a temporary plan for providing distance 

learning services as documented on this plan that will benefit the student in light of the 

current circumstances. This is not a notice of change of placement. Distance Learning Plans 

will be added to the student's CUM file upon the completion of the school year. 

● The Instructional Assistants and Associate Teachers within each school are assigned to 

prepare a paper-based, Braille, and print materials for shipping out every Wednesday. On 

April 1, 553, boxes were sent out containing instructional technology and materials to 

students to prepare for Distance Learning. April 15, another 500 boxes were sent to 

students. FSDB's Purchasing Department has been working closely with the supervisors and 

support staff from each school to coordinate this effort. 

● Instructional assistants and associate teachers have participated in Microsoft TEAMs 

meetings with students.  Some have helped with moderating the meetings, assisting 

students with entering the meetings, managing chat features, etc.  They also provide 

additional learning support by reading with students etc. 

● Technology department and school-based staff collected all student assigned computers, 

iPads, and assistive technologies that were left in the schools and dorms. All collected 

equipment was prepared then shipped to families on the April 1st shipment. 
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● Families and students were provided with contact information so they can reach out if they 

have technology problems at home. Problems are being resolved through phone and video 

conferencing, remote technical support, and if there is still a problem, computers and iPads 

are being replaced.  It was discovered that some models of computers had a technical 

issue, and the security set upon them would not allow the permissions to be updated to 

enable cameras to come on.  After much troubleshooting, we decided to ship 32 

computers out to students affected and request the first one be returned using the box 

and pre-paid label provided. 

● New routines were developed for virtual staff meetings, Multi-Tiered Systems of Support 

(MTSS) meetings, and avenues for teacher training on some of the virtual tools needed to 

make learning accessible.  

● Teachers and related service providers continue to out to students, at least weekly, using 

Microsoft Teams, Google Classrooms, email and phone calls to provide instruction, 

formative assessments, clarification to assignments, services, therapy, and check-ins with 

students and families. Teachers and related service providers document all contact on their 

Lesson Plan Communication Logs and/or Distance Learning Plans as appropriate.  

● In addition to Microsoft Teams and Google classroom, teachers in the Blind Department 

use a variety of accessible programs and apps such as Bookshare, Audible, Learning Ally, 

Achieve, and Readworks.   

● Unfortunately, many online programs and apps are not accessible to students who are 

blind and visually impaired students.  Teachers have reached out to these programs, and 

one online program called StudyTracks is now focusing heavily on the needs of the visually 

impaired population. As a result, last week, StudyTracks held a webinar with the Council of 

Schools for the Blind, where they presented their program, learned more about our 

accessibility needs, and pledged to work further to enhance their accessibility in the very 

near future.   

● Students continue to access distance learning activities via paper-based materials and 

supplies, online platforms, auditory books, and files, and teacher created ASL videos, 

emailed or uploaded digital content, and assistive technology software and devices. 

● Specialists (reading, math, ASL, media, Braille, O&M, speech and language, mental health, 

behavior, guidance, and assistive technology) provide support to teachers as well as direct 

services to students and families. Librarians provide resources and services to academic 

staff, students, and families. 

● Educational diagnosticians reached out to every family who did not have internet or Video 

Phones. Families were given information on free internet services in their area. Sorenson 

worked with families of deaf students to provide video phone numbers.  

 

Priority Goal 2: Professional Development 

● In order to be responsive to questions and give timely guidance to academic staff 

members, Microsoft Teams were created for each school (ELC, DES, DMS, DHS, BEMS, and 
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BHS) and shared with all staff members associated with each school.  Information, 

announcements, and guidance is given daily by academic leadership (Administrator of 

Instructional Services, Administrator of Outreach and Technology, Principals, and Assistant 

Principals/supervisors).  Academic staff have the opportunity to ask questions, collaborate 

with peers, and share ideas. 

● All parent advisors and deaf mentors in the Parent Infant Programs were provided with 

online meeting rooms and were trained to use their online meeting rooms.  

● Training on the use of Microsoft Teams for remote working was provided to department 

supervisors the week of March 23. A Microsoft Team called Ed Tech Help was created to 

contain tutorials and resources for academic staff. A team of four staff members provided 

19 online meetings and webinars the week of March 30 for academic staff members to 

make sure they knew how to use Microsoft Teams to connect with their peers and how to 

connect with families through audio and/or video conferences. Staff within the Health Care 

Center participated in training the week of April 6. 

 

Priority Goal 3: Enrollment and Retention 

● A Microsoft Team was created specifically for staff members involved with the admissions 

process to provide guidance, establish ways of work, share expectations, answer questions 

and provide continuous support as we venture into virtual admissions meetings. 

● Staffing meetings for FSDB students who were on temporary assignments prior to the 

closure of the FSDB campus are being conducted virtually in order to determine eligibility 

(as appropriate). 

● Applications for the 2020-2021 school year are being accepted. 

● Applications and supporting documentation can be reviewed digitally through Skyward or 

on campus, following social distancing guidelines, by the file review team. 

● Select staff members have been training on Zoom provided by NEFEC to learn how best to 

use this platform to conduct virtual admission meetings. 

● Families who had admissions meetings scheduled before campus closure will be contacted 

in May for rescheduling.  Families will have the option to participate in a virtual admissions 

meeting for all aspects of the admission process that can be held remotely.  If any 

evaluations require face-to-face interaction due to evaluation protocols, a subsequent 

meeting will be scheduled when social distancing guidance allows for families to come onto 

campus. 

 

Priority Goal 5:  

Internal Stakeholder Relationships and Communication 

● Assistant Principals and Director of ELL Services called FSDB’s 550+ families the week of 

March 23rdto assess each family’s needs and documented on a shared file per school. 
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● The results of these family surveys were shared with our academic staff, so they were 

aware of the family situation (and availability) to determine how to provide distance 

learning to each student (phone or video calls, online activities, paper-based materials). 

● Social workers and mental health staff members reached out to families to check on needs, 

prioritizing those students who receive mental health services. 

● Teachers reached out to every family/adult student the week of March 30 and April 6 to 

discuss and collaborate on their child's Distance Learning Plan (DLP).  Each Distance 

Learning plan was translated into the family's heritage language before being emailed, and 

families were called utilizing a foreign language interpreter as appropriate. 

● In partnership with the Communications and Public Relations Department, new webpages 

were created with information on COVID19 and Distance Learning the week of March 30, 

which contained Parent FAQs, announcements, enrichment activities for families 

developed by the reading and math specialists, and Distance Learning resources.  

(Information for parents is available in Spanish and ASL on our website.) A Microsoft Team 

called Family Support and Resources was created to allow Misty Porter, Parent Liaison, to 

coordinate the information to be shared.   

● Virtual IEP meetings started the week of April 13 for our currently enrolled students and 

families across schools and grade levels.  IEP meetings are being conducted via Microsoft 

Teams and telephonically.  Any re-evaluation requiring face-to-face protocols will take 

place when we are back on campus. 

 

External Stakeholder Relationships and Communication 

● The Orientation and Mobility department created a website for parents and families. The 

website includes a wealth of information and remote learning resources related to the 

Expanded Core Curriculum for the Blind and Visually Impaired (ECC).  Three of our 

Orientation and Mobility Specialists presented a Webinar for the "Paths to Literacy 

Program" through their "Virtual Expanded Core Education Learning (ExCEL) Academy."  

Their webinar, entitled "Escape Rooms for Orientation and Mobility," occurred Wednesday, 

May 6. 

● CQI team members (Dr. Prickett, Tracie Snow, Shelley Ardis, Carol Bogue, Angela Saunders, 

and Scott Trejbal) participate in various conference calls, webinars, and virtual meetings 

(FDOE Leadership, FDOE Bureau of Exceptional Education and Student Services (BEESS), 

The North East Florida Educational Consortium (NEFEC), Institute for Small and Rural 

Districts (ISRD), Florida Diagnostic and Learning Resources System (FDLRS), LRP Media 

Group, and the State Emergency Operation Center  (SEOC) Education Partners. 

 

Career and Workforce Development Department 

Submitted by Leonora Hughes, Executive Director of Career Development 

 

Priority Goal 1: Academic Achievement and Workforce Preparation 
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Animation and Art HS animation has been creating animations online using a free online program 

called Pixilart. 

All HS and MS animation and art classes have been creating various drawing assignments. We 

spent a lot of our time learning how to communicate by using Microsoft Teams and Google 

Classroom. 

 

Horticulture Science and Services (D&B Garden Center)  

Middle School Distance Learning 

Students continued to learn about the importance of soil while in distance learning.  They used a 

chart to differentiate the characteristics of sand, silt, and clay. They also used a chart to determine 

the soil pH requirement of various plants.  During conferencing with Teams, the teacher shares her 

screen to help students learn how to navigate the charts and use keywords to find answers. 

  

A new topic about insects was introduced during distance learning.  Using Google Classroom, 

worksheets, and videos are attached for the students to access.  Again, by sharing the teacher's 

screen, instruction on specific topics was provided to the students, such as insect anatomy and 

how the mouthparts of various insects damage plants in different ways. 

  

As a reward, when students do a great job participating, the teacher shows the students her 

parrot, tortoises, or pup.  The students enjoy this.  Sometimes the students will share their pets 

with the teacher as well.  Often a younger sibling will pop up on the screen to say hello and meet 

the animals. 

 

Deaf High School/Blind High School Distance Learning  

The high school students learned about Gregor Mendel and his contribution to the field of 

genetics.  Screen sharing using Teams supports the discussion of concepts with the students.  

During group/individual student meetings, students discuss individual/group traits, dominant and 

recessive traits, and use a Punnett Square to predict the traits of offspring.  High School students 

enjoy meeting the teacher’s animals after their lessons.  

  

A note from the teacher:  Often, the parents or students tell me how they are doing.  One student 

apologized for not meeting with me.  Her wifi was cut off because mom had to pay the rent. Mom 

was able to get some money together to pay the bill.  Another student can't meet until after 6 p.m. 

because he has to stay with his mom all day as she does her delivery job. He only has until 8 p.m. to 

meet with his teachers and do his work before bedtime.  Another family has six children on six 

different distance learning platforms.  This situation is something I never thought I would ever 

experience in my lifetime.  The parents have been stepping up to the plate to try to help their 

children the best they can, and we, as teachers, have been attempting to accommodate them and 

assist them to the best of our ability. The tech department has been awesome troubleshooting 
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issues that arise as well.  Kudos to the Tech Team and the parents for their patience as we worked 

(and continue to work) through everything! 

 

Culinary Arts Program 

The culinary students have been adjusting well to distance learning.  The teacher utilizes a video 

phone (VP) to communicate with each of his students. Connecting with the students one-on-one 

works best. Students miss the hands-on learning experience of the Dragons Lair Cafe. However, 

they have shown the skills they learned in class to help out with preparing meals at home. 

Students have sent in pictures and videos of the cooking they have done at home. Celebrity chef 

videos are used to keep students connected to specific culinary topics such as the units in cooking 

and cutting meats and learning how to prepare basic sauces for most recipes.  

 

Promotional Enterprises (D&B Designs)  

D&B Design students are using their regular classroom platform CANVAS to work during distance 

learning. It has been great to see and interact with students via Team Chat!  The teacher and 

students also communicate through email and Google. It’s been an interesting learning experience 

for everyone, and the teacher and student are making progress and learning/finding new ways of 

working! It has been exciting, frustrating, satisfying, and enjoyable in much the same way as it is 

when we are working together in the classroom.  

Note from the teacher:  I love to see the resilience in my students to persevere in difficult 

circumstances. They have taught me a lot about my ability to persevere...so, who's teaching who?! 

 

Construction BAT Program  

How do you build a house with a keyboard during Distance Learning? No problem. Students in 

Building & Construction Technologies have been engaged in AutoCAD (computer-aided design) 

with SmartDraw. It is a web-based software that students are able to create floor plans of their 

bedroom, utilizing measurements and furniture. It gives them the taste of virtual construction 

activity that we otherwise can't do hands-on training online. 

 

On and off Campus Work/Career Experience Program 

Career Experience classes have been working on Life Skills - Being a Good Employee. Each week 

the students are responding to scenarios of work activities and situations that may happen while 

on the job. The students have been creative with their answers involving the situations. "Sleeping 

late, what should you do?" The students have mostly said call work or write a note explaining what 

happened. "What if your boss has lettuce stuck in their teeth while speaking in front of a group, 

what do you do?" One said to pull them aside and privately tell them lettuce in your teeth or point 

to their mouth, showing the boss they have something stuck in their teeth. The students are also 

completing Career Experience Logs weekly. They write about a job they are doing at home as real-

life experience work. Some have chopped wood, painted rooms, washed dishes, walked dogs...the 

list is long. Seniors and Continuing education students are working on learning how to complete 

Board of Trustees Virtual Meeting - May 22, 2020 
Page 178



Instructional Services Board Report 
Page 7  

job applications and resume writing. Student online class meetings consist of interview skills, 

which include practicing answering different interview questions.  

 

Priority Goal 2: Professional Development 

All Career Development Staff participated in Microsoft Team video training to assist with providing 

instruction and communicating with their students and families.  

 

Priority Goal 5: Stakeholder Relationships and Communication 

Business partnerships have been communicated with during this time to ensure they are aware 

our students will not be back to work until August 2020. Our partners have all been supportive 

during this time and wish our students well and will welcome them back when they are ready to 

return.  

 

English Language Arts Specialists 

Submitted by the Reading Specialists 

● Elisha Zuaro, Blind Department 

● Brent Bechtold, Deaf High School 

● Kathy Pyle, Deaf Middle School 

● Cally Traetto, Deaf Elementary School 

 

Priority Goal 1: Academic Achievement and Workforce Preparation 

● The Reading Specialists collaborated to create enrichment activities for reading, writing, 

communicating, playing/relaxing, expanded core/ASL for students to work on during the 

week the teachers were planning for the start of distance learning. 

● NWEA Measure of Academic Progress (MAP), the 3rd assessment of the year, was 

completed before spring break.  Students were assessed in reading, language, math, & 

science.  Comparison data in student growth from Fall to Spring is used district-wide in 

various reports. 

● In April 2020, students in the Deaf schools completed a total of 191,959 questions in IXL 

(that included Math, ELA, SS, & Sci). And to date, students are proficient or above in a total 

of 15,356 ELA skills! 

● Reading Specialists have been working on purchase orders for various instructional 

materials and resources, including the following: 

○ BEST K-12 Standards grade level books to add ebook and audiobook versions to our 

FSDB Sora collection 

○ BEST K-12 Standards grade level books as paperbacks  

○ State-adopted instructional materials 

 

Priority Goal 2: Professional Development 
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● The Reading Specialists provided teachers with Q & A and support for distance learning 

logistics, including the following: 

○ FSDB Distance Learning Guidelines for Teachers and Related Services Providers 

○ Distance Learning Plans 

○ Lesson Plans 

○ Teams video conferencing and screen sharing 

○ QuickTime (movie and screen recording) 

○ YouTube (creating own channel within FSDB Google account; uploading and sharing 

videos; how to create, revise, and edit captions) 

● The Reading Specialists provided support for teachers in grades K-8 to complete the 

Comprehensive Needs Assessment (CNA) survey to prepare for the Title I grant. 

● Specialists (K-8) completed CNA 2020 data (by grade level) for APs, indicating student 

growth according to the NWEA MAP assessments in reading, language, math, and science. 

● The Reading Specialists assisted teachers with IEP goal writing, revision, editing, and 

feedback. 

● The DHS Reading Specialist continued to provide weekly one-on-one coaching sessions via 

Teams video conference with ELA teachers and other teacher mentees. 

● The DHS Reading Specialist created a tutorial with step-by-step instructions and 

screenshots for teachers, as well as a sample packet for the distance learning resources 

from the American Reading Company (ARC): 

○ Home Update report 

○ ARC Bookshelf ebooks by color level 

○ Quests 

○ Independent Reading Level Assessment (IRLA) Teacher Toolkits 

● DMS teachers/classes were enrolled in two key free eBook programs (ARC Bookshelf and 

EPIC) to include book options for an independent reading time while engaged in distance 

learning.  Directions for access were provided through electronic pdfs, mail-outs, and 

signed video recordings. 

● The DES reading specialist created a teacher/parent cheat sheet and tutorials on ebook 

options for families along with signed and written tutorials. 

 

Priority Goal 3: Enrollment and Retention 

● The DHS Reading Specialist created a 10-minute FSDB Sora tutorial with screen share, ASL, 

voice, and captions regarding how to access and download ebooks and audiobooks from 

our collection and shared with students and staff via links (YouTube and Google Drive). 

● The Blind Dept. Reading Specialist collaborates with the librarian/media specialist to 

facilitate virtual book club meetings for both middle and high school students in the Blind 

Department, and will also host all Battle of the Books for blind elementary and middle 

schools virtually this year. 
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● The DHS Reading Specialist will facilitate a virtual book club meeting for Five Feet Apart by 

Rachel Lippincott. 

 

Math Specialists 

Submitted by the Math Specialists 

● Mark Largent, Blind Department 

● Sue Clark, Deaf Middle and High Schools 

● Billie Jo Mayo, Deaf Elementary School 

 

Priority Goal 1: Academic Achievement and Workforce Preparation 

● NWEA MAP (Measures of Academic Progress) Spring testing was completed before Spring 

Break and before Distance Learning began. A big positive in these times as we will have no 

state assessment data for the end of the year. 

● Math Specialists have offered teachers the opportunity to send home math games to 

students for fun learning opportunities and to stimulate engagement in the Problem of the 

Week and Fluency Challenge funded by the Endowment. The website has undergone some 

changes in an attempt to improve accessibility. It now offers a link to FlipGrid where 

students can access the problem of the week via ASL and voice in addition to text and can 

submit their solutions via video.  

● The math specialists collaborated to create enrichment activities for mathematics, 

communicating, playing/relaxing, expanded core/ASL for students and families to engage in 

during the week teachers were planning for the start of distance learning and beyond. 

● Many students and teachers in the Deaf schools are using IXL during distance learning to 

support instruction, review skills, and address student's IEP goals or DLP goals. Students 

answered a total of 191,959 questions during April in IXL for Math, ELA, Science, and Social 

Studies! There have been 83% of the teachers engaged with this program. And to date, 

students are proficient or above in a total of 24,177 math skills! 

 

Priority Goal 2: Professional Development 

● Math Specialists have continued to meet with teachers individually and in groups via 

Teams to support them with 

○ Distance Learning Plans & logs 

○ Lesson Plans including content choices & delivery options 

○ IEP goal writing, revision, editing, and feedback 

○ Technologies for distance learning:  Microsoft Teams support, video recording  

○ ST Math progress monitoring and facilitating from a distance 

○ IXL training for access, assignments, progress monitoring and facilitating from a 

distance 

 

Priority Goal 5: Stakeholder Relationships and Communication 
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Math Specialists have attended the FLDOE webinar series to support "Meeting the Math Needs of 

All Students Within the Virtual Environment." As well as several other webinars that support 

distance learning, math learning, or learning needs specific to blind or deaf learners. 

 

American Sign Language Specialists 

Submitted by the ASL Specialists 

● Lenore Boerner 

● June Ann LeFors 

 

Priority Goal 1: Academic Achievement and Workforce Preparation 

● The ASL Specialists developed an online ASL Video Library. This work in progress has 

become the teacher’s ‘GO TO” place for all ASL videos. We are continually adding videos to 

the library.  

○ The ASL video library has eight tabs: (videos are placed where appropriate.) 

■ ELC 

■ LOWER ELEMENTARY (K-2nd) 

■ UPPER ELEMENTARY (3rd-5th) 

■ MIDDLE SCHOOL 

■ 9th-10th GRADES 

■ 11th-12th GRADES 

■ ASL LITERACY 

■ RESOURCES 

● The ASL Specialists are now adding results of the Fall 2019 Academic ASL Assessment into 

Skyward. We will not be administering the Spring 2020 tests and will start again in the Fall 

of 2020. 

● Elementary ASL Specialist meets with at least ten students weekly. These are the same 

students she met with before spring break. 

● Elementary ASL Specialist continues to provide direct support to students who have not yet 

become proficient in ASL. Elementary ASL Specialist is using Gallaudet University’s 

CONNECT ASL courses as a starting point of ASL acquisition.  

● Secondary ASL Specialist continues to work with select students on ASL acquisition and 

language development one to two times a week.  These are the same students she met 

with before distant learning.  ASL Specialists ensure students have access to youtube 

videos to enhance their expressive and receptive skills.  Students also use  Gallaudet 

University’s CONNECT ASL courses. 

● Secondary ASL Specialist has been working with several HS students and their families to 

create spotlight videos focusing on why they love FSDB. 

● Secondary ASL Specialist created a heartwarming video project and collected HS teachers 

and staff member video clips, sharing statements on how much they have missed their 

students. 
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Priority Goal 5: Stakeholder Relationships and Communication 

● Elementary ASL Specialist developed a video presented in ASL for younger age deaf and 

hard of hearing students on why we cannot physically go to school and how COVID-19 can 

be spread. The video has generated at least 3,100K views.  

 

Admissions Department 

Submitted by Tracie C. Snow, Administrator of Instructional Services 

 

Enrollment as of 05/04/2020 

Deaf Department     

High School Grades 9 – 12   166 

Middle School Grades 6 – 8    92 

Elementary Grades KG – 5    77 

Totals: Deaf Department   335 

     

Blind Department     

High School Grades 9 – 12   101 

K-8 School Grades K – 8   102 

Totals: Blind Department   203 

      

ELC (PreK)     

Deaf   14 

Blind    5 

Totals: Deaf & Blind ELC (PreK)   19 

      

FSDB Overall     

High School Grades 9 – 12   267 

PK- 8 Grades PK – 8   290 

Totals: FSDB Overall   557 
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Day Students (PreK -12)   

Deaf   110 

Blind    68 

Totals: Day Students   178 

  

   

Admissions as of 05/01/2020 to 05/04/2020 
  

Deaf Department Eligible TA Not Eligible 

High School Grades 9 – 12   0 0 0 

Middle School Grades 6 – 8   0 0 0 

Elementary Grades KG – 5   0 0 0 

YTD Totals: Deaf 67 5 8 

  

Blind Department Eligible TA Not Eligible 

High School Grades 9 – 12   0 0 0 

K-8 School Grades K – 8   0 0 0 

YTD Totals: Blind 22 7 4 

  

ELC (PreK) Eligible TA Not Eligible 

Deaf 0 0 0 

Blind 0 0 0 

YTD Totals: Deaf & Blind 8 4 0 

  

●  Applicants Scheduled:  0 

●  Applicants Pending:   33 

  

●  New information to report:  As of 05/04/2020, 97% of eligible students since 8/1/19 have enrolled.  

  

Withdrawals as of 05/04/2020 and YTD* 

Deaf Department Month YTD 
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High School Grades 9 – 12   0 10 

Middle School Grades 6 – 8   0 4 

Elementary Grades KG – 5   0 5 

Totals: Deaf Department 0 19 

  

Blind Department   Month YTD 

High School Grades 9 – 12   0 8 

K-8 School Grades K – 8   0 4 

Totals: Blind Department 0 12 

  

ELC (PreK)   Month YTD 

Deaf 0 1 

Blind 0 1 

Totals: Deaf & Blind ELC (PreK) 0 2 

  

FSDB Overall Month YTD 

High School Grades 9 – 12   0 18 

PK- 8 Grades PK – 8   0 15 

Totals: FSDB Overall 0 33 

 

 

Professional Development for Academic Staff Members 

Submitted by Randi Mitchell, Coordinator of Professional Development 

 

Priority Goal 2: Professional Development 

Due to Covid-19, the Slice of PD Saturdays and other stipend supported professional development 

opportunities have been canceled for the remainder of the school year.  Two FSDB Pineapple PD 

videos were released in March, focusing on two technology programs (Wakelet and Flipgrid) that 

support in-class education, as well as distant learning instruction. 
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Technology and Instructional Services are working together to ensure the teachers have the 

necessary technology, resources, and tutorials necessary to make the remote learning transition 

easier.  An Education Technology Help Team in Microsoft Teams has been created for academic 

staff members to ask questions, support each other, and receive updates on everything 

educational technology. The channels include accessibility, Apple and iPad Support, PC support, 

Skyward Topics, Microsoft Edu, and more. Each channel allows for updates to be shared and for 

academic staff members to ask questions. 

 

In the Education Technology Help Team, there is an Education Technology Help Notebook which 

holds tutorials and other information that can be accessed by academic staff members. In the 

notebook, there are updated resources from the technology company specific to Florida School for 

the Deaf and the Blind aligned to their educational guidance on the platform. 

 

Virtual professional development and training have been provided on Teams and other technology 

platforms/applications to support the needs of the academic staff members.  Academic staff can 

find the virtual PD and drop-in office hours posted on Yammer and within the Ed Tech Help Teams 

Channel. Training started the week of March 30 and are aligned to the technology needs of the 

academic staff. 

 

Priority Goal 5: Stakeholder Relationships and Communication 

Randi Mitchell, Coordinator of Professional Development and Microsoft Innovative Educator 

Expert, worked with Resource Materials and Technology Center for the Deaf and Hard of Hearing 

(RMTC-D/HH) to provide webinars to teachers of students who are deaf/hard of hearing in the 

State of Florida. The webinars were recorded and uploaded to the RMTC-D/HH YouTube channel 

so they could be archived. The following webinars took place the week of March 30: 

● Microsoft Office Teams for Virtual Communication and Collaboration in the Classroom for 

Students who are D/HH 

● Flipgrid Overview for Asynchronous Collaborative Communication with Students who are 

D/HH 

● Fun Tech Tools using Microsoft Edu and Partner Apps with Students who are D/HH 

● Theory of Mind!  

Starting the week of April 6, RMTC-DHH offered office hours, and Randi Mitchell contributed to 

the topics related to Microsoft and their Partner Apps. 

 

English Language Learners Department 

Submitted by Betsy Gaura, Director of English Language Learning (ELL) Program 

 

Priority Goal 1: Academic Achievement and Workforce Preparation 

● The cultural event, Black History Month, was celebrated with the Deaf High School 

English Language Learners (ELLs) on February 28 and with the Blind High School ELLs 
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on March 12. All students studied about Black History before the event, then 

celebrated with a luncheon and watched a movie related to Black History. 

● The week of March 22, 65, families foreign-speaking families (which included the ELL 

parents) were contacted to fill out a spreadsheet with the answers of the "Family and 

Student Distance Learning Survey." 

● During the COVID19 distance learning, the ELL department is continuing to provide 4 

ELL classes for the DHS and 2 ELL classes for the BHS, as well as related services to 

DES, DMS, and the BEMS.  ELL Staff is assisting with the rest of the academic staff to 

communicate with families and translate documents. 

 

Priority Goal 2: Professional Development 

● All state ELL testing for the DES, DMS, DHS, BEMS, and DHS on the ACCESS for ELLs and 

Alternate ACCESS for ELLs was given between 1/27-3/13.  All ELLs Kindergarten through 

Post Graduate students are required to take this test. The test has four language 

domains:  Listening, Speaking, Reading, and Writing. Profoundly deaf students are 

exempt from the Listening and Speaking sections, which is documented at the IEP 

meeting. FSDB began testing on 1/29/20. 

● All ELL staff will continue their FSDB Adobe school training during the 19-20 school year. 

● ELL Teacher for the Blind made a lateral move to another position at FSDB.  So, this 

position was advertised in March.  It was re-advertised, and interviews will soon begin 

through our new virtual world. 

● The ELL Director currently serves on the board for the Northeast Florida Teaching English 

for Speakers of Other Languages (NEF TESOL).  The conference theme was Engaging and 

Empowering Multilingual Learners and was to be held on 2/28/20 at the University of 

North Florida, English Language Program, however, due to the COVID19, it has been 

postponed. 

 

Priority Goal 3: Enrollment and Retention 

● There are currently a total of 40 ELLs at FSDB: 30 Deaf in the deaf department and 10 in 

the blind department. 

● The ELL department made many foreign language contacts from staff to parents or 

parents to staff.  These contacts include phone calls and/or translations.  In March, 285 

contacts were made, and 668 were made in April. 

● Trilingual Packets are distributed throughout the year, at admissions to Hispanic 

families of all possible ELL students, visitors, and/or requestors. Several were given to 

the families at the time of admission, whether the student qualified or not for ELL 

services. 

● The ELL Specialist maintains a website with current information. 
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● ELL student data is input into Skyward and reported to the state. Currently, the ELL

Director met with the Information Systems staff to make sure all ELL data was correct in

Skyward before sending it to the state.

Priority Goal 5: Stakeholder Relationships and Communication 

● FSDB ELL Department has had a long-standing positive relationship with the Florida

Department of Education, Bureau of Student Achievement through Language Acquisition

(FLDOE/SALA). Often, they refer other districts with questions about Deaf/ELLs and/or

Blind/ELLs to the FSDB ELL Department.

● Every month, the FSDB ELL Director participates in a phone conference with the

FLDOE/SALA department for two separate meetings: ELL and World Languages. March was

canceled due to the current situation with COVID19. The last meeting was held at the end

of April 20, 2020.  After the meeting, they sent out an audio recording.

Respectfully submitted by:   

Tracie C. Snow 

Administrator of Instructional Services 
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Congratulations to Vera Floyd, Executive Assistant, who is retiring after 37 years of service! 
 
The Outreach and Parent Services Department activities directly support the FSDB Strategic 
Planning Priority Goal 3: Enrollment and Priority Goal 5: Stakeholder Relationships. 
 
Outreach Services - Respectfully submitted by Elizabeth Wilcox 

 

FSDB Outreach Activity Planning –  

Procedural guides are in development for a variety of the Outreach Programs offered by FSDB to 

ensure consistent and systemic guidance is followed, and we have identified resources for the 

implementation of each program. Although the Outreach Director is leading the effort to develop 

the documentation, all the programs are a collaborative effort across multiple departments. 

Materials are in development for the following programs: 

● FSDB Ambassadors 

● FSDB Expo and Open House 

● Tours (both in-person and virtual tours)  

 
PARENT SERVICES DEPARTMENT 
Respectfully submitted by Cindy Day, Executive Director of Parent Services  
   
Parent Services  

● FSDB Parent Liaison, Misty Porter, continues to connect with other family engagement 

specialists across the state and country to learn strategies that are successful in supporting 

families during distance learning. 

● “Hey Families” documents continue to be published with helpful information for our FSDB 

families.  Upcoming topics will include: Responsible Use of Technology, Skyward, and Physical 

Distancing, not Social Distancing: Keeping Connected to your Peers.   Parent Services is working 

with the dorms to release “we miss you and are proud of you” sentiments to each school and 

with BEMS to create a video of the same.  Dorm staff will continue to work on creating 

instructional flyers to support independent living skills. These will be disseminated during the 

summer. 

● Posts to Yammer and collaborative conversations with staff within Microsoft Teams have been 

the platforms used to share parent/student supports and resources across campus. 
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Parent Infant Program  

● As of May 6, 2020, FSDB’s Parent Infant Program (PIP) is serving 538 infants and toddlers ages 
0-5 and their families. There are 253 Deaf/Hard of Hearing, 255 Blind/Visually Impaired, and 
30 Dual Sensory Impaired children. 

● All services and events for families program-wide have been moved to an online platform.  As of 
May 1, Deaf/HH PIP has 75% participation.  Families have declined for various reasons, including 
lack of internet capabilities, overwhelmed with online schooling, and being in transition between 
Parent Advisors. 

● Five Resource Parents or "Parent Leaders" joined the Deaf/HH team in April.  They completed 
training with our newly developed parent empowerment curriculum in late April and have begun 
to integrate into our team. 

● Several Deaf/HH Parent Advisor additions are required to meet demands for service in South 
Florida, North Florida, and Central Florida.  Focus on Spanish speaking providers is guiding 
applicant search.  We have several applications, two with fluent Spanish, that will be processed 
this month. 

● Technical Assistance Training Systems (TATS) Interagency meetings have moved online.  

Bridget Turner attended the meeting for St. Johns County.  Hannah Eckdahl participated in the 

Marion County meeting online. 

● Program wide and regional conference calls continue monthly for Parent Advisors and Regional 

Coordinators.  They have begun to integrate guest speakers to present on various training 

topics. 

● Hearing Technology Updates training were both canceled due to COVID-19.  Staff members are 

looking to see if they can move this content to a webinar platform.  

● Broward County Info Fair for families with Deaf Children in Plantation, FL, this April was 

canceled due to COVID-19. 

● Jennifer Cato, Sonia Garcia Denight, and two parents were able to attend the national Early 

Hearing Detection and Intervention (EHDI) Conference in March in Kansas City, MO.  Parent 

reimbursements were made possible through the Florida EHDI Program Grant.  

● Online “Q and A with the Audiologist” event for parents was hosted on Zoom on May 1.  Two 

Jacksonville based audiologists offered their time to meet with families.  One family was in 

attendance.  We would like to offer this again and promote the activity statewide for families. 

● The second Learning Community meeting happened on March 10 at the Early Steps office in 
Tallahassee. 

● The Family Picnic and Activity Day for Western Panhandle families planned for March in Pace, 
FL, was canceled due to COVID-19.  The Panhandle region is hosting regional Meet and Greets 
2x/month. 

● The Eastern Region Co-hosted with the South Region on April 14, a Coffee Chat online for 
families. 

● The Western Region hosted on March 25 and April 15 Coffee Chats for parents.   
● Also, in the Western Region, ASL Stories for Parents and Families online events were offered on 

April 19 and April 26. 
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● Work is taking place to get a management database system that will provide the data to 
identify non-performing areas, and that will lead to better productivity and efficiency within 
the Parent Infant Program.  

● A Zoom meeting with Elizabeth Dennison from Utah State and other trainers took place to 
discuss distant learning and how to help with the teleintervention. 

● Kim Carr, Director of Early Intervention Blind/Visually Impaired, reviewed and attended 
meetings for the updated Division of Blind Services (DBS) contracts. DBS has asked that FSDB 
acquire the Panhandle contract to see 25 children.  They have agreed to combine both the 
Jacksonville/Gainesville and West Palm contracts along with the new Panhandle contract for a 
deliverable of 251 children for a rate of $753,000 per contract year.  The staff is excited to 
serve this area of need. 

● As a member of the DBS Florida Rehabilitation Council Meeting for the Blind, Ms. Carr sat as 
Chair for a subcommittee to respond to a question posed by the Florida Agency Serving the 
Blind on credentials for the staff of all the Community Rehabilitation Providers (CRP’s). 

● Kim Carr was invited and interviewed on the Spirit of Giving Network with Cara Zimmerman, 
Radio Show Host for the Forum for Non-Profits. 

● Teresa Donaldson Thomas, FSDB Regional Coordinator, completed an ‘Infomercial’ about 

FSDB/DBS services at the Alachua County Pre-K Interagency Meeting.  The infomercial included 

information about the Parent Infant Program and a discussion about the types of services 

provided to families in the natural environment (including information on resources, support, 

sensory, advocacy, and mobility training, assessments, referral to other agencies for support, 

and assistance with transition to school, community integration, and opportunities to meet 

other families raising children with sensory loss). Teresa also gave an example of encouraging 

literacy in the home using tactual/braille, high contrast picture books as an example of an 

activity to do with the family. FSDB and DBS pamphlets and business cards were also provided 

to the group. Approximately 15 people were in attendance, and all indicated their appreciation 

for the presentation. 

● Martine Smith, FSDB Regional Coordinator, attended the Nassau County Interagency meeting. 

She informed meeting members of services and resources provided by FSDB.  She also 

discussed the Parent Infant Program, the number of children serviced, resources, and supports 

that are given to these families through Parent Advisors' support, quarterly events, and 

activities.  She also advised meeting members of services that are being provided to these 

families through the Zoom platform due to COVID- 19 and discussed the challenges and 

barriers that face our program.  Ms. Smith also discussed the positives of the Zoom platform, 

such as families being more engaged with children during the sessions and how it allows the 

entire family to be a part of the session. She gave her contact information in case of 

information needed or for a referral.  During the meeting, ten people identified themselves as 

being present; however, more attendees entered the meeting before it ended. 

L. Daniel Hutto Early Learning Center 

● “The most important period of life is not the age of university studies, but the first one, the 
period from birth to six.” Maria Montessori  
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● The Early Learning Center is currently (5/6/2020), serving 23 students.  There are 18 children 
who are Deaf/Hard of Hearing, four students who are Blind/Visually Impaired, and one student 
who is Dual Sensory Impaired (DSI).  Nineteen of the students are in the full-time Pre-K class, 
and four are in the part-time Toddler class. 

● A new Dual Sensory Impaired student is eligible and has deferred enrollment until August 

2020.  One Deaf/HH applicant is waiting to be scheduled for an admissions meeting, and a new 

Blind/Visually Impaired applicant is currently in file review.  

● The ELC has more than doubled in size during the 2019-2020 school year, growing from a total 

of 8 students in August to 19 students in April. Four more families have shared their plans to 

apply in the next few months as their children turn three. 

● Appropriate staffing levels remain a critical concern in the ELC.  As student numbers grow, it 

becomes even more critical to maintain a low student to teacher ratio.  A position for a new 

Deaf/HH teacher was advertised in December and January.  A qualified applicant has been 

identified, and hiring paperwork has been submitted to Human Resources for her to start in 

Fall 2020. 

● The Toddler Class Baby Dragon’s Club has moved online.  Parents are gathering weekly on 

Zoom for informational sessions.  May sessions were presented by Michelle Dunn, a Licensed 

Clinical Social Worker, to address topics of self-identity and socialization for D/HH children. 

● Online Playgroups for families and children 18 months to 3 years old are offered weekly.  
Thematic online Playgroups for families and children 3-6 years are offered weekly. 

● The ELC families, staff, and children have completed a month of distance learning.  Whew!  
iPads were mailed to several ELC families the last week of March so that all of the children 
have access to distance learning once the Distance Learning Survey was completed to assess 
student/family needs and verify contact information.   100% of the ELC children (19 total) have 
participated in some of the distance learning opportunities during April.  

● ELC teachers have been heroic in their distance learning efforts – providing technical support, 

emotional support, instruction, coaching, and very creative lessons during this time.  Capturing 

the attention of 3 and 4-year-old children online is a considerable challenge, and the teachers 

have managed to engage every student and conference and coach every parent.  NONE of our 

successes would be possible without the dedication, creativity, and passion demonstrated by 

our ELC teachers. 

● The month-long cross-curricular unit for the ELC in April was life cycles.  Each child was sent a 

butterfly kit with a certificate for caterpillars that their parents submitted.  The children are 

now watching their caterpillars grow and form chrysalises and sharing their experiences with 

their teachers.  Teachers shared a wide variety of learning opportunities in the ELC Google 

Classrooms related to life cycles of butterflies, chickens, and frogs. 

● The ELC garden is growing, and our Instructional Assistant, Kathy Fisher, is producing weekly 

updates with videos and descriptions of all of the plants.  Aimee Siegel, an ELC assistant, 

provides interpreting for the videos and power points which the teachers upload to the Google 

Classroom for everyone to see. 

Resource Materials & Technology Center for the Deaf/Hard of Hearing 

Respectfully submitted by the RMTC-D/HH Team 
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RMTC-D/HH Response to COVID-19 
On March 20, 2020, in response to social distancing guidelines, RMTC-D/HH moved to the 
provision of all supports and services through a virtual format.  
 
Virtual Learning Webpage: To assist Florida school districts and teachers of the deaf/hard of 
hearing with the move to virtual instruction, RMTC-D/HH staff curated resources, developed, and 
launched a Virtual Education for Students who are D/HH webpage. This page serves as the hub for 
teachers of students who are deaf/hard of hearing and other stakeholders in Florida to access 
resources via a database, as well as access current and past RMTC-D/HH activities and events 
related to instructing students who are D/HH in a virtual environment.  
 
Virtual Learning and Students who are D/HH LiveBinder: Developed and maintained by RMTC-
D/HH to house curated and vetted resources for delivering instruction virtually to students who 
are D/HH. The LiveBinder has been viewed more than 1000 times since it was created on 3/23/20. 
 
Virtual Learning DHH Collaborative: A professional learning community (PLC), to provide a space 
for Florida stakeholders working with students who are D/HH to: pose questions to colleagues, 
network and chat, upload teacher created materials, and to find resources created and 
contributed by colleagues. Included are additional resources developed by other state D/HH 
outreach organizations and D/HH professionals. The PLC is intended to give Florida D/HH 
professionals a way to stay up-to-date on the latest resources, tools, and strategies for delivering 
instruction and supporting students in a virtual world. There are currently 88 members.  
 
Topical Virtual Office Hours: RMTC-D/HH developed and offered Topical Virtual Office Hours as an 
opportunity for stakeholders to “drop-in” at their convenience to take advantage of support and 
assistance related to specific topics.  
 
MI-Live! - (Make It Live): RMTC-D/HH developed and offered MI-Live! 90-minute sessions 
designed to offer the opportunity for stakeholders to learn deeply and work together to build and 
share using current instructional technology tools.   
 
RMTC-DHH staff participated and/or presented at the following conferences/meetings: 
● RMTC-D/HH Hosted/Facilitated 

o Flipgrid Overview for Asynchronous Collaborative Communication with Students who are 
D/HH (webinar) - April 1 

o Fun Tech Tools using Microsoft Edu and Partner Apps with Students who are D/HH 
(webinar)- April 2 

o TALive! Keeping It Real: Theory of Mind, Collaboration with FSDB - April 8 
o New TOD PLC - April 15 
o Topical Office Hours (TVOH) & Make It Live! (MI-Live!) (To see full session descriptions, 

visit the RMTC-D/HH Events Calendar. 
 

April 6-9 (TVOH) April 13-
17  (TVOH) 

April 20-24  (TVOH) April 27-30 (MI-Live!) 
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● Microsoft Teams 
● Google Meet 
● Mental Health 
● Fairview in a 

Virtual 
Environment 

● Microsoft Teams 
● Auto Captions 

  Microsoft Office and Google 

Suite 
  Families of students who are 

D/HH 
  Early Education (Pre/K) 

Language Interventions and 
Strategies  

 

● Zoom 
● Flipgrid 
● App Smashing 
● Expanded Skills 
● Microsoft Teams 

● Virtual 
Whiteboards 

● Immersive Reader 
and Partner Apps 

● App Smashing 

● Essential Virtual Materials 
for Elementary Reading 
Intervention       

● Essential Virtual Materials 
for Secondary Reading 
Intervention    

● App Playground 

● Advanced Wakelet 
● Boom Cards  

  App Smashing 
  D/HH on Access 

Points 
  Fairview in a Virtual 

Presentation 
  Google Meet 

● Flipgrid 

● Fairview in a 
Virtual 
Presentation 

● Essential Virtual Materials 
for Access Reading 
Intervention 

● Flipgrid 

● Flipgrid Advanced - Your 
Turn! 

● ThingLink 

● Zoom 
● Flipgrid 
● Accessible Media 
● Microsoft Teams 
● D/HH on Access 

Points 

  Expanded Skills (2x) 
  Wakelet 

● Essential Virtual Materials 
for Expanded Skills 

● Microsoft for OneNote 
Reading /Math Lessons   

● Families of Students who 
are D/HH 

● Essential Virtual Materials 
for Reading Intervention 

● Auto caption Options - 
The Good, The Bad, and 
the Awesome! 

Participants by week: 
April 6-9, 2020: 86 users attended 171 times 
April 13-17, 2020: 52 users attended 87 times 
April 20-24, 2020: 41 users attended 76 times 
April 27-May 1, 2020: 22 users attended 40 times 

 

● Other Project/Agency offerings:  
o AT-AEM-UDL: Virtual Learning and YOU! - April 1 
o AT-UDL-AIM Spring Professional Learning Symposium - April 17 &  23 
o Bureau of Exceptional Education and Student Services (BEESS) Strategic Plan Indicator 14 

Workgroup - April 29 
o State Secondary Transition Interagency Committee (SSTIC) Mid-Year Meeting - April 30 

  
Additional meetings included:  

● FDLRS Managers Roundtable Call - April 1 
● Project 10 Resources Webinar - April 3 
● SimpleK12 Webinar: Intro to Google Meet for Remote Learning - April 6 
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● BEESS ESE Director's Call - April 9 
● BEESS Discretionary Project Application Training - April 9 
● FSDB Board Meeting April 20 (RMTC-D/HH staff provided technical support for the 

utilization of Zoom) 
● Fundamentals in Accessibility - Fix and Inaccessible PDF - April 29 

 
RMTC-D/HH staff provided  onsite or virtual training to offer support, strategies, perform 
coaching and mentoring as well as make recommendations: 

●  Fairview Training with Washington Virtually - April 9 
● Zoom Training for FSDB PAT/Board members - (five trainings April 13-17) 

 
RMTC-D/HH staff provided a virtual onsite visit to offer support, strategies, and/or to perform 
observations and make recommendations to the following districts: 

Districts: Alachua, Bay, Hamilton, Lake, Osceola, Washington, FDLRS/Admin, FDLRS/Action, 
FIN, FSDB, ISRD, Project 10 

 
Technical Assistance in the form of coaching and mentoring, consultation, support, and/or the 
sharing of information and resources, including materials borrowed from the loan library were 
provided to the following: 

Districts: Alachua, Bay, Brevard,  Broward, Citrus, Columbia, Desoto, Duval, Escambia, 
FSDB, Gilcrest, Hamilton, Hardee, Hillsborough, Indian River, Lake, Lee, Leon, Miami-Dade, 
Monroe, Nassau, Okaloosa, Okeechobee, Orange, Osceola, Palm Beach, Pinellas, Polk, 
Sarasota, Seminole, St. Johns, St. Lucie, Sumter, Volusia, Walton, Washington,   
Other Agencies/States:  Described and Captioned Media Program, Community-Hawaii, 
FDLRS Galaxy, FDLRS HRD, FDLRS Springs, FDLRS South, FDLRS Tech, FIMC-VI, Project 10, 
University of Central Florida, UCP Charter Schools, University of North Florida 
Media and Materials Loan Library: 9 new accounts created, 20 items borrowed and 
returned,  18 total participants, 0 new items added 

 
Upcoming Events in May: 

● Make It Live! Sessions: AutoCaptions (May 5), App Smackdown (May 5), ThingLink (May 6), 
Flipgrid Advanced (May 6), Book Creator (May 7) 

● AT-UDL-AIM Spring Professional Learning Symposium - May 1 
● AT-UDL-AIM Spring Professional Learning Symposium - May 6 
● AT-UDL-AIM Spring Professional Learning Symposium - May 7 
● Project 10 Transition Resource Webinar - May 8 
● TALive! - Keeping It Moving Forward: Fun Summer Learning - May 13 
● New ToD/HH PLC - May 20 
● Region 2 Discretionary Project Meeting - May 22 
● National Deaf Center, Engage for Change Virtual Summit - May 28 

 
Upcoming Events in June: 

● BEESS Strategic Virtual Planning Meeting - June 2-4 
● New ToD/HH PLC - June 3 
● Participate in the Virtual Family Cafe - 2 pre-recorded workshops provided to the 

conference 
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● Florida Teaching Certificate Exam K-12: Test Form Validation - June 10-11 
● English Language Arts Bias and Sensitivity Florida State Assessment Paper Base June 15-16 
● Florida Standards Alternate Assessment Bias and Sensitivity June 22-23 
● Institute for Small/Rural Districts Principals’ Summer Institute - June 23-24 

 

LIBRARY MEDIA CENTERS 

 

Cary White Monthly Report 

Submitted by: Joy Carriger 
 
Cumulative Class Visits August – February = 1,582 
Cumulative Student Visits August – February  = 4,547 
Cumulative Items Checked out by Students August – February = 2,043 
Cumulative Items Checked out by Staff August – February = 975 
 
Distance Learning Programming: 

● Battle of the Books is happening virtually May 22 
● Reading is Fun (RIF) books are being identified by teachers to send to students to keep. 
● April was poetry month – see below a wonderful piece of work from a 5th-grade student. 

 
“Painting is poetry that is seen rather than felt, and poetry is a painting that is felt rather than 

seen." 

― Leonardo da Vinci 

Blind Department Students in grades 4-8 have been participating in a year-long genre study. April 

is National Poetry Month, and students rose to the challenge by reading and writing poetry 

through Distance Learning. Research has shown that learning to read and write poetry helps 

students improve memory skills, cognitive development, and increase vocabulary. Poetry 

encourages creativity and self-expression. Poetry has also helped our students to process their 

feeling during this unprecedented time in history. Below are two original poems highlighting how 

students are feeling about the changes they are experiencing. The first poem was written by a 

fifth-grade student, and the second was written by an eighth-grader. 

The Quarantine Scene, by Danika Stanchi 

The quarantine is horrible, that's what every kid will say. 

Nobody wants to be stuck inside for their entire day! 

But the quarantine is helping us, believe it or not - 

it's helping us get rid of COVID, and that's an awful lot! 

So when you’re stuck in your house and feeling sad and blue, 

here are some things to think about that might help you: 
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The quarantine is not all bad - it can be good, you see... 

because you can spend quality time with your whole family! 

The quarantine doesn’t mean you can’t spend time with your friends, 

you can text, call, or video chat them, so the fun never ends… 

Or maybe you could use the time to do things you’ve wanted to do, 

like work on a puzzle, finish a book, or organize your room! 

Maybe you could help the HEROES who are working around the clock – 

you could write a letter to them telling them that they ROCK! 

So when you're bored at home, and you want to scream and shout,  

just remember by staying in quarantine, you’re helping everybody out! 

Lindheimer Media Center Monthly Report 
Submitted by: David Snow 
 
Cumulative Items Checked out by Students August – February = 6,736 
Cumulative Items Checked out by Staff August – February = 444 
 

 

Distance Learning Programming: After spring break...extended spring break...what a big change 
due to the pandemic!  The last part of March and all of April's events for students were all done 
virtually!   For March, I created another video again starring Patrick the Leprechaun showing 
where the coins were hidden.  I then announced the winners of the contest.  Their prizes (a small 
cauldron full of chocolate gold coins) were mailed to them in their weekly FEDEX school packages. 
 
I also created a video introducing students to the humor genre as well as making announcements 
that the Reading Is Fun (RIF) is still on. 
 
 I also created six videos that were mostly read aloud for three different DES teachers to tie with 
their lesson plans. 
 
I also communicated with all of the teachers through email that we at the Lindheimer Media 
Center are here for them if they need anything.  I also posted some links in their department 
Distance Learning pages in the teams that included free online ebooks for students and which 
author/publishers are suspending copyright protections of their works and allowing them to be 
recorded as reading aloud to students. 
 
Aside from being involved in assisting teachers in engaging their students with literacy-learning 
opportunities, Tracy, Bea, and I have been busy with various tasks within the media center.  They 
include new book and teacher materials processing,  going through books on shelves to make sure 
they are straightened up with the call numbers in the right order.   Books that are identified as 
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needing to be updated with new call numbers or other labels were also addressed.  We also 
started going through the materials in the Teacher Resource Area for call number updating and 
discarding.  I had to do a large PO for an updated nonfiction collection from an educational book 
vendor, which I also needed to include a second quote.  And more... it was amazing to see how we 
were still quite busy with all of the tasks even without having scheduled class library visits! 
 
Reading is Fun (RIF) Program:  The originally planned dates for the RIF was for the week of April 27 
to May 1.  Clearly, that has changed, but it will not be canceled!  We have been busy with 
preparations to have the RIF be held virtually.   That included typing the titles and authors of all 
books we have for RIF and categorizing them into lists by color level.   I have been in 
communication with the teachers about having them share the lists with their students so that 
they can make book selections shown on the lists.  We are hoping to start with the DHS 
department during the week of May 6, followed by the DMS and DES departments, respectively. 
 
TECHNOLOGY SERVICES DEPARTMENT 
 
Current projects: 

● The Network Administrator and other team members completed three audits. Some 
timelines had been postponed due to the impact on business and operations. The audits 
include 1) the Police Audit, 2) the Auditor General IT Audit, and 3) the Auditor General 
Operational Audit.  

● Support has been provided to staff members, parents, and students participating in 
distance learning education to utilize their equipment for virtual meetings. Other support 
has also been provided specifically to many iPad and web-based applications used for 
learning activities. This has been a collaborative activity between the Technology team and 
staff members who have taken a lead role in support from the Instructional Services and 
Boarding Department.  

● Remote technical support is provided for staff and students, and if equipment will not 
correctly work from off-campus, a replacement device is sent out to exchange with 
equipment students or staff have.  

● Processes for receiving equipment back from students are being developed. There may be 
a varied schedule based on students’ participation in summer programs.  

● A variety of projects are underway, which often are on hold until summer to update 
various data center and other technology infrastructures components, such as wifi 
upgrades and switch upgrades.  

● Participation weekly in the Incident Command Team (ICT) calls to provide status updates 
for various technology-related activities.  

● Contributions were made to the FSSAT report related to technology communications 
specific to school safety and emergency alerts.  

● Contributions were made during various strategic planning sub-group meetings.  
● Third-quarter report cards were completed and provided to schools to send to families. 
● On-going support is provided specifically to scheduling the 2020-2021 year. 
● The Code of Student Conduct and Parent-Student Handbook is being updated in 

preparation for the new year. This is a collaborative effort campus-wide. Due to updates in 
statute, some offense codes were updated, and all were realigned for more efficient 
identification in our student information system.  
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● A new report was submitted to the Florida Department of Education to identify students 
who qualify for free and reduced lunch.  

 
Respectfully Submitted by Shelley Ardis, Administrator of Outreach and Technology Services 
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	The Board gave their closing comments, each thanking everyone involved in setting up the online meeting, all the work with getting the distance learning established for the students, the public for their comments, and to everyone who participated in t...
	Adjournment
	Meeting adjourned at 3:17 p.m.
	Jeanne Glidden Prickett, EdD, President
	C&PR Report 2020-05 FINAL.pdf
	Communications & Public Relations Department
	Report to the FSDB Board of Trustees
	May 22, 2020
	Crisis Communications
	Earned Media
	Communication Infrastructure
	Marketing Collateral
	Photography/Videography
	Website
	Social Media – Facebook
	Social Media – Twitter
	Social Media – Instagram
	Social Media – Vimeo/Facebook Livestream
	Social Media – YouTube
	Museum Visits & Campus Tours


	May22Action items.pdf
	2019_2020 NEFEC Amendments PLC MIP content.pdf
	2-100-024 LRCDHH_HQMIP
	2-100-025 TSWDPE_HQMIP
	2-100-026 MDDD_HQMIP
	3-003-001 Computer Science


	Boarding Program May 2020.pdf
	Boarding Program
	Board Report
	May 22, 2020
	Apartment Program and Blind Department
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	ILS Curriculum topics for students – Staff, have been busy working on future ILS topics for their students. They're putting together lesson plans, finding recipes for the Apartment students, and learning new ways to offer support when the students ret...
	As you can see, there have been a lot of innovative ways to keep us connected and engaged. Just a few things to keep us occupied!
	Deaf Department
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	Dorm Staff Updates- No updates provided during this reporting period
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	04/29/20- Unconscious Bias: How it Affects Us More Than We Know
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	Student Independent Living Skills (ILS) Workshops: None scheduled after 03/05/2020; school closed for the rest of the 2019-2020 year because of the COVID-19 Virus.
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	Spring Break was scheduled from 03/14/2020 to 03/21/2020; Boarding Students did not return to campus, as scheduled on 03/22/2020; school closed for the rest of the 2019-2020 year because of the COVID-19 Virus.
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